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Overview of Schoolwide Positive Behavior Support
These activities will assist teams in increasing their understanding of the philosophical principles underlying MBI. The Belief Statements and Student Aspirations are critical components.

Directions:
1. Read/skim and highlight key concepts in the narratives.   
2. Discuss the key components of MBI   
3. Complete:  	(optional)	
		- MBI belief statements activity (pp. 15-18)
			













Overview of Schoolwide Positive Behavior Support

The schoolwide discipline plan is established to provide a positive school climate, and to
create a supportive environment for personal, social, and academic growth for students
and staff. In other words, the schoolwide plan is essentially an instrument to enable the
goals of the school to be achieved, especially the goals of student achievement.
· Geoff Colvin
“A sense of Belonging is a necessary condition for a student's feeling of wellbeing, social engagement, and competence. The condition of Belonging increases intrinsic motivation, for it fosters self-confidence and investment in the community. As a teacher, you have the opportunity to establish a culture of Belonging in your classroom, one that promotes your students' sense of wellbeing, connection, and self-belief.” 						
							- Quaglia Institute for Student Aspirations
Research:
OSEP Technical Assistance Center on Positive Behavioral Interventions and Support (2009) Is schoolwide positive behavior support an evidence-based practice? PBIS.org
Beal, S. J., & Crockett, L. J. (2010). Adolescents’ occupational and educational aspirations and expectations: Links to high school activities and adult educational attainment. Development Psychology, 46(1), 258-265.
Joselowsky, F. (2007). Youth engagement, high school reform, and improved learning outcomes: Building systemic approaches for youth engagement. NASSP Bulletin, 91(3), 257-276.

Gorard, S. (2010). Beal, S. J., & Crockett, L. J. (2010). Adolescents' occupational and educational aspirations and expectations: Links to high school activities and adult educational attainment. Development Psychology, 46(1), 258-265.

Joselowsky, F. (2007). Youth engagement, high school reform, and improved learning outcomes: Building systemic approaches for youth engagement. NASSP Bulletin, 91(3), 257-276.

Mitra, D. L. (2005). Adults advising youth: Leading while getting out of the way. Educational Administration Quarterly, 41(3), 520-553.
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Schoolwide Positive Behavior Support or MBI is a district or school’s process for teaching social and behavioral skills so the focus can be on teaching and learning. Current data suggest that while extreme violence is stabilizing (and historically low), the rate of disruptive problem behavior is escalating (U.S. Surgeon General, 2000). The single most common request for assistance from teachers is related to behavior and classroom management (Elam, Rose, and Gallup, 1999). The MBI is a framework or approach. It is a broad range of systemic and individualized strategies for achieving important social and learning outcomes while preventing problem behavior with all students. The MBI is not a specific “model” but a compilation of research-validated and effective practices, interventions, and systems change strategies. The MBI provides an organizational approach or framework for:

• improving the social behavioral climate of schools     
• supporting or enhancing the impact of academic instruction on achievement
• increasing proactive/positive/preventive management while decreasing reactive management
• integrating academic and behavior initiatives
• improving support for all students, including students at risk and students with emotional behavioral disabilities 

The following principles are used to guide decisions and actions when implementing MBI:
1. Establish school discipline as an instrument for academic and behavior success
2. Consider and implement schoolwide practices and systems for all students, all staff, and all settings
3. Emphasize prevention
4. Utilize research-validated practices, interventions, and strategies
5. Integrate initiatives, programs, and interventions that have common outcomes
6. Build and sustain a continuum of behavior support
7. Coordinate efforts with a schoolwide leadership team
8. Use data to guide decision making
9. Make decisions that are linked to important and measurable outcomes
10. Evaluate continuously
11. Emphasize an instructional approach to behavior management
12. Adapt products, activities, actions, etc., to align with cultural and demographic characteristics of the local community
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Discussion: Explain to a colleague about the 4 elements of Outcomes, Systems, Data and Practices. What would you want them to know?Supporting
Decision
Making
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GUIDING PRINCIPLE 1: SELF-WORTH 
Belonging 
Feeling like you are a part of a group, while knowing you are special for who you are.

Heroes 
Having people who believe in you and are there for you when you need them.

Sense of Accomplishment
Being recognized for different types of success, including effort.

GUIDING PRINCIPLE 2: ENGAGEMENT
Fun & Excitement
Enjoying what you are doing whether at school, work, or play.
Curiosity & Creativity
Asking "Why?" and "Why not?" about the world around you.
Spirit of Adventure
Being excited to try new things, even if you don't know that you will excel.

GUIDING PRINCIPLE 3: PURPOSE
Leadership & Responsibility
Making decisions and taking responsibility for your choices.
Confidence to Take Action



Setting goals and taking the steps you need to reach them.
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MBI BELIEF STATEMENTS ACTIVITY                
	The belief statements of the Montana Behavioral Initiative are listed below with examples of how these belief statements may be operationalized at a school. Please review each statement and select two topics your team is interested in. List how your school site is addressing those two belief statements.

1. All students should be taught all the skills necessary for success:
Academic, personal, social, emotional, and behavioral.
-Counseling groups that work on developing appropriate social and leadership skills in the schools.
-Individual research-based instruction in reading and math for individuals exhibiting difficulties.
-Direct instruction on the appropriate behaviors for assemblies, common areas, buses, and sports events.
_________________________________________________________________

_______________________________________________________________

2	Schools are places where students can learn and practice positive interpersonal, cross-cultural and citizenship skills.
-Students have opportunities to be with “each other” every day as much as 	possible.
-Schools develop meaningful opportunities with students to learn about other cultures and their values.
	-Students are given positive feedback about student behaviors associated with tolerance 	and 	compassion.
          -There are instructional goals written into the curriculum about citizenship,   diversity, and 	interpersonal social skills.
-There are anti-harassment policies in the handbook and all students are given instruction on them.
________________________________________________________________
________________________________________________________________

3. A caring school climate and positive relationships between students and staff are critical to student success and provide an environment where academics flourish.
-Staff greets students as they enter the building and their classrooms.
-Staff intermingles with students during break time, class changes, and in common 	areas.
-Teachers are in the halls when the students are in the halls.
-Staff inquires about student absences in a positive and caring way.
-Teachers make an effort to design learning materials relevant to students' lives.
-Staff recognizes effort as well as outcomes.
-Staff smiles a lot and treats each other with respect.
-Activities such as ice cream socials are standard school activities and the staff participates.
-Discipline is viewed as a “teaching opportunity” and treated with an emphasis on modeling, practicing, feedback, and re-teaching. Coercive consequences must have an instructional component.
-Teachers strive to learn student names
_________________________________________________________________
_________________________________________________________________
     4	Schools are places where youth have access to many significant adults to help them feel collectively and individually valued.
-The school has a mentoring program that identifies individual students who may need “a caring adult” in his/her life.
-School SWAT teams that include counselors, psychologists, and key staff who are on call for serious events like a student suicide.
-Staff has an open-door policy for students.  A student knows how to access adults in the school.
-Staff participates with the students in fun activities such as pep assemblies, field days, and recesses.			
-The school has a process for providing staff with information on at-risk students and a process that sets a positive proactive intervention designed to assist the student in achieving success.
-Climate building activities are an integral part of the daily routine of the school.
__________________________________________________________________________________________________________________________
5. Schools and communities must work together to meet the diverse needs of students and honor the traditions and contributions of both family and community members.	
	-Parents are invited to come to school several times a year.
	-School engages in “community activities” like clean-up days, school fairs, and parades.
-Bond issues and mill levies usually pass.
-Various professionals are invited to the school to discuss their professions with the students with an eye towards curricular integration.
-Schools provide parents with support on homework, deadlines, and student progress.
-School board regularly visits schools and interacts with students.
-School board actively seeks citizen and student participation in its decision-making. 
-Participation in Open Houses is over 50%.
-School has representatives on community boards such as Drug Court, Health Clinics,   Youth Protective Agency, and the like.
-Media is contacted when special events are planned at the school.
-School staff and students are regular contributors to local papers.
-Administrators, staff, and teachers
-Community members greet the students when they arrive at school.
________________________________________________________________________________________________________________________________
   6.	All students are entitled to be treated with dignity and respect.
-When confronting a misbehaving student, staff speaks with a low, soft tone of voice.
-Students are called by their first name in a pleasant manner.
-Student questions are treated with respect.
-Teachers use errors and even failure as a learning opportunity.
-Staff models respect when student is angry and challenging.
-Discipline is administered in a manner that does not embarrass the student.
-The behaviors associated with dignity and respects are taught to all students and 	staff.
_________________________________________________________________
_________________________________________________________________


7.	Successful schools gather and use a variety of information to improve teaching and learning.
-School has a data collection system for academic and behavioral issues.
-Data is the basis for decision-making.
-Information about student achievement comes from a variety of sources.
-Staff and student opinions are sought through opinion surveys and focus groups.
-In-service presentations provide staff with information on research-driven practices.
-Interventions designed to change student behaviors have an evaluation process embedded in it.
-Information is shared.
_________________________________________________________________
_________________________________________________________________


8.	Effective use of a team approach involving all school staff working together provides a consistency that enhances student success.
-Staff is “taught” team process.
-Administration sees value in team approach to setting interventions.
-Staff meetings include discussion and instruction on being consistent in approaches to students.
-A mentoring program is established for new members of the staff.
-Substitute teachers have a “Substitute Survival Book” that outlines key school practices, procedures, and policies that the substitute needs to know.
-All staff are assigned to a committee.
-Key committees meet regularly and have an agenda to follow. 
-Committee decisions are shared with staff regularly in an established way.
________________________________________________________________
_________________________________________________________________

   9.	Positive, proactive, and preventative efforts of schools and communities can create a school climate free of stereotyping, harassment, hatred and violence—filled with a concern for justice and fairness.
-Staff works on identifying potential problems before the problems are out of control.
-Preventative measures, such as teaching assembly behavior prior to the first assembly, are standard operating procedure for the school.
-Goals such as eliminating harassment are openly stated and taught on a regular basis.
-Staff “feels” good about their interactions with the students.
-Staff models fairness and justice. Students are involved in identifying the behaviors associated with fairness and justice.
-Staff creates a positive school environment by developing students' self-worth, engagement, and sense of purpose.
_________________________________________________________________
________________________________________________________________
Notes:
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Establishing MBI Leadership Teams

These activities will assist in developing strong and functional MBI Teams. Team composition, team norms, understanding effective meeting processes, and aligning your team with other initiatives and school improvement goals are critical components. 


Directions:
1. Read/skim and highlight key concepts in the narratives. 
2. Review the meeting foundations elements (pp. 20-21)
3. Review the TIPS II form (p. 22)
4. Determine team roles/responsibilities with backup person (pp.23-25
5. Complete:	
· Statement of Purpose (p. 26)
· MBI Team Meeting Ground Rules (p. 27)
· Determine team norms (pp. 27-28)
6. Review Team Process (p. 29)
7. Determine how your team will reach consensus. (pp. 30-33)
8. Complete “Working Smarter Not Harder” (pp. 33-35)
9. Enter information on TIPS II form.
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Establishing MBI Leadership Teams
The MBI (PBIS) schools conduct social behavioral instruction in a coordinated, consistent manner. Schools that practice a common approach: align their school’s mission, goals, and MBI Purpose Statement. These schools use a Leadership Team to lead the planning for systems (for adults), practices (for students), and data (for decision-making). Furthermore, these coordinated schools use an action planning process for giving and receiving information. Through this coordinated effort, MBI schools become more proactive in their teaching of schoolwide social behavioral expectations. A common purpose and approach to discipline is established for all teachers, students, and staff. (Missouri PBIS)


Research:
The research supports the use of problem-solving teams to guide implementation:
· Todd A., Horner, R, Newton, J.S., Algozzine, B. & Algozzine, K. (in press). Effects of Team-Initiated Problem Solving on Practices of Schoolwide Behavior Support Teams. Journal of Applied School Psychology.
· Newton, J.S., Horner, R., Algozzine, B., Todd A., & Algozzine, K. M. (2009). Using a Problem-Solving Model for data-based decision-making in schools. In W. Sailor, G Dunlap. G. Sugai, & R. Horner (Eds.) Handbook of Positive Behavior Support. New York: Springer, 551-580.  

[image: ]

[image: ]

EFFECTIVE TEAMING
Have you ever been a part of this team?
· No agenda is prepared
· Meeting starts late
· No time schedule for the meeting has been set
· No one is prepared
· No facilitator is identified
· No one agrees on anything
· No action plan is developed
· Everyone is off task
· Negative tone throughout the meeting	















		


								
					TIPS II Meeting Minutes Foundations Form 			[image: MBI-logo.png]Revised 6/2014


Today’s Meeting:   Date, time, location:  	        Facilitator:  	 Minute Taker:		  Data Analyst:  
                          
Next Meeting:        Date, time, location:  	        Facilitator:  	 Minute Taker:		  Data Analyst: 

Team Members:  (bold are present today) 															                          

	F        Future  Agenda Items

	1.
2.
3.










Agenda:	       											
										
	1.   				
  	2.
	3. 
	4
	5.										


Administrative/General Information and Issues

	Information for Team or Issues for
Team  to Address
	Discuss/Decision/Task (if applicable)
	Who?
	By When?
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MBI TEAM	
[image: ]      [image: ] 
· Administrator is committed to schoolwide MBI and actively participates on the team
· Should remain small (5-8 members)
· Consider representatives that include administration, general education staff, special education staff, specialists, non-certified staff, parents, students…
· Consider Core Teams vs. Peripheral Team
· Meets frequently
· During initial development teams may need to meet frequently
· All teams should meet at least monthly to analyze existing data, problem-solve critical issues 
· Plan for implementation of universal supports to include staff participation and input
    [image: ]
SAMPLE MBI TEAM ROLES AND RESPONSIBILITIES
	Role & Suggestions
	Responsibilities

	Facilitator
· Develop an agenda that aligns with your implementation goal and/or action plan 
· Make sure to have timelines and responsible parties for each task assigned
	· Develop agenda
· Follow-up on assigned tasks
· Seek input from staff and other committees
· Starts meeting on time
· Determines date, time, and location of next meeting
· At meeting, manages the “flow” of meeting by adhering to the agenda

	Minute Taker
· Consider typing your notes as the meeting takes place
· Distribute notes to entire staff (abridged, give to communicator to post on a MBI  bulletin board)
· Reminder email to team should prompt all to bring MBI binders and any items they were to prepare or collect for the meeting
· Maintains electronic file of team documents
	· Keep minutes
a) prepared to project form via LCD
b) Set up room for meeting, table, chairs, internet connection, LCD/document camera connection
· Distribute minutes to team members
· Notify/remind team members of meeting time and location

	Data Analyst 
· Consider additional support
· Consider SWIS training
a) Identifies potential new problems with precision (What, Who, Where, When, Why)
b) Asks Facilitator to add potential new Problems to list of agenda items for upcoming meeting
	· Summarize data from previous month
· Present update on standard data (e.g. office referrals, etc.)
· Summarize data necessary for any pending decisions (e.g. effectiveness of new cafeteria routines.)
· Coordinates surveys

	Communication Coordinator 
· Signage should be posted throughout building with the schoolwide expectations
· Setting specific signage should be posted and tied to the schoolwide expectations (e.g., Being Safe in the Cafeteria means keeping hands and feet to self)
· Signage should be Big, Bold, and Simple with consistent language throughout the building 
	· Report progress and data-based feedback to staff
· Create/Maintain newsletters, bulletins, teacher lounge bulletin board
· Maintain systems of communicate with staff
· Post expectations

	Time Keeper/Task Master 
· Bring a timer to every meeting and use it…let it be the “bad guy”
· Be firm but consistent to help your team stay on topic and on time
	· Monitor agenda times and topics
· Keep the group focused and moving
· Monitor start and end times
· Table the subject or make a decision

	Team Cheerleader
· Develop a schedule of the year for providing small notes of encouragement, then split the list and work
· Consider times of year that are particularly hard and provide some type of positive feedback BEFORE that time
· Cheerleaders have to model for rest of staff how to support each other as the school implements PBS
	· Monthly booster notes/treats for staff members
· Plan staff celebrations and recognitions
· “Challenge” staff to recognize efforts that support MBI process (putting adult tickets in staff members boxes)

	Team Snack Master
	· Brings  goodies to meetings


MBI Team Meeting Roles/ Responsibilities 
	Team Members:
(Team is representative of the school faculty and includes an administrator)
	Role: 
(Facilitator(s); administrator; time keeper/task master; minute taker; data analyst; snack master;
communications; encourager)               
	Responsibilities

	Name:
	
	

	Name:
	
	

	Name:
	
	

	Name:
	
	

	Name:
	
	



CHARACTERISTICS OF SUCCESSFUL TEAM MEMBERS
Successful teams consist of members who possess definite attitudes and behaviors in order to be successful.
ARE COMMITTED TO THE TEAMWORK PHILOSOPHY
They are committed to the concept that working together cooperatively leads to increased and improved output (synergism).

UNDERSTAND THE GOALS OF THE TEAM
They have a clear understanding of the team goals to keep the team from straying 
from their original objective.

UNDERSTAND THEIR INDIVIDUAL ROLES, FUNCTIONS, AND
RESPONSIBILITIES
Confusion over each member’s roles and responsibilities will cause the team to stagnate.

ARE WILLING TO TAKE INITIATIVE
They understand the importance of bringing ideas and concerns to the attention of the team. They feel free to ask questions.

ARE WILLING TO COMMUNICATE
They are willing to exchange feelings, thoughts, and ideas with others. Team members are willing to listen to one another and respect each other’s thoughts and ideas.

VIEW DISAGREEMENT AS POSITIVE
They feel comfortable sharing opinions with others on the team. When a conflicting opinion is voiced, team members carefully acknowledge and analyze it so the best action may be taken. They understand the value of constructive disagreement.

VIEW TEAM PERFORMANCE EVALUATION AS CONSTRUCTIVE
They appreciate feedback from outside sources because they realize that it may benefit their efforts in the future.


[image: ]
Statement of Purpose
Using your school’s mission statement 	determine and  write the purpose of your MBI team.Samples:
· Mission Statement -Wonderful Secondary believes all students have value and can learn. WS’s mission is to help students function in a global society. In an environment of mutual respect and cooperation, students will develop as critical and creative thinkers, problem solvers, effective communicators, responsible individuals, cooperative citizens, and persistent learners. 
· MBI Team Goal- All students will demonstrate improved personal responsibility and accountability necessary to create a respectful environment at our school.
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Team Ground Rules:
	· Time/dates.

	Start on time at _______. End on time at _______.
Day of meeting: __________
Number of meetings per month: ______
Dates:

	· Meeting minutes

	- Copy placed in team notebook
- Minutes distributed to team members (location/format):____________________________

	· Labeled team notebook 

	Labeled team notebook will be housed _________and will be accessible to all team members. 

	· Exceptions/procedures for absence
	Team members will email or call _____ if going to be late or cannot attend. Absent member will be informed about meeting events by:

	· Agenda

	________ will print the agenda. Agenda will be distributed on/by ________. ____ (#) extra copies of agenda will be available at the meeting.

	· Decision-Making
	How will major decisions /consensus be reached? (see activity below)




Team Process and Norms
This list is designed to give ideas to your team to develop ground rules that fit the context and culture of your school-wide PBIS team. Please use those that fit your situation and create others as needed.
Sample Team Norms or Guidelines

•We will treat each other with respect. 
• We will be present at all meetings (if possible) 
• We will be present both physically and mentally 
• We will use our time wisely, starting and ending our meetings on time 
• We will be on time and allow no interruptions to make or take phone calls, etc. 
• We will distribute tasks equally amongst members 
• We will be concise when we speak- encouraging others to participate. 
• Topics outside the agenda will be documented and tabled for a later time. 
• When members miss a meeting we will share the responsibility of bringing them up to date. 

• We will each notify the team in advance of any absences. 
• We will leave titles at the door. All team members are equals. 
• We will address conflict by dealing with the issue not the person. 
• We will ask questions when in doubt. 
• We will complete our assigned tasks by our assigned deadlines. 
• We will have data at every meeting. 
• We will expend the effort to practice all of these norms and to care enough about the team and    
  its work to confront each other, with care, compassion, and purpose, when a team member fails   
  to practice these norms.
• We promise to come prepared to your meetings and trainings so that you demonstrate value and 
   respect for the time and convenience of others. 
• It's okay to not know the right answer, and to admit it. The team can find the answer 
•We will listen first to understand, and don’t be dismissive of the input
•We will support each other - don't throw each other under the bus 
•The discussion of issues, ideas, and direction will not become a personal attack or return to   
  haunt you in the future.

A few notes about meeting norms: 
 Norms should be visible (poster paper in meeting room or on meeting agenda). 
 Norms should be reviewed at the beginning of each meeting. 

Adapted from PBIS.org and Susan Heathfield, About.com, Human Resources, 2009



Discussion: Determine some norms for your team. [image: ANd9GcRWmTnv_52EXqoGsGiTHPwdFWoPTB2gkeIv_bV65P-CFTxrWME5hg]






TEAM PROCESSES
[image: ]

· The outer circle (Meeting Foundations) refers to the process and procedures a team uses to function.
· Roles are determined and defined, meetings are scheduled for the year, electronic equipment and internet access are available, and an agenda is established.
 
· The inner circles and arrows define a problem-solving model designed to improve the decision-making and problem-solving of MBI Teams. This model is called “TIPS”, which stands for “Team-Initiated Problem Solving”.
 
·  The model uses data for problem solving and decision making, during meetings. Once the problem statement is precisely stated, a variety of solutions are discussed based on prevention, teaching, reward, correction and extinction and teams will determine which solution(s) they want to implement. 

· You can use this at any tier. Whether it is for the whole group, small intervention group, or individual level. This is the process.
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CONSENSUS DECISION-MAKING 
Directions: Using the following information determine how your team will reach consensus
Although consensus is commonly used to mean complete or unanimous agreement, its precise meaning is general agreement. Consensus is reached, therefore, when all members of a group are willing to accept a decision.
· Even though the decision may not necessarily be an individual’s first choice… he or she considers it a workable approach and in the best interest of the group
· Consensus is reached when each member of the group feels at least 70% comfortable with the group’s decision, and each member of the group is willing to support the decision 100%
· The group must agree to work together until they find a solution that doesn’t compromise strong convictions or needs.

CONSENSUS GUIDELINES:             
LISTEN
Pay attention to others. This is the secret of most successful teams. You can’t 
learn anything while you are talking.

ENCOURAGE PARTICIPATION
Don’t embarrass anyone. Do not put anyone on the spot, especially the quieter folks, by forcing them to participate.
SHARE INFORMATION
If you withhold information from the group, the resulting decision will be less accurate and effective.
AVOID CHANGING YOUR MIND TO KEEP HARMONY
Don’t agree too quickly. Ask questions. Do not change your mind simply to reach agreement or maintain harmony. Yield to reason, but not pressure. Explore reasons and be sure that everyone accepts the solution for similar or complimentary reasons.
DON’T TRADE SUPPORT OR BARGAIN
Horse-trading and compromising for support on other issues is not conducive to finding the best possible solution to a problem. When a dissenting member finally agrees, don’t feel that he or she needs to be rewarded by having their way at some later date.
DON’T VOTE
 Don’t vote - use coin flips averaging, or other conflict-reducing techniques. Your 
 objective at this stage is to attempt to create the best solution, and some conflict 
  may be unavoidable.

TREAT DIFFERENCES AS A STRENGTH

Differences of opinion oar natural and expected. Differences can become venues to gather information, clarify issues, and seek better choices.
CREATE A SOLUTION THAT CAN BE SUPPORTED
The group should feel that the solution is the best possible course of action at the time. Each group member should agree to support the solution as if it were his or her first choice.
AVOID ARGUING FOR YOUR OWN VIEWS
Present your position as clearly and logically as possible, but listen to others’ reactions and consider them carefully before you press your point. Anyone blocking consensus has the obligation to present new views.
AIM FOR A GAIN/GAIN SOLUTION
       Do not assume that someone must win and someone must lose when the discussion reaches a stalemate. Instead, look for the next most acceptable alternative for the group.




A Five-Degree Consensus Scale
A simple consensus process can reveal whether the members of a group agree about a proposed course of action while promoting discussion that can lead to agreement. 
Polling a group using a five-degree consensus scale "takes the temperature" of a group, instantly demonstrating when a proposal requires no further consideration either because it already has universal support or because opposition is overwhelming. When consensus for or against a proposal does not already exist, the scale identifies whose concerns need to be addressed and their degree of difference from others in the group, so that an effort can be made to close the gap or abandon the attempt to reach consensus. 
Productive discussion is encouraged because it's easy and acceptable for group members to express uncertainties, differences of opinion, and alternative approaches without appearing hostile, disruptive, or uncooperative toward the group or the group's leader. Consensus is not a foregone conclusion using the scale, but the give-and-take atmosphere it facilitates helps with obtaining buy-in, discovering new options and changes in the plan, and enabling movement toward or away from support for a proposal. 
Many consensus scales are in use utilizing hand gestures, cards, colors, or numerical tallies. The simplest might be the three-degree scale such as "hot, neutral, cold”, or "yes, maybe, no”, or "go, caution, stop”, but a slightly wider range is useful in most cases. The following is a five-point scale adapted from a system sometimes called "shades of consensus" or "levels of consensus”. 
After a plan of action has been proposed, each participant in the decision chooses a number from one to five to signal their degree of support. These numbers signal roughly the following: 
1. Yes. Let's do it.
2. OK. It's good enough.
3. Maybe. I have questions.
4. Wait. Can we change it?
5. No. Let's do something else. 
After everyone has weighed-in, all ones and twos show consensus support for a plan, although time might be well spent clarifying what, if anything, could be changed to bring twos up to ones. All fours and fives show consensus opposition to a plan, although discussion may still be useful to generate a shared sense of why a proposal was rejected and to spur thinking about alternatives. Threes suggest more explanation is needed. 
Some number of ones or twos alongside fours or fives demonstrates a lack of clear consensus and need for further discussion or in-depth exploration of options, if consensus remains the group's goal. Polling a group with a consensus scale is an iterative process, which is to say, multiple polls can be taken to discover movement in consensus rankings, or lack thereof, after discussion. 
It's worth emphasizing that the whole point of this is to walk through the process, not to achieve a predetermined outcome. What is more, deadlock is an entirely acceptable result using this technique. Using a consensus scale does not guarantee that a particular proposal will ultimately receive either consensus support or opposition. A strong contrary position taken by even one participant is enough to deny "consensus decision" status - but of course, there are always alternative proposals and alternative ways to arrive at decisions besides consensus. 
When a group is deadlocked, the value of a consensus process is that it reveals the existence of the deadlock and, hopefully, the reasons for it. Typically this leads to a new proposal that addresses the concerns on both sides of the consensus chart in a way that unifies everyone. 
If a consensus can't be reached, but a decision must be made regardless, it may become necessary to abandon the effort to reach consensus and to use another decision-making style instead. For example, if a board must arrive at a certain decision within a certain period, a failure to reach consensus may mean that a simple majority vote will be required instead. Or in a business group, it may become necessary for the senior person in the hierarchy to make an executive decision, delegate, or otherwise choose a different course for decision making. Either way, a group should begin a consensus decision-making process knowing the consequences it will face for failing to come to a decision, whether that means accepting responsibility for no decision being delivered or understanding that the decision will pass out of their hands and on to another process or person. 
Regardless of the ultimate result, a consensus scale makes it a no-brainer for a diverse group of people to express and develop individual levels of understanding and enthusiasm, while making it easy for leaders to gauge the support a proposal will receive if it is adopted. 
[image: ]WORKING SMARTER NOT HARDER SAMPLE


WORKING SMARTER NOT HARDER DIRECTIONS

Step 1: Working Smarter
Use the Working Smarter worksheet to:
· Identify current teams /committees (discipline, instruction, climate, school improvement, parent support etc.)
10. Complete the Working Smarter document

Step 2: Decision
Based on your results, what committees can you: 
	(a) eliminate? 
	(b) combine? 
	(c) provide more support?

How can we infuse MBI into our committees?

Determine your next step.



Step 1: Working Smarter Worksheet
	Workgroup/
Committee/
Team
	Outcome/
Link to SIP
	Who do we serve? (students/staff/both?)
What is the ticket in?
How do folks get access to support?
	Names of staff on team
	Non-Negotiable
District Mandate?
	How do we measure impact?

	 Overlap?
Modify?
Omit?
Support?
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Identify and Define School Expectations/Matrix
These activities will assist in developing universal expectations and a teaching matrix.

Directions:
1. Read and highlight key concepts in the narratives/examples. 
2. Complete: 										
· “Getting Started with Your Universal Expectations” (pp. 37-38)
· Select Option 1 or 2 on the Matrix Development worksheet and complete for one common area setting. (pp. 46-49)  
3. Return to the TIPS II meeting minutes and complete for Module 3. (Note: Tasks not completed at this time are good action plan items.) 


Identify and Define School Expectations/Matrix
“Simply put, if the staff expects students to achieve and behave appropriately, they will. Conversely, if the staff expects the students to under-achieve and behave inappropriately, they will.” - Geoff Colvin


Research:
· A dependable system of rules and procedures provides structure for students and helps them be engaged with instructional tasks (Brophy, 1998).
· Clearly stating expectations and consistently supporting them lends credibility to a teacher’s authority (Good & Brophy, 2000).
· Use of expectations and rules provides a guideline for students to monitor their own behavior and they remind and motivate students to meet certain standards (Newcomer, 2009).


Activity: Complete the activity on “Getting Started with Your Schoolwide Expectations” 
[image: ANd9GcSCtCMSiHOEgDGdWGSIxjGd008TXA6ppofY17JHX3V1svNjsl0z]
I. What 3 to 5 expectations do you have or propose? 
	Brainstorm possible expectations (list).


II. Evaluate ideas:
Do these expectations align with your mission/purpose?
Are the expectations stated in positive terms?
Are the expectations short and memorable?
Are the expectations worded as actions?
Do the expectations apply to all students, all staff, and all settings?
Are the expectations developmentally appropriate?
III. Select 3 to 5 expectations for further discussion/approval:
	     	1.
		2.
		3.
		4.
		5.
IV. Other considerations:  
A. How will the expectations be introduced to the staff?
				
B. How will the expectations be introduced to the students?

C. Where will the expectations be written? (Student handbook, web page, etc.)

D. Where should the expectations be posted?

E. How will you know if all staff can readily recall the expectations?

	F. How will you know if all students can readily recall the expectations?
How do we define or operationalize expectations?






Similarities and Differences Between Expectations and Rules
Expectations 
· Are broadly stated
· Apply to all people in all settings
· Describe general ways people will behave
Rules
· Describe specific behaviors (observable/measurable)
· May be applied to a limited number of settings
· Clarify behaviors for settings
	  (Simonsen, Fairbanks, Briesch, Myers, & Sugai, 2008)
Academic and demographic considerations
· What social/behavioral skills do students need to engage in learning?
· What social/behavioral skills do students need in preparation to the next level? (grade advancement, college, employment)
· In what ways will our schoolwide expectations support our high need students (i.e., transient populations, IEP students)
· How will we include student input into the process?
· In what ways will our schoolwide expectations support our school’s mission statement?
· In what ways will our schoolwide expectations support our school’s SIP goals?
Take a School Tour
· What are the existing rules?
· What are existing social skills programs?
· How are these things taught? In context? Explicitly? Embedded in school day?
· HOW DO WE ORGANIZE SCHOOLWIDE UNIVERSAL EXPECTATIONS?
· 
It is not enough to say “Be Respectful”
Common language should define what we will hear and see when we are “Being Respectful”


[image: ]


	
Teaching Matrix
	SETTING

	
	All Settings
	Classroom
	Playground
	Cafeteria
	Library/
Computer Lab
	Assembly
	Bus

	
	Respect Ourselves
	Be on task.
Give your best effort.
Be prepared.
	Turn completed work in on time
	Have a       plan.
	Eat all your food.
Select healthy foods.
	Study, read, compute.
	Sit in one spot.
	Watch for your stop.

	
	Respect Others
	Be kind.
Hands/feet to self.
Help/share with others.
	Raise your hand and wait for permission. 
	Play safe.
Include others.
Share equipment.
	Practice good table manners.
	Whisper.
Return books.
	Listen/watch.
Use appropriate applause.
	Use a quiet voice.
Stay in your seat.

	
	Respect Property
	Recycle.
Clean up after self.
	Bring paper, pencil, and books to class.
	Use equipment properly.
Put litter in garbage can.
	Replace trays & utensils.
Clean up eating area.
	Push in chairs.
Treat books carefully.
	Pick up.
Treat chairs appropriately.
	Wipe your feet.
Sit appropriately.





 Thurgood Marshall Middle School – CPS Matrix Aligned with Common  Core Standards – See http://www.hankbohanon.netMatrix Aligned with Common  Core Standards

[image: ][image: ]BEING OUT BEST AT HMS
EXPECTATIONS FOR THE HELENA MIDDLE SCHOOL COMMUNITY                                 


63

HIGH SCHOOL MATRIX	High School Matrix Example Module
	Objectives
	Classroom

	Hallway
	Cafeteria
	Bathroom
	Learning Center/Labs
	Bus
	Parking Lot

	[image: MCAN01231_0000[1]]

Be Here – 
Be Ready

	· Attend school every day and stay awake
· Bring needed materials to class
· Be on time
· Eat breakfast
· Bring planner and use every day
	·  Keep moving
·  Keep a direct 
    route to your 
    destination

	· Have I.D. and money ready
· Be in designated lunch areas when the bell rings
	·  Use closest restroom
· Use restroom during passing time

	· Have I.D. and pass
· Sign in with correct password
	· Be on time to your bus

	· Allow time for safe driving
· Take all
 needed 
 items

	[image: MCAN01231_0000[1]]

Be 
Respectful



	·  Appreciate       
     differences
·  Raise your hand
·  Listen while others  
 are talking
·  Use manners
·  Control volume
·  Maintain personal   
     space
·  Keep hands/feet to 
     yourself
·  Comply with teacher 
     requests
	·  Be aware of 
 personal space
·  Use appropriate 
    language
·  Use quiet voice
·  Listen and obey 
    hall monitors 
·  Be aware of 
    classes in 
    progress
	·  Wait turn in line
·  Be polite and 
     patient
·  Say please and 
 thank you


	· Wash hands
· Throw away 
    trash


	· Use appropriate language
· Be aware of others around you
· Respect equipment
· Whisper

	· Use appropriate language and voice
· Follow request of driver and supervisor 
· Share space
· Keep hands and feet to self
· Say please and thank you
	· Park in assigned areas
· Be patient
· Follow rules of road
· Display parking pass

	[image: MCAN01231_0000[1]]
Be Involved
	· Help someone
· Participate in class
· Smile and say hello

	·  Help others
	·  Help others
·  Keep area clean
·  Make new friends
	· Report problems
· Help keep 
     area clean
	· Read
· Check out books
· Ask questions
· Utilize resources
· Use time wisely
	· Help bus
     driver
· Maintain 
     safety
	· Assist
     others
· Keep 
     parking    
     lot clean

	[image: MCAN01231_0000[1]]

Be Responsible



	· Be accountable for   
 your actions
· Resolve conflicts 
     with maturity
· Use time wisely 
· Study/ do homework
· Clean-up after
     yourself
· Recycle

	·  Be in assigned
 area when the bell
 rings
·  Resolve conflicts 
 with maturity

	· Pick up after yourself
· Place equipment in assigned area
· Resolve conflicts with maturity
· Recycle

	· Use only 
   what you 
   need
· Conserve 
     paper and 
     water
	· Take part in 
     keeping 
     everything in
     working order
· Turn in books on 
     time
· Keep food and 
     drink in backpack



	· Take items
     with you 
· Resolve 
     conflicts 
     with maturity


	· Drive 
  safe/slow
· Lock 
other 
     drivers/
     people   



[image: https://encrypted-tbn1.gstatic.com/images?q=tbn:ANd9GcR_sUKKHDDw-ZaqC61GwQqVv27X1c1IB_TO-QD7Q1tNIODYfEcz]            Matrix Development               
Directions:  
1.  Write your 3 to 5 school rules down the side of the sheet(s).
2.  Write the Common Areas across the top of the sheet(s).  
  
3.  Option 1 
Page 2: In each box, write 3 to 4 positive examples of your expectations in that setting.
 Each classroom teacher completes their own examples for their classroom that fit under the 3 to 5 guidelines/rules.
4. Option 2
Page 3: (Very useful when teachers articulate behavior concerns in staff meetings)
 A. It may help to articulate what behaviors you typically see that represent BREAKING the identified school rule in each area of the school. Note these behavior problems under the “P” in each section of the chart. For example, a school may have a “Be Safe” school rule. Students running in the hall may be one behavior that is indicative of students BREAKING the BE SAFE rule in the hallways. Another behavior may be pulling things off the hallway walls. These behaviors would be then noted in the square for Be Safe and Hallways. Complete for each school rule and school location.
    B. For each problem behavior you identified within the context of EACH school location, next articulate what you want students to do instead. This will generate the most important behavioral expectations associated with each rule in each location. Note these expectations under the “T” for “teach”. For example, go back to Be Safe and Halls. An appropriate behavioral expectation for running would be “Walk in the halls”. An appropriate behavioral expectation for removing items from walls would be, “Keep all materials on walls”.       
5 Guidelines for developing rules:
	1. Observable
	I can see it!

	2. Measurable
	I can count it!

	3. Positively Stated
	Communicates what we want students/staff to do!

	4. Understandable
	Vocabulary consistent with students’ grade and ability level

	5. Always applicable – something the staff will consistently enforce
	Rules are based on problems that are typically occur in that setting




Option 1							
				Common Area Settings
	
	         
	 
	
	 
	

	
	



	
	




	
	

	
	
	




	



	




	   



	
	
	

	

	




	









Option 2							
Common Area Settings
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Teaching Expectations and Rules
These activities will assist in developing lesson plans for teaching expectations and rules.
Directions:
1. Read/skim and highlight key concepts in the narratives/examples. 
3. Complete: 										
· Select one lesson plan template and draft one lesson for a common area (pp. 58-60)
·  Brainstorm “Other Ideas for Teaching Schoolwide Behavior Expectations” and complete “Supplemental Activities for Teaching Common Area Expectations”Pledge

(pp. 62-63)
4. Complete the TIPS II Meeting form for Module 4 (Note: Tasks not completed at this time are good action plan items.) 



TEACHING EXPECTATIONS and RULES
Once you have developed universal expectations and rules, it is not enough to just post the words on walls of the school…
YOU MUST TEACH THEM!         
Why Develop A System For Teaching Behavior?
· Behaviors are a prerequisite for academics
· Procedures and routines create structure
· Repetition is the key to learning new skills
· We can no longer assume that students know the expectations and how to behave
· We can no longer assume that students will learn appropriate behaviors without consistent practice and modeling
· We must assume that students will require different curricula, instructional modalities, etc. – to learn appropriate behavior
· We need to teach social skills as effectively as academic skills
REMINDER
You are a primary model for appropriate behavior

The Iris Center
http:/iris.peabody.vanderbilt.edu

Teach where the behavior is likely to occur
· Teach the words by demonstrating the actions using examples and nonexamples
· Model and practice to fluency
· Build a social culture that is predictable and focused on student success

Teaching expectations/rules using an instructional approach
	Define
	Observable and Measurable

	Teach

Remind

Monitor
	Identify prior knowledge, model structure, practice, acknowledge

Pre-correct, prompt behaviors and rules prior to entering natural context

Supervise/feedback/acknowledgement/data


	Evaluate
	Data, modifications needed, non-responders needing more support



	Sample Lesson plan                    ACT SAFELY
Adaptable for all levels             Use examples listed on matrix

	Step 1:  Introduce the rule

	Outline focus of the lesson:  “Today we are going to learn about acting safely”.

	Check for student understanding:  “What are we going to learn about?”

	Define acting safely:  Acting safely means that no one gets hurt—physically or emotionally!

	Step 2:  Demonstrate the rule

	Model or provide a story of positive examples of acting safely and negative examples of acting safely, using another adult or a student. Have students label the situations a safe or not safe.

	Ask students to give an example of a situation in which they know how to be safe.

	Role play some examples:
-The recess bell rings and you need to get back to class fast. What do you do?
-You have a disagreement with a friend. What is a safe thing to do?
-You spill a drink at lunch. What is a safe thing to do

	Step 3:  Providing Monitoring and Feedback

	Discuss the role play.
-Ask students to indicate or show how they could be safe.
-Encourage and support appropriate discussion/responses. Minimize attention for inappropriate responses.

	Use real situations as examples during class discussions.

	Just before students transition to another activity outside of the classroom, ask them to tell you how they can act safely—precorrection. 

	When you see students acting safely, provide specific praise.

	When you see students who are NOT acting safely, stop them, state the expectation and redirect, ask the student to state or demonstrate the expected behavior… watch and give immediate feedback. 


  				



	
 






























Lower Elementary/Preschool							page 1 of 2
	Skill:          Keep bodies calm in line

	Context:   All settings

	Introduction: 
1. “Today we are going to talk about BEING SAFE at our school and how to keep our bodies SAFE when we are walking or waiting in line.”  
2. “Where does our class walk or wait in line in our school?” Discuss and post student responses; supply specific answers for all settings: cafeteria, halls, playground, and all other settings where students walk or wait in line.  
3. Ask students to identify the best way to walk SAFELY, keeping bodies calm in line Stay to the right, eyes forward to look where you are going, keep voices quiet, and keep body to self.
4. Have students repeat the following verbal rehearsal rhyme in unison:
“When walking down the hall, I’ll hold my head straight.
When walking down the hall, I’ll keep a steady gate.
To my side my hands will stay, as I take the shortest way.
When about the school I go,
I’ll keep my voice down low.”
Repeat the rhyme enough times until the group can perform rehearsal sentences fairly well.

	Teacher Model:
Demonstrate BEING SAFE by walking in line keeping body calm, thinking aloud each step. 
Model BEING SAFE by walking in a line keeping body calm while repeating the verbal rehearsal rhyme.
Model again and ask students if you did it right. Have students identify all the skills demonstrated to BEING SAFE by walking in a line keeping body calm.

	Role Play: 
Example: Marquesha walked down the hall hugging her library book, keeping her feet and voice as quiet as possible.
Non-Example: Marcus jumped from the top of the step to the bottom making a loud noise and knocking into Kaitlin.
Example: James was still excited after playing basketball on the playground so he put his hands in his pant pockets to keep his body calm while walking into the cafeteria.
Student Examples: Ask students to role play a real-life example and discuss.

	Review:
1. Tell students you are going to pretend the classroom is a hallway. Identify a route to travel. Provide feedback about BEING SAFE by walking in a line keeping body calm.
2. Travel the route in the classroom repeating the rhyme above. Provide feedback about BEING SAFE by walking in a line keeping body calm.
3. Take students into the hallways to practice BEING SAFE by walking in a line keeping body calm. Provide feedback and praise for BEING SAFE. 

	Practice Throughout the Day:   
1. Before going into the hallways, provide this precorrection “Remember to BE SAFE by walking in a line keeping body calm as you walk to the gym”.
2. Positive feedback to students: Give a thumbs up sign and quietly state “You are doing a great job of BEING SAFE and keeping your body calm. Way to go!”
3. Before leaving the classroom, repeat the rehearsal rhyme.
4. When students return to class ask them to report how they were BEING SAFE by walking in a line keeping body calm.

	Homework:
1. Have students draw a picture of themselves BEING SAFE by walking in a line keeping body calm.



Related Literature:
The Very Quiet Cricket by Eric Carle
Quick as a Cricket by Audrey Wood
Retell the fable of the Tortoise and the Hare and discuss how the Tortoise won the race using his SAFE body.

Other Activities:
Hokey Pokey—use this game to have students practice controlling various body parts.
Head, Shoulders, Knees, and Toes—this is a great activity for practicing controlling the speed of the actions as each labeled part is touched. Try going as slow as a sloth!
Mother-May-I—play this game and have the Mother only say “yes” to SAFE movement requests.

Hall Line Up Song (to the tune of If You’re Happy and You Know It)
Put your toes in a row
And then we’ll go (clap, clap)
Put your toes in a row
And then we’ll go (clap, clap)
Put your toes in a row 
Turn your voice off and we’ll go.
Put your toes in a row
And then we’ll go. (clap, clap)

Establish stopping places along the route to different places in the building. The students walk to the designated spot and then stop until the teacher tells them to walk to the next spot. Teacher walk in the middle of the line and flow to the back and the front of the line as needed. 

Sample Lesson Plan Elementary/Middle School

Sample High School Lesson Plan                        (Courtesy Landown High School North Carolina)
Page 1 of 3
Montana High School
Respect		Responsibility		Readiness
Objective: Students and teachers will be able to identify and assess “responsible” behavior in school settings in order to better implement the Viking Code of Conduct.
Distribute Drill: Responsibility
[You may use this script to explain responsibility to your students.]

“I’d like to focus on the second “R” of the Three R’s. Let’s talk about the word ‘responsibility.’ What are some ways you can show responsibility?”
	[Discuss and write student responses on the overhead or chalkboard.]
“What are some ways people show that they are not responsible?”
	[Discuss and write student responses on the overhead or chalkboard.]

[Optional] “Let’s do some role-playing. Could I please have four volunteers?”
[Choose four students and ask them to stand at the front of the classroom. Ask the four students to pretend to be working on a group project together. Ask the students to demonstrate what “responsible” students would look like. Discuss with the class what behaviors the “responsible” students exhibited. Next, ask two of the volunteers to demonstrate what irresponsible students would look like. Discuss with the class what behaviors the “irresponsible” students exhibited.]
“The last thing I’m going to do is assess how well you understood what responsibility means.”
	[Pass out the assessment.]
“This worksheet has ten different actions on it. Read each action carefully and decide if it is an example of responsibility. If it is an example of responsibility, put a plus (+) sign next to it. If it’s not an example of responsibility, put a minus (-) sign next to it.”
	[Discuss the assessment with the students when they have completed it.]
“You did great job learning about responsibility. Please make certain you show responsible behaviors in all of your classes today.”

Montana High School
Respect		Responsibility		Readiness

Name: __________________________		Date: _________________________
Drill: Responsibility
Directions: 	Read the following story carefully then respond to the prompt.

	“Who was on the phone, Mom?” Jen asked.
	“That was my boss. One of my co-workers called in sick, so I have to go to work,” Jen’s 	mom replied.
	“Aw, Mom, I thought we were going out for pizza.”
	“Well, Jen, we’ll have to wait until tomorrow. I’m only going in for four hours, and 	besides, we can use the money.”
	“I know, Mom,” Jen said, “but I was really looking forward to that pizza.”
	“Tomorrow we’ll go. I’m leaving in a few minutes, and I have some things to tell you 	before I go. First, I don’t want any of your friends over.”
	“But, Mom!” Jen protested.
	“Jen, your sister hasn’t been feeling well. I want you to make dinner for both of you, 	and then I want you to make certain your sister sleeps for the rest of the evening.”
	“The rest of the evening?!” Jen protested again.
	“Yes, so that means you have to keep quiet as she sleeps. No TV or stereo. Jen, I’m 	counting on you. Your sister needs her rest.”
	“Okay, Mom. I’ll cook dinner and stay quiet for the rest of the night”.
	“Thanks, honey. I’ll be home at 10:30. Have a good night.” Jen’s mom kissed her good-	bye then left.
	A few minutes after Jen’s mom left, the phone rang. It was Jen’s best friend Louisa.
	“Hi, Jen,” Louisa said. “What’s up?”
	“Not much,” Jen replied. “I’m babysitting my sister.”
	“Oh yeah? Your mom’s not home? I’m coming over. You can hear my new J. Lo CD.”

Describe what Jen will do for the rest of the evening if she is being responsible.
_______________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________



Montana High School
Respect		Responsibility		Readiness
Name: _______________________		Date: _______________
Can You See Responsible Behavior?
Directions: Read each of the actions carefully.  If the action shows responsible behavior, put a plus (+) sign next to it.  If the action does not show responsible behavior, put a minus (-) sign next to it.
1. _____ setting your alarm clock at night

2._____ making breakfast for your sister

3. _____ arriving at school 10 minutes late

4. _____ washing the dinner dishes

5. _____ forgetting to study for a test

6. _____ remembering your class schedule

7. _____ not being able to recall your locker

8. _____ coming to class with a pencil

9. _____coming home past your curfew

10. _____not keeping a promise

[image: ]Sample Lesson Elementary/Middle School Cafeteria


Blank Lesson Plan Template        	                       

	Location:
	Time Needed: 

	List the Observable, Positive Behavioral Expectations in Chosen Location for Each Rule:

	Rule
1.
	Rule
2. 
	Rule
3. 
	Rule
4. 
	Rule 
5. 

	Expectations:
	Expectations:
	Expectations:
	Expectations:
	Expectations:






	Teach Examples and Non-Examples of Meeting Behavioral Expectations :

	Demonstrate EXAMPLES (What To Do)
	Demonstrate NON-EXAMPLES (What NOT To Do)

	Rule 1. 
	Rule 1. 



	Rule 2. 
	Rule 2. 



	Rule 3. 
	Rule 3. 



	Rule 4. 
	Rule 4. 



	Rule 5. 
	Rule 5. 



	Activities to Check for Understanding:






	Materials Needed:

	Accommodations/ Adaptations for Students with Special Needs: 


	Acknowledgement to Maintain Positive Behavior: 


      Blank Social Skills Lesson Plan Form

Expectation:


	Skill: 


	Context: 


	Introduction:




	Teacher Model:




	Role Play:
Example


Nonexample


Example


Student Example


	Review:





	Practice Throughout the Day:




	Homework:









MBI COMMON AREA LESSON PLAN TEMPLATE
Topic/Expectation:										
What do we expect the student to do?
1.

2.

3.

How will we teach the expected behavior?

How will we explain why following the expectation is important?

List examples and non-examples of the expected behavior (2-3 each):
Examples:

Non-examples:

Provide opportunities to practice and build fluency:
1.
2.
3.
                                      
Common Area Management STOIC Checklist

	Variables
	Questions to guide discussion
	Y
	N
	Comments

	Structure/
Organize the
Area for success.
	1.  Is the common area arranged so we can get from any part of the area to any other part of the area relatively efficiently?
2.   Can adults and students access materials/locations 
without disturbing others?
3. Do we have effective beginning and ending 
routines?
5.   Have we defined clear expectations for 
Common areas?
6.   Have we defined clear expectations for transitions?
	
	
	

	Teach
students how to
behave responsibly in the common area.
	1.  Have we created lessons on expectations and explicitly taught them for common area activities and transitions?
2.   Have we created lessons and explicitly taught 
expectations for common area routines and policies?
3.  Have we  provided teaching and reteaching as needed? (Think about a basketball coach reteaching particular plays or patterns).
	 
	 
	

	Observe
student behavior
(supervise!).
	1.  Do staff circulate and scan as a means of observing/
monitoring student behavior?
2.   Do we model friendly, respectful behavior while 
monitoring common areas?
3.  Do we periodically collect data to make judgments about what is going well and what needs to be improved in our management plan?
	
	
	

	Interact
positively with
students.
	1. Do we interact with every student in a welcoming manner  (e.g., saying hello, using the student’s name, talking the student at every opportunity)?
2.   Do we provide age-appropriate, non-embarrassing 
feedback?
3.  Do we strive to interact more frequently with every student when he is engaged in positive behavior rather than when he is engaged in negative behavior?
	 
	N 
	

	Correct
irresponsible
behavior fluently— that is, in a manner that does not interrupt the flow
of activity.
	1.  Do we correct consistently?
2.  Do we correct calmly?
3.  Do we correct immediately?
4.  Do we correct briefly?
5.  Do we correct respectfully?
6.   Do we have a menu of  consequences that 
can be applied to a variety of infractions?
7.   Do we  have a plan for how to respond to different 
types of misbehavior fluently?
	
	
	




             Adapted from  Safe and Civil Schools



Other Ideas for Teaching Schoolwide Behavior Expectations


· Make T-charts for each expectation to tell what each looks and sounds like.
· Make an expectations class poster. Discuss the expectations and have each student sign the poster.
· Create a class/school pledge or chant.
· Before the students come to class, tape cards under their desks with the letters of the school expectations. Let each student take off his or her letter then recite and explain the expectation. 
· Students draw their right foot and write the expectations on their foot for “Starting Out On the Right Foot This Month."
· Create skits in which students act out examples (and non-examples).
· Create a classroom court to identify examples and non-examples.
· Take pictures of students following the expectations and post them throughout the school building. 
· Create a word or phrase search.
· Create a video of students demonstrating behavioral expectations within each school context.
· Create a game about the expectations for school rules.
· Use a pretend telephone as a prop to have students phone a friend to explain the expectations associated with one or more of them.
· Create a quiz game based on the “Hollywood Squares."
· Create a poem for the expectations associated with specific settings.
· Teach expectations across the curriculum (e.g., music students create a song/ art students draw a picture of a student demonstrating a behavioral expectation from the matrix).
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How will the team evaluate accomplishments?
How will the team obtain staff and student feedback?
By When?
Does What?
Who?
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Establishing Procedures for Encouraging Expected Behaviors
These activities will assist in developing a comprehensive universal acknowledgement system. Team composition, team norms, understanding effective meeting processes, and aligning your team with other initiatives and school improvement goals are critical components. 

Directions
	1.  Read/skim and highlight key concepts/ideas in the narratives.   
	2. Complete:
· Activity to Tie Verbal Feedback to Schoolwide Matrix (p. 67)
· Planning Worksheet —Student and Staff Incentive Programs (pp. 70)

3. Complete your TIPS II Meeting form for Module 5 (Note: Tasks not completed at this time are good action plan items.)  











Establishing Procedures for Encouraging Expected Behaviors
Teacher praise has been supported as among one of the most 
empirically sound teacher competencies.  (John Maag)

“I have not worked with a school that has been able to give enough feedback to students
to maintain positive behavior without using a tangible item, like a Pride ticket. The
tangible helps staff remember to give positive recognition to students.”  (Tim Lewis)
Research:										
· To learn humans require regular and frequent feedback on their actions.
· Humans experience frequent feedback from others, self, and environment that may be planned/unplanned and desired/undesired.
· Without formal feedback to shape desired behaviors, other forms of feedback shape undesired behaviors.
· More positive reinforcement for appropriate school behavior is needed.
· Increases the likelihood that desired behaviors will be repeated.
· Focuses staff and student behavior on desired behaviors.
· Fosters a positive school climate.
· Reduces the need for engaging in time consuming disciplinary measures
· Create positive interactions and rapport with students.
· Overall, we earn time back to teach and keep kids in the classroom where they can learn from us!
	(Cameron, 2002; Cameron & Pierce, 1994, 2002; Cameron, Banko, & Pierce, 2001; OSEP)
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Behavior-Specific Praise Statements                
Research:
The research supports the use of behavior- specific praise statements to: 
· teach new behaviors and support maintenance of acquired behaviors (Mesa, Lewis-Palmer, & Reinke, 2005) 
· to increase on-task behavior (Fullerton, Conroy, & Correa, 2009)
· to decrease problem behavior (Hawkins, & Heflin, 2010; Lampi, Fenty, & Beaunae, 2005; Lane, Kalberg, Bruhn, Mahoney, & Driscoll, 2008; Mesa, Lewis-	Palmer, & Reinke, 2005; Stormont, Covington Smith, & Lewis, 2007; Sutherland, Wehby, & Copeland, 2000) 
· provide increased opportunities for building positive relationships with  students
·  provide support to students with the most challenging behavior, needing   targeted and/or intensive supports, through more frequent behavior specific praise statements delivered contingently for appropriate behavior coupled with less frequent reprimands for inappropriate behavior. Students with the most challenging behavior typically do not receive access to even the average rates of praise that students without challenging behavior receive (Lewis, Hudson, Richter, & Johnson, 2004)

These relate to how to give encouragement:
• Clear, Specific and Clean: Simply describe the skill observed to make the
  feedback clear and specific. Do not add any references to past mistakes the
  student has made or wishes for future behavior.
• Sincerely and Appropriate for Student’s Age: A genuine response to the desired
  behavior that is appropriate for the situation and the individual.
• Private: Know your students well enough to differentiate how you give feedback to students.   
  Some students will like to be publicly recognized while other  students will not find public   
  encouragement reinforcing at all
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• Genuine: Staff needs to find their own style to communicate sincere
  encouragement. This is especially important when working with older students.

These relate to when to give encouragement:
• Contingent on Desired Behavior: The desired behavior must be observed before
   acknowledgement is provided.
• Immediate: Must immediately follow desired behaviors rather than be applied as         
  a general motivator.
• Frequent During Acquisition: At a high enough rate to change/maintain skills.

What to encourage:
Rules and behaviors from your schoolwide expectations matrix.

The strategies listed above help us to remember that “good job” is not a sufficient method of giving performance feedback or encouragement.

Activity to Tie Verbal Feedback to Schoolwide Matrix    
Pull out your school’s expectations matrix and use the words on the matrix to formulate specific praise statements.  Be mindful of the list above on how to give encouragement.  The following  are  common examples:

Matrix: Follow directions. When staff sees a student following directions they say
Jack, thank you for getting your book out right away. You are being respectful by following directions.”
Wow! Everyone is here on time! Thank you for being responsible.
I could tell that her comment upset you. Thank you for using respectful language to communicate your feelings.

	

Try these:
1. A student raises his hand to use the bathroom 
2. A student is “ incident free” (no negative verbal statements) during recess
3. A student comes to circle on time
4. A student is seated when the tardy bell rings   
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A continuum refers to a range or a variety of procedures for encouraging expected
behavior. To be effective, a schoolwide system should include components of High Frequency Incentives (HFI) and Low Frequency Incentives (LFI).

High Frequency Incentive (HFI) and Low Frequency Incentive (LFI)
 
	Question:
	High Frequency Incentive (HFI)
	Low Frequency Incentive (LFI)

	What is it?
	An HFI is a “quick and easy” way to recognize students who demonstrate school-wide expectations. The HFI may be a token/chip, documentation.


	LFIs provide a means to recognize students who demonstrate a behavior that goes “above and beyond” the stated expectations. LFIs may resemble a medium-size coupon that includes both the student’s and referring staff member’s names, as well as a short written notation of the student’s exceptional behavior.

	Who can give an HFI or LFI?

	All staff members are encouraged to distribute HFIs to any student or small groups of students on campus. View HFIs as an opportunity to acknowledge students you may not know.
	All staff are encouraged to acknowledge students who demonstrate behavior “above and beyond” the school-wide expectations.


	How can students earn?
	Students can earn HFIs for demonstrating any rule-following behavior —the first quiet row, a group of students walking quietly in the halls, students ready to work when the bell rings, etc. The possibilities are unlimited!
	LFIs are intended for students observed doing something exceptional —volunteering for an extra assignment, standing up for another student, etc.


	What is the value?
	Each school determines the value of and redemption process for HFIs.

	LFIs must be more powerful than High Frequency Incentives. Typically, redemption of LFIs occur several times per school year and may include the right to participate in a high stakes drawing, attend a field trip, or receive a highly desired prize.

	What happens if a student loses their HFI/ LFI?
	It is the responsibility of each student to manage their LFIs. No lost and/or token LFIs will be replaced. Remember, part of the goal of MBI is to teach the importance of being Responsible.
	It is the responsibility of each student to manage their LFIs. No lost and/or token LFIs will be replaced. Remember, part of the goal of MBI is to teach the importance of being Responsible.
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	Incentive	 Planning Worksheet —Student and Staff Incentive Programs                             


Program
	High Frequency
Student Incentive
	Low Frequency
Student Incentive Unpredictable/Intermittent
“CELEBRATIONS”
	Staff Incentives

	Incentive Name:
What should we call them?
i.e., Bear Buck, Cougaran...

	
	
	

	Form of Incentive:
What will they look like?
i.e., paper, token, coupon, pass,
certificate...

	
	
	

	Distribution Criteria:
What behaviors will be
acknowledged?
i.e., following expectations, helping
staff and/or students..
	
	
	

	Distribution Process:
How does staff request more?
i.e., team leader, secretary...
Where are they located?
i.e., office, staff room...

	
	
	

	Distribution Guidelines:
How many and how often?
i.e., 5/period, 10/day, 1/week, every
period, every day...

	
	
	

	Redemption Process:
How are the incentives
redeemed?
i.e., cash-in day @ the “bank,”
shopping day @ the “store
certificate at staff meeting...
	
	
	


Evaluating Student and Staff Incentive Programs
	Incentive
Program
	High Frequency
Student Incentive
	Low Frequency
Student Incentive Unpredictable/Intermittent
	Staff Incentive

	Distribution Frequency:
How many incentives are
currently being distributed?
Consider numbers: by staff/team/
grade per day/week/month...

	
	
	

	Distribution Process:
How are incentives made
available to staff to distribute?
Consider: ease of access, availability
and readiness for distribution...

	
	
	

	Distribution Criteria:
Are the incentives being used
as intended?
Consider: what types of behaviors
students and staff are displaying in
order to receive the incentive...

	
	
	

	Redemption Process:
How are the incentives
redeemed?
Consider: ease of redemption, staff
involvement in the process...

	
	
	

	Incentive Value:
Are the incentives considered
valuable by students?
Consider: the value of the incentives,
distributing more/less...
	
	
	



Carrot Principles for PBS Schools
Laura A. Riffel, Ph.D.
I just read a great book titled “The Carrot Principle” by Adrian Grostick and Chester Elton.  This book is for businesses that want to increase their potential.  Although school is not a business per say, our business is increasing the potential of children; in which case the book “The Carrot Principle” has a lot to tell us.  The main focus of the book is this:  If you want to have a better yield, you need to recognize your employees.    All of the ideas in this paper are spin-offs from the above book.  All credit should be given to Adrian Grostick and Chester Elton for their very inspiring book.
My interpretation of “The Carrot Principle” for schools is not aimed at having the rewards come from the top down- but in the field of education it should come from the top down, lateral and from the bottom to the top.

The Board of Education can give “gotchas” to principals, students, staff, parents, and each other.  The principal level can give “gotchas” to board, staff, parents, students.  The staff and parents can give “gotchas” to BOE, ADM, students, and each other.  The students can give “gotchas” to staff, parents, principals, BOE, and each other.  All of these behaviors are encouraged. This paper will focus on adult-to-adult recognition.

The following list is generated from “The Carrot Principle” by Adrian Gostick and Chester Elton but modified to work for the education setting:
1. When a new employee comes to the school (including substitutes), set expectations by planning a small celebration welcoming the new person.  Make an intercom announcement welcoming the substitute and ask everyone to make them feel welcome.  
2. Ask your employees what makes them tick.  Ask each employee to list their values that guide their daily decisions.  During conferences with individuals ask them to compare and contrast their values with the mission of the school.
3. Encourage employees to post their values in a conspicuous place in their respective rooms.
4. Have your PBIS team go online and post positive statements about each one of the staff members on the school Web site.  Example:  Meet John Jones.  Loves waterskiing and horseback riding.  We love the way Mr. Jones is always at the front door to greet the students.
5. Think about each employee’s strength and ask him or her to share that strength with others.  This could be done through faculty meetings, one-to-one mentoring, etc.  Make sure when the employee is asked to share, they are told why they were chosen.  “What made them stand out as an exemplar in this area?”
6. Give each other affirmations.  When someone says, “Oh my goodness, I don’t think I can handle another day of Johnny and Susie swinging from the chandelier.”  Make sure the staff is ready to tell each other “You can do it.”  “I know you can do it.”  “I have faith in you.”  
7. When employees have to work extra (PTO, Parent Teacher Conferences, etc.) provide a catered dinner.  
8. Invite spouses and children to come up for the catered dinner on the nights staff needs to work late.
9. Surprise whole staff and take them on a group outing on a weekend- for example:  1) movie theater to see an uplifting movie, 2) breakfast at a restaurant, 3) BBQ at someone’s house or 4) pool party at someone’s house (preferably someone with a pool  ).
10. Poll your staff to find out what they would like to have training in and then have your PBIS team decide where some training opportunities exist and who should go to those trainings.
11. Gotchas work for school personnel, but only if everyone remembers.  Put three silver dollars in your left pocket in the morning.  As you compliment different adults in the building, move a silver dollar from your left pocket to your right pocket.  At the end of the day, all three silver dollars should be in your right pocket.  (You move from left to right to help you remember you are doing the “right” thing.)
12. Instead of criticizing an employee who has behaviors you would like to “target” for change, make a positive intervention. Express to the employee what needs to change and end with a statement affirming, “I have confidence in you that you can get this done.”  
13. Surprise staff by greeting them at the door with a cup of hot coffee or diet coke (know what everyone’s drink of choice is) Just say, “We are so glad you are here today.”
14. Post goals in teachers’ lounge and graph results.  Example: Positive phone contacts home- shoot for 2 times the number of students in the school.  Set the goal of 200 percent in 6 weeks.  (graph phone calls, post cards, emails, notes)
15. Identify what each staff member does best and have an “Academy Awards” ceremony with statues for each person.  Invite the parents to come to the award ceremony.  
16. Call in an ice cream truck to come to the school the last day of criterion-reference testing.  Have the truck show up after all the students are gone and invite all the staff to come down and have an ice cream on the PBIS team.  Tell them they are “Way Cool, the way they accomplished all the testing this week”.
17. Have the entire staff fill out a sheet answering this question:  1) Name something about yourself that no one else would ever guess.  Each morning read one clue and give everyone an answer sheet.  Each day they are to guess whom the mystery person is based on the clues read that morning.    After all the clues have been read, invite the whole staff to a pizza party.  Read the entire list of clues and have people guess aloud and then have the real mystery person confess their secret identity.  Have a prize for the person who gets the most guesses correct.
18. Order business cards for each staff member (http://www.vistaprint.com/frf?frf=691384697124). Pick a design that fits each person’s personality.  Vista Print has almost free deals on business cards.
19. Create an instruction manual based on skills developed or used by team members in the school.  Beginning of the year tips from the experts.  Take a picture of each staff member with their words of wisdom and print the book off for all staff.  Give a copy to new staff members and substitute teachers.  For example, “Mr. Green’s recipe for cheering up students on a difficult day.  Do a magic trick.  Have two brown paper bags.  Put a piece of fruit in one brown paper bag and staple it shut.  Ask the students to guess what fruit is in the bag.  Have little slips of paper and pretend to write the fruits that the students name on pieces of paper and drop them in the other brown paper bag.  Now tell the students that you will be able to pull out the exact name of the fruit in the sealed bag.  Reach in to the open paper bag, pull out a slip of paper, and amazingly read the name of the fruit that is in the bag.  Show the students that it indeed says
“apple” (or whatever fruit).  Then open the sealed brown paper bag and show the apple.  The students will be amazed.  What the students do not know is that you wrote “apple” on every piece of paper that you put in the open brown paper bag.  Even though you pretended to struggle even to write the word rhubarb- you were really writing apple.  It’s a great mood breaker. “    Put a picture of Mr. Green on this page.   On the next page you might have Mrs. Brown’s great math experiment.  “Mrs. Brown asks her students to answer this question: Which would you rather have?  A dollar a day for the next 30 days or a penny on day one, two pennies on day two, four pennies on day three, eight pennies on day four and so on for 30 days?  The students guess and then Mrs. Brown shows them that pennies doubled each day for thirty days come out to 10,737,418.23 dollars.  It is great fun to watch their faces.”  Put Mrs. Brown’s picture on this page.
20. Hire a celebrity impersonator to come to the school and visit classrooms.  For example:  Abraham Lincoln visits the school and comes in each classroom giving a small history lesson tying something special about the adults in each room to the history lesson.  For example, “I was the only president to ever own a patent.  I designed a special idea that helped boats float over sand bars.  I was good at floating boats and Mrs. Blue has designed a special chair that lets students get their wiggles out.”
21. Have the PBIS team read books that would be helpful for teachers and create “Cliff’s Notes” on those books for the staff.  Send it out in a weekly newsletter.  Book idea: Marzano’s “What Works in Schools”.  
22. Ask everyone to start a diary writing down 3 things that went well each day.  Ask the staff to bring their diaries to faculty meetings.  Reward staff for bringing the diaries and give out chocolate kisses to everyone who shares at least one thing from their diary.
23. Call each other by name especially in front of the students.  “Good morning, Mrs. Turquoise.”  And Mrs. Turquoise says, “Good morning, Mr. Purple”. Modeling appropriate greetings is very important for the students and using names with each other shows respect for individuals.
24. Ask an office supply store to consider donating their clearance items to the school and have a “store” for all the staff members to come in and “purchase” office supplies with gotchas they received from each other.  
25. Give out thank you cards to all staff members and ask them to write one a week to someone on the staff.  Ask them to write to different people each week.  
26. Bring in a masseuse and a massage chair and provide free massages during planning periods.  Darken the staff lounge, play classical music and burn candles (if the fire marshal approves).  Do this during one of the more difficult months for student behavior (October, December, March, April, May).
27. Each day have the entire PBIS team spend ten minutes looking for someone doing something that furthers the goals of the PBIS plan of action.  Give out special gotchas good for leaving school 10 minutes early on a day of choice.
28. Supply a box of birthday cards to each staff member.  On birthdays, encourage each staff member to fill out a birthday card and do a drive-by carding by hiding birthday cards all over the person’s area throughout the day.  For example, the birthday person might find a card taped to the staff restroom mirror or on the coffee pot and so on.
29. Purchase small plants for each staff member and place on their desk.  Leave a note saying, “I know you’ll nurture this plant to full beauty because of the way you nurture children.”
30. Take a survey of the staff on their favorite magazines.  Purchase some subscriptions to put out in the staff lounge.  
31. If a staff member has a problem, find out about it and figure out a way to help them.  For example, if a staff member’s child is struggling in Algebra find another staff member who is willing to tutor that member’s child in exchange for something they need- like their car washed.
32. Do a staff survey and find out everyone’s favorite snack.  Stock the staff lounge with snacks one day a week.  The PTO could help furnish the snacks.
33. Make it a point to give one handwritten note a day to someone who has done something exceptionally well.
34. At the beginning of the year, have staff fill out a questionnaire on spouse and children’s birthdays.  Send birthday cards from the school to spouses and children.  Recognizing that staff members have lives outside the school is very important.
35. Take an old real estate sign and paint it with white enamel paint or chalkboard paint.  Each day when the staff are pulling into the parking lot let them see the PBIS team has written a special thank you to one staff member for something outstanding each day.  “Mrs. Orange, we love the way you handled the bullying situation yesterday.”  “Way to Go.”
36. Order enough flowers for each staff member to get one and stand at the door as each person enters and tell them you appreciate the way they help children “bloom” in this building.
37. Organize a lunchtime game that everyone can watch.  For example, set up a jeopardy game, who wants to be a millionaire etc. in the staff lounge and challenge two contestants during lunch to play while others watch.
38. Hire the high school choir to change the words to a popular song and serenade the staff with a kudos song some morning.
39. Get a parent volunteer to be at the door in the morning dressed in a tuxedo.  Have them speak in a British accent and greet each staff member as they enter the building.  They could say something like, “We’ve been anticipating your arrival Mrs. Yellow”.
40. Survey the staff and find out what their least favorite part of the job is.  Throughout the year, have the PBIS committee do one disliked job for each person.  For example, Mrs. Green might dislike bus duty.  The PBIS team might take Mrs. Green’s bus duty some Friday and let Mrs. Green go home early. 
41. Give out the Depends Award during staff meeting.  Take a pair of Depends ™ Undergarments and spray paint them gold.  Give out the Depends Award to the most dependable person each week.  This is an award they can keep until it is passed on to the next person.  Be specific about how each person is dependable.
42. Highlight staff strengths in the parent newsletter.  Let the parents know the strengths of each staff member throughout the year.
43. Ask the cafeteria staff to bake some special cookies.  After a particularly difficult day, invite all the staff to come down for cookies in the cafeteria.  Have the PBIS team set up ready to entertain.  The PBIS team might be dressed as Alvin and the Chipmunks and lip sync the Alvin and the Chipmunks song.  Another idea is to have the PBIS team put on lipstick and paint eyeballs and a nose on their chins.  Then lay across a table with heads hanging backwards with stocking caps over their hair, face, and nose.  Then lip sync to a silly song like “We are Family.”  
44. Ask parents to send in praise via email.  At the end of the day, do a David Letterman’s mail bag and read the kudos that came in via email about staff members.   Give kudos to the parent who shared by sending a handwritten note.  It won’t take long for word to spread that compliments are appreciated.
45. Name the conference room after an employee each week.  Base the choice on someone who has received many gotchas that week.  Make a sign for the door and make sure to call people down to the Violet Conference Room.
46. Pass out grape juice in plastic goblets at the next staff meeting and toast each other.  Keep going until everyone has received a toast.  
47. Make a deal with the staff.  “If we have 100 percent attendance for the Criterion-Reference Testing then the PBIS staff will wash everyone’s car on a non-rainy day.”
48. Invite staff members to the next board meeting and stand up and compliment their achievement to the board.  
49. Go around a local mall and ask the store owners to donate items to celebrate great education staff members.  If the PBIS team splits up the mall, they can collect a huge bevy of items for giveaway items for the adults. Use these as prizes for recognizing everyone’s contributions to the greater cause.
50. Surprise the staff with a scavenger hunt all over the school.  As each person enters the building have they see a sign that says “Immediately check your box.”  In their boxes have a candy bar that says, “Your next clue is awaiting you at the coldest water fountain in the school”.  When the staff members get to the coldest water fountain, one of the PBIS team members will be waiting with a bottle of water that has the next clue taped on it.  This will go on and end up in the cafeteria where the team meets up again and has a breakfast ready for all the staff members.







Incentive Audit
Part One: Student Incentive Program
Interviews conducted by: __________ Interview date(s): _________
STUDENT Interview Question:	      		STAFF Interview Question:
How many times have you					How many _______________ have you
	STUDENT
	RECEIVED

	1
	
= # ________

	2
	
= # ________

	3
	
= # ________

	4
	
= # ________

	5
	
= # ________

	6
	
= # ________

	7
	
= # ________

	8
	
= # ________

	9
	
= # ________

	10
	
= # ________

	11
	
= # ________

	12
	
= # ________

	13
	
= # ________

	14
	
= # ________

	15
	
= # ________

	Average
	


	STAFF
	DISTRIBUTED

	1
	
= # ________

	2
	
= # ________

	3
	
= # ________

	4
	
= # ________

	5
	
= # ________

	6
	
= # ________

	7
	
= # ________

	8
	
= # ________

	9
	
= # ________

	10
	
= # ________

	11
	
= # ________

	12
	
= # ________

	13
	
= # ________

	14
	
= # ________

	15
	
= # ________

	Average
	


received_______ in the past ___week(s)?			distributed in the past ______ week(s)?















Average =
• Sum of #’s
• divided by 15



Part Two: Staff Incentive Program
Interviews conducted by: _____________________Interview date(s): ___________
Interview Question:
         Are certificated/classified staff acknowledged for their efforts in PBS implementation?
	Randomly Selected
CLASSIFIED STAFF

	Acknowledged?
	If “YES,” how are they acknowledged?

	1
	 =YES       =NO
	

	2
	=YES        =NO
	

	3
	=YES        =NO
	

	4
	=YES        =NO
	

	5
	=YES        =NO
	

	Total
	Yes Responses
___________
	

	Randomly Selected
CERTIFICATED STAFF

	
	If “YES,” how are they acknowledged?

	1
	=YES       =NO
	

	2
	=YES       =NO
	

	3
	=YES       =NO
	

	4
	=YES       =NO
	

	5
	=YES       =NO
	

	6
	=YES       =NO
	

	7
	=YES       =NO
	

	8
	=YES       =NO
	

	9
	=YES       =NO
	

	10
	=YES       =NO
	

	Total
	Yes Responses
___________
	



Part Three: Making Sense of the Audit Results
· Student Incentive Program — strengths and weaknesses:



· Staff Incentive Program — strengths and weaknesses:

Incentive Opinion Survey for Staff

Circle only ONE response per question.
Do NOT write your name on survey.

1. My job is best described as:
a. Certificated: classroom
b. Certificated: non-classroom / support staff
c. Classified: classroom
d. Classified: non-classroom / support staff
e. Administration

Student Incentives:

2. Recognizing students who follow the rules has a positive effect on all students.
a. Strongly agree   		 b. Agree    		c. Disagree    	          d. Strongly disagree
3. Students who follow school-wide expectations should be acknowledged:
a. On-going / Daily    		b. Weekly    		c. Monthly                d. Annually
4. I am willing to recognize all students on campus demonstrating appropriate
behavior.
a. Strongly agree   		 b. Agree    		c. Disagree      	d. Strongly disagree
5. I have an established incentive program for the students in my class.
􀂅 NO 				􀂅 Not applicable 			􀂅 YES, briefly describe:



Staff Incentives:

6. In order to create a positive school climate, it is important to acknowledge
the efforts of all staff.
a. Strongly agree 		b. Agree 		c. Disagree 		d. Strongly disagree
7. Staff should be recognized for their efforts:
a. On-going / Daily		 b. Weekly 		c. Monthly 		d. Annually
8. I am willing to recognize my peers for their contributions to our school.
a. Strongly agree 		b. Agree 		c. Disagree 		d. Strongly disagree





Sample Student Acknowledgement Process for Substitutes

Specifics:  Substitute Teachers give names of students who were exceptional during their teaching day
Goal of Activity: Recognize students who follow expectations in a teacher’s absence

Materials needed: Great Student Reporting form, T-Bird Awards

· 
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· 



Step			What			      		 	     When		Who	

	1.
	Form is given to substitutes 
	At check in
	Head Secretary

	2.
	T-Bird Awards are given to substitutes
	At check in
	Head Secretary

	3.
	Substitutes fill in names of exceptional students
	Throughout day
	Substitute Teachers

	4.
	Form is left on desk or put in teacher’s box
	3:30 PM
	Substitute Teachers

	5.
	Students receive recognition for their exemplary behavior
	Next day
	Teacher



SAMPLE FORM
-----------------------------------------------------------------------------------------------------------------------------------
Great Student Reporting Form for ______________ Date: ______
								Teacher Name
Dear Substitute Teacher,
Thank you for teaching my classes today.  Our theme signs posted in the classroom and around the school say:
Great Staff and Students
Respect Others and Property
Make Safe and Responsible Choices
Strive for Success
I would like to have you recognize at least 3 students today who stand out in a positive, responsible way.  Please give them a red T-Bird Award, and give me their names below so that I may also recognize them when I return. Thank you!
 	Great Students Today Were:

1.
2.						
3.
4.
5.
Promoting Universals: Examples
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Expectations
Create Posters for Common Areas

Cafeteria
Expectations

[image: paw power]
Restroom Prompt
		
	Behind the toilets:

 AT JEFFERSON WE RESPECT OUR SCHOOL RIGHT DOWN TO THE TOILETS – SO PLEASE FLUSH



Co-Teach
Pre-School 




Weekly Drawings
Assemblies
Helena Middle School 
Ice Cream Treats


 
Cafeteria Tabletop Prompt








“Local Heroes” 
at            Fair-Mont-    Egan 
Connecting with the Community



	Passports
· Use to introduce new students to 
   SW Expectations  or
· Students carry passport and staff stamps when expectation is observed
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STAFF COMMITMENT

The activities in this module will help your MBI leadership team  gain staff buy-in. Although the focus is on staff commitment to the MBI process, the strategies described are also applicable to students, community members, parents, school boards, etc.  Communication planning is a critical component. 

Directions:
1. Read and highlight key concepts in the narratives.    
2. Complete:  		
	- Communication System Planning Tool (p. 102)

3. Return to the TIPS II meeting minutes and complete. (Note: Tasks not completed at this time are good action plan items.)











Commit to a Common Purpose and Approach to Discipline
(Staff Commitment)

“Every organization has a culture, that history and underlying set of unwritten
expectations, that shape everything about the school. A school culture 
influences the ways people think, feel, and act.”
· Kent Peterson

Research:
· Safran, S.P. (2006). Using the Effective Behavior Supports Survey to guide development of schoolwide behavior support. Journal of Positive Behavior Support, 8, 3-9.
· Colvin, G., & Fernandez E., (2000). Sustaining Effective Behavior Support Systems in an Elementary School. Journal of Positive Behavior Interventions 2(4), 251-253. 
· Taylor-Greene, S. Brown, D., Nelson, L., Longton, J., Gassman, Cohan, J., Swarta, J., Hormer, R. H., Sugai, G., & Hall, S. (1997). Schoolwide behavioral support: Starting the year off right. Journal of Behavioral Education, 7, 99-112.

 	A common purpose and approach to discipline suggests that staff conduct school 	social 	behavioral instruction in a coordinated, consistent manner. Schools that 	practice a common approach: align their school’s mission, goals, and MBI Purpose 	Statement. These 	schools use an MBI Leadership Team to lead the planning for 	systems (for adults), practices (for students), and data (for decision making). 	Furthermore, these coordinated schools use an action planning process for giving and 	receiving information. Through this coordinated effort, MBI schools become more 	proactive in their teaching of schoolwide social behavioral expectations. A common 	purpose and approach to discipline is established for all teachers, students, and 	staff.

Role of leadership team:	
					
· Understand why staff need to be committed to decreasing problem behaviors and increasing academic behaviors
· Identify approaches to gain faculty buy-in to the MBI process
· Develop a plan to get buy-in and build ownership across faculty
· Review Data (true representation of current status?)
· Identify strengths and areas of concern
· Review staff survey
· Enlist peer leaders to gain support- emphasize benefits
· Develop plan to share with all staff
· Presentation to stakeholders about PBIS that clearly defines their role in the process

Role of staff:

· Provide input in determining what our school’s problems are and what our goals should be
· Follow through with all school-wide decisions, regardless of personal feelings for a particular decision

[image: ][image: ][image: ]   [image: ]



What does 80% buy in Mean?							
Consensus means that I agree to:
· Provide input in deterring what our school’s needs are and what our goals should be
· Make decisions about rules, expectations, and procedures in the common areas of the school as a school community
· Follow though will all school-wide decisions, regardless of my feelings for any particular decision
· Commit to positive behavior support systems  - allowing performance toward our goal to determine future plans

[image: ]

Communication                  
One of the most important systems the MBI Leadership Team must consider is how to keep all staff, students and families informed of the SW-MBI activities.

Communication helps build “buy-in” and commitment to the practices that will be
implemented by all staff. Creating a communication system must be intentional and
strategic. There are three major areas the MBI Leadership Team must consider when developing a communication system:

1. Disseminating information
2. Presenting data and
3. Receiving feedback from stakeholders (staff, students, families and community)

Some ideas of communication methods are:

 From SW-MBI Team to Staff:
	 Communication “tree”
	 Daily bulletins
	 “Toilet Talk” (posting information in restrooms)
	 Monthly staff meetings
	 PBS bulletin board in the staff lounge
		-Important notices
		-General information
		-Graphic data displays
		-Staff handouts (see following examples)

 From Staff to SW-MBI Team
	 Suggestion box
	 Specific person to contact according to grade level, team, or department 
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If a child can’t learn the way we teach,
maybe we should teach the way they learn.    — Ignacio Estrada


Communication System Planning Tool    
	Information to be Disseminated
	What information should be shared?
(Include applicable
data) 
	Who should receive this information?
	How should this information be shared?
	When should this information be shared?
	How will you receive feedback from stakeholders?
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Fast Facts!             
_________________________________________________________

	Can you answer YES to any of these questions?
	   YES
	    NO

	 1.  Is overall school performance below national, state or local standards?
	· 
	· 

	 2.  Are more than 10% of students chronically absent or tardy?
	· 
	· 

	 3.  Are there high rates of problem student behavior, resulting in loss of academic time?
	· 
	· 

	 4.  Do teachers express dissatisfaction with the current school- wide discipline plan?
	· 
	· 

	 5.  Do several students receive disciplinary exclusions (OSS, ISS, expulsion or change of placement)?
	· 
	· 




	  Are these the OUTCOMES you would like to   achieve in your school?
	   YES
	    NO

	   1.  Increase in attendance.
	· 
	· 

	   2.  Improvement in academic performance.
	· 
	· 

	   3.  Increase in the number of appropriate student behaviors.
	· 
	· 

	   4.  Students and teachers report a more positive and calm 
        environment.
	· 
	· 

	   5.  Reduction in the number of behavioral disruptions, referrals, and incident reports.
	· 
	· 



	
	If you answered YES to any of these items, then your school could benefit from a school-   
          wide behavior initiative as presented by the Montana Behavioral Initiative (MBI). Schools   
          that have been successful in implementing school-wide positive behavior interventions and 
          supports have reported the above outcomes! 





What is the Montana Behavior Initiative?

	MBI refers to the application of positive interventions and system changes to achieve socially important behavior change.  The process has been applied successfully with a wide range of students, in a wide range of contexts, and extended from an intervention approach for individual students to an intervention approach for entire schools. (For a complete definition visit www.pbis.org).  

What are the GOALS of the Montana Behavior Initiative?

	The Montana Behavior Initiative is not a new intervention package, but an application of a behaviorally-based systems approach to enhancing the capacity of schools, families, and communities to design effective environments that improve the fit between research-validated practices and the environments in which teaching and learning occur.  The focus is on creating and sustaining school environments that improve lifestyle results (personal, health, social, academic, work, etc.) for all students by making problem behavior less effective, efficient, and relevant, while making desired behavior more functional.  In addition, the use of culturally appropriate interventions is emphasized. 
	
Who is INVOLVED in the MBI Process?

	MBI requires a collaborative team consisting of administrators, teachers, support personnel, behavior specialists, and parents.  You may already have these people coming together as part of a School Improvement Team.  This School Improvement Team can build on the processes a school already has in place to improve the effectiveness, efficiency and relevance of both child and adult behavior and to develop a comprehensive, school-wide system to proactively reduce challenging behaviors and teach more appropriate behaviors.

What is a School-Wide MBI Support PLAN?
The School-wide MBI Plan would include the following critical components:

· Commit to a common purpose and approach to discipline— creating a safe and welcoming culture that includes student voice and family/community involvement
· Establish and maintain a team… with administrator support, participation and leadership
· Establish a clear set of positive expectations and behaviors
· Establish procedures for teaching the expected behaviors
· Establish a continuum of procedures for encouraging expected behaviors
· Establish a continuum of procedures for discouraging inappropriate behaviors
· Establish procedures for ongoing assessment and data-based problem solving[image: logoS]


Staff Handout
So You Want to Reduce Misbehaviors?
What the Research Is Saying
According to the research, punishment and exclusion are the most common responses to student misbehaviors in schools (Lake & Murakami, 1987; Rose, 1998; Nieto, 1999; Sprick, Borgmeier & Nolet, 2002).   Unfortunately, the use of punishment and exclusion, without a proactive support system in place to address misbehaviors, has been associated with increases in: a) aggression, b) vandalism, c) truancy, and d) drop-out rates (Mayer, 1995; Mayer & Sulzar-Azaroff, 1991; Skiba & Peterson, 1999).  In fact, some forms of punishment may reward and maintain problem behavior (Gresham, 1991; March & Horner, 2002).  By choosing to punish a student for misbehavior, staff are assuming the student clearly understood the behavioral expectation and is able to demonstrate the appropriate behavior in a variety of settings under a variety of conditions, but, due to lack of motivation or choice, intentionally misbehaved anyway. While educators routinely teach and correct students for academic errors (incorrectly reading a word, forgetting to borrow when subtracting), they often respond emotionally and punitively to behavioral errors.  Unfortunately, reactive strategies which rely primarily on punishment fail to teach expected behaviors (Horner & Sugai, 1999) and may, in fact, impair the adult-student relationship.

LEAST Effective Responses
Surprisingly, the research has found that even interventions deemed as “positive” are also ineffective.   Reviews of over 600 studies on how to reduce school discipline problems have found the LEAST effective responses are:  Counseling (talk therapies) • Exclusion • Punishment (Gottfredson, 1997; Elliot, Hamburg, & Williams, 1998; Tolan & Guerra, 1994; Lipsey,1991, 1992).  It appears that removing students from the learning environment — either to punish or to counsel — is not an effective strategy to address misbehavior. 

Does the research provide suggestions as to what types of interventions are effective?
Students who are able to access the curriculum are explicitly taught to act appropriately, 
and are behaviorally supported within the educational setting have the greatest chance of experiencing success.  Rather than removing students from the environments in which misbehaviors occur, it turns out the environments themselves may need to be restructured
 to proactively address environmental dynamics, as well as provide behavioral instruction. According to research, schools should expect approximately 7-15 percent of their student population to require additional behavioral supports in order to be successful. If the research is telling us our traditional “interventions” of punishment and counseling are 
not effective, then what types of interventions should we be implementing for those students who require “something more?”

MOST Effective Responses
The same review cited above indicates the MOST effective responses to school
discipline problems are:
• Academic restructuring • Social skills training • Behavioral interventions
1) Academic Restructuring
RtI as “a school-wide, systematic, collaborative process in which all school resources are seamlessly integrated and singularly focused on the same outcome — to ensure that every student learns at high levels.” Implementation of RtI includes the establishment of both academic and behavior multi-tiered support structures.

2) Behavior Instruction/Social Skills Training/School-wide Behavioral Instruction refers to the process of teaching all students universal expectations such as Be Safe, Be Responsible, Be Respectful.  In addition to behavioral instruction, developmentally appropriate social skills training should also be occurring on three levels: whole school 
(by teachers in the classroom), small groups (by teachers and/or support staff during advisory, or an elective period) and one-on-one (by identified staff, as appropriate).

Examples of different social skills curricula which may be utilized depending on the
needs of the student.
• K-2: I Can Problem Solve
• 3-6: Skillstreaming in the Elementary School
• 1, 3, 5, 8 & 10: Too Good for Drugs & Violence
• 6-8: Skillstreaming the Adolescent
• MS Opportunity: Tools for Teaching Social Skills in School
• 6-12: Seven Habits of Successful Teens

Behavior instruction also refers to the teaching and practicing of how those expectations apply to all locations on campus — classrooms, quad/playground, hallways, cafeteria, etc. 
This form of behavior instruction is generally provided within the classroom setting by 
the regular education teacher but may also be taught in different locations across 
campus by the adults who oversee those areas.

3) Behavior Interventions
Once social and/or behavioral skill deficits have been ruled out, schools will need to determine why misbehaviors are still occurring. In order to accomplish this, problem-
solving teams will need to identify the dynamics contributing to the misbehavior which 
may include one or both of the following:

• Environmental factors—inconsistent expectations/procedures/routines, mismatch 
between instructional strategies and student learning 
• Functional factors—seeking peer and/or adult attention, avoiding work which 
is too difficult, avoiding interactions with peers/adults  

Whether the interventions are designed to support students or staff, school teams will 
need to actively progress monitor those interventions in order to determine their effectiveness.
1. 
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Establishing Procedures for Data Collection
The activities in this module will assist in developing a comprehensive data system to monitor implementation progress and fidelity. This data will, ultimately, lead toward action planning. The TIC, the SAS, the My Voice Survey and the SET are critical components. 

Directions:
1. Read and highlight key concepts in the narratives. 

2. Complete:		
- The PBIS Surveys School Information Form (Note: Only ONE form    
   is  required to be completed and turned in by the administrator or   
  designee (p. 99)
			- The Team Implementation Checklist 3.1 (TIC) as a team. (pp. 101-    
   103)
- Read the Self-Assessment Survey individually. Determine what 	      
   questions need further clarification. (pp. 104-108)

3. Return to the TIPS II meeting minutes and complete (Note: Tasks not completed at this time are good action plan items). 









Establishing Procedures for Implementation Data Collection

“Data need not be a four letter word.”
							Robert Horner, George Sugai & Anne Todd

I couldn’t believe it when they asked us to take the My Voice Survey. It was the first time anyone at school asked me what I thought and invited me to do something about it.” - John, High School Student, Whitefield, NH

“I am a big advocate of the MBI system. Through involving staff in the deigning, structuring, and implementation of each component of the process, we have had a measurable impact on our referral rate, which dropped 35% in the first year.”  
						Pam Wright, Principal, Smith Elementary School, Helena


Research:   
· Research indicates that office referrals for discipline decrease on average 40-60 percent when schools implement PBIS effectively.  (Sugai & Horner, 2001)
· At all grade levels, schools that have met SET have fewer office discipline referrals per day per 100 students than schools that have been trained in PBS, but have not met SET in the same grade ranges. 
· Schools in the grade range of 6-9 who are implementing PBS to criteria based on the Team 	Implementation Checklist (TIC), a self-evaluation tool used for ongoing progress monitoring, fewer office discipline referrals	than schools who are not yet implementing PBS to criterion based on the TIC in the same grade range.  PBS Data Report and Summary: A Look at Connecticut (2009)
· Fewer Students with Multiple Discipline Referrals The Illinois PBIS Network (2011)

[image: ]


Your MBI leadership team will collect three distinct kinds of data as you implement
your MBI system. You will collect:
· student data,								
· perceptual data, and
· implementation data.
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Implementation data represents the final category of data that your team is asked to collect. After you begin to modify your approach to schoolwide positive behavior support, you will be asked to complete some measures of implementation assessment. The Team Implementation Checklist (TIC), the MBI Blueprint, and the School Evaluation Tool (SET) are some implementation measures. These data tools assist your team in evaluating your progress as you function as an MBI leadership team and a school implementing schoolwide PBS.

Schoolwide Evaluation Tool (SET)
Implementation fidelity of Schoolwide Positive Behavior Support in Montana is measured annually by the Schoolwide Evaluation Tool (SET). The SET is designed to assess and evaluate the critical features of schoolwide effective behavior support across each academic school year. The SET results are used to: assess features that are in place, determine annual goals for schoolwide effective behavior support; evaluate ongoing efforts toward schoolwide behavior support; design and revise procedures as needed and compare efforts toward implementation from year to year. 

MBI Blueprint
The MBI blueprint is a measure of implementation goals and needs. It was developed as a resource for Montana teams to describe the various components of MBI and includes those components unique to Montana.

NOTES:
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Completed by Administrator or Designee only

	Local Coordinator Name: 

	Occupation/Job Title: 

	Employer/Organization: 

	Employer/ Organization website: 

	Employer Address: 

	Employer Phone: 


	Employer Fax: 

	City and State: 

	Home/Mobile Phone: 


	Zip: 

	Local Coordinator Mailing Address: 
(If different than employer) 
	Work Phone: 
(If different than employer) 

	Work ext.: 

	City and State: 
	Fax: 
(If different than employer) 

	Zip: 

	Email1: 

	Preferred password2: 


*If you are a SWIS Facilitator (or have SWIS access) leave this blank


[image: ]	1 Email: Local Coordinator must have an email address. This will be used as your login name. 
2 Preferred password: Passwords must be between 8-15 characters, contain at least one uppercase letter and at least one numeric character. The password can have special characters. 

Local Coordinator Information Form


PBIS Team Implementation Checklist (TIC 3.1)
(Complete as a team)
This checklist is designed to be completed by the PBIS Team once a quarter to monitor activities for implementation of PBIS in a school. The team should complete the Action Plan at the same time to track items that are In Progress or Not Yet Started items. *
School:	Coach: 		Date of Report: 
District:	County:	  State:	
Person Completing Report: 
PBIS Team Members: 
	Complete & submit to consultant during training.
Status: A =  Achieved, I =   In Progress,  N =  Not Yet Started

	Date:
	
	
	
	

	ESTABLISH COMMITMENT
	
	

	1. Administrator’s Support & Active Involvement

· Admin attends PBIS meetings 80 % of time
· Admin defines social behavior as one of the top three goals for the school
· Admin actively participates in PBIS training
	Status:
	
	
	
	

	2. Faculty/Staff Support
· 80% of faculty document support that school climate/discipline is one of top three school improvement goals
· Admin/faculty commit to PBIS for at least 3 years
	Status:
	
	
	
	

	ESTABLISH & MAINTAIN TEAM
	
	

	3. Team Established (Representative) 
· Includes grade level teachers, specialists, paraprofessionals, parents, special educators, counselors. 
· Team has established clear mission/purpose 
	Status:
	
	
	
	

	4. Team has regular meeting schedule, effective operating         procedures
· Agenda and meeting minutes are used
· Team decisions are identified, and action plan developed

	Status:
	
	
	
	

	5. Audit is completed for efficient integration of team with other teams/initiatives addressing behavior support
· Team has completed the "Working Smarter" matrix
	Status:
	
	
	
	

	Complete & submit to consultant during training.
Status: A =  Achieved, I =   In Progress,  N =  Not Yet Started

	Date:
	
	
	
	

	SELF-ASSESSMENT
	
	

	6. Team completes self-assessment of current PBIS practices being used in the school
· The team has completed a TIC, BoQ or SET within the past 12 months.
	Status
	
	
	
	

	7. Team summarizes existing school discipline data
· The team uses office discipline referral data (ODR), attendance, & other behavioral data for decision making.
	Status
	
	
	
	

	8. Team uses self-assessment information to build  implementation Action Plan (areas of immediate focus)
· The team has an Action Plan guiding implementation of PBIS with specific actions scheduled to be performed.
	Status:
	
	
	
	

	ESTABLISH SCHOOLWIDE EXPECTATIONS: PREVENTION SYSTEMS 
	
	

	9. 3-5 school-wide behavior expectations are defined and   posted in all areas of building
· 3-5 positively and clearly stated expectations are defined.
· The expectations are posted in public areas of the school.
	Status:
	
	
	
	

	10. School-wide teaching matrix developed
· Teaching matrix used to define how school-wide expectations apply to specific school locations.
· Teaching matrix distributed to all staff.
	Status:
	
	
	
	

	11. Teaching plans for schoolwide expectations are  developed
· Lesson plans developed for teaching schoolwide expectations at key locations throughout the school.
· Faculty is  involved in development of lesson plans.
	Status:
	
	
	
	

	12. School-wide behavioral expectations taught directly & formally
· Schedule/plans for teaching the staff the lessons plans for students are developed
· Staff and students know the defined expectations.
· Schoolwide expectations taught to all students
· Plan developed for teaching expectations to students who enter the school mid-year.

	Status:
	
	
	
	


	Complete & submit to consultant during training.
Status: A =  Achieved, I =   In Progress,  N =  Not Yet Started

	Date:
	
	
	
	

	13. System in place to acknowledge/reward schoolwide 
      expectations 
· Reward systems are used to acknowledge  school-wide behavioral expectations.
· Ratio of reinforcements to corrections is high (4:1).
· Students and staff know about the acknowledgement system & students are receiving positive acknowledgements.
	Status:
	
	
	
	

	14. Clearly defined & consistent consequences and 
      procedures for undesirable behaviors are developed
· Major & minor problem behaviors are all clearly defined.
· Clearly defined and consistent consequences and procedures for undesirable behaviors are developed and used.
· Procedures define an array of appropriate responses to minor (classroom managed) behaviors.
· Procedures define an array of appropriate responses to major (office managed) behaviors.
	Status:
	
	
	
	

	CLASSROOM BEHAVIOR SUPPORT SYSTEMS 
	
	

	15. School has completed a schoolwide classroom systems summary  
· The teaching staff has completed a classroom assessment (Examples: SAS Classroom Survey, Classroom Systems Survey, etc.)
	Status:
	
	
	
	

	16. Action plan in place to address any classroom systems  identified as a high priority for change
· Results of the assessment are used to plan staff professional development and support.
	Status:
	
	
	
	

	17. Data system in place to monitor office discipline  referral rates that come from classrooms
· School has a way to review ODR data from classrooms to use in data-based decision making.
	Status:
	
	
	
	

	18. Discipline data are gathered, summarized, & reported at  least quarterly to whole faculty
· Data collection is easy, efficient & relevant for decision-making
· ODR data entered at least weekly (min).
· Office referral form lists a) student/grade, b) date/time, c) referring staff, d) problem behavior, e) location, f) persons involved, g) probable motivation, h) consequences and i) administrative decision.
· ODR data are available by frequency, location, time, type of problem behavior, motivation and student.
· ODR data summary shared with faculty at least monthly (min).
	Status:
	
	
	
	

	19. Discipline data are available to the Team regularly (at least monthly) in a form and depth needed for problem solving
· Team is able to use the data for decision making, problem solving, action planning and evaluation.
· Precision problem statements are used for problem solving.
	Status:
	
	
	
	

	BUILD CAPACITY FOR FUNCTION-BASED SUPPORT 
	
	
	
	
	

	20. Personnel with behavioral expertise are identified &  involved
· Personnel are able to provide behavior expertise for students needing Tier II and Tier III support.
	Status:
	
	
	
	

	21. At least one staff member of the school is able to  conduct simple functional behavioral assessments
· At least one staff member can conduct simple behavioral assessments and work with a team in developing behavior support plans for individual students
	Status:
	
	
	
	

	22. Intensive, individual student support team structure in  place to use function-based supports
· A team exists that focuses on intensive individualized supports for students needing Tier III supports.
· The team uses function-based supports to develop, monitor and evaluate behavioral plans.
· The team delivering Tier III  has a data system that allows on-going monitoring of the fidelity and  outcomes of individual behavior support plans.
	Status:
	
	
	
	



Additional Comments & Information:
NOTE:  The PBIS TIC Action Plan is not attached to the document and is available on the PBIS website.  https://www.pbisassessment.org

(Complete individually)              

 PBIS Self Assessment Survey (SAS) 
                     Assessing and Planning Behavior Support in Schools        
	

Purpose of the Survey

The PBIS Self Assessment Survey (SAS) is used by school staff for initial and annual assessment of effective behavior support systems in their school. The survey examines the status and need for improvement of four behavior support systems: (a) schoolwide discipline systems, (b) non-classroom management systems (e.g., cafeteria, hallway, playground), (c) classroom management systems, and (d) systems for individual students engaging in chronic problem behaviors. Each question in the survey relates to one of the four systems.

Survey results are summarized and used for a variety of purposes including:

1. annual action planning,
2. internal decision making,
3. assessment of change over time,
4. awareness building of staff, and
5. team validation.

The survey summary is used to develop an action plan for implementing and sustaining effective behavioral support systems throughout the school (see “Developing a PBIS Annual Action Plan”).

Conducting the SAS

Who completes the survey?

Initially, the entire staff in a school completes the SAS.  In subsequent years and as an on-going assessment and planning tool, the SAS can be completed in several ways:

· All staff at a staff meeting. 
· Individuals from a representative group.
· Team member-led focus group.

When and how often should the survey be completed?

Since survey results are used for decision making and designing an annual action plan in the area for effective behavior support, most schools have staff complete the survey at the end or the beginning of the school year.

How is the survey completed?

1. Complete the survey independently. 

2. Schedule 20-30 minutes to complete the survey.

3. Base your rating on your individual experiences in the school. If you do not work in classrooms, answer questions that are applicable to you.

4. Mark (i.e., “” or “X”) on the left side of the page for current status and the right side of the page for the priority level for improvement for each feature that is rated as partially in place or not in place and rate the degree to which improvements are needed (i.e., high, medium, low) (right hand side of survey). 

5. To assess behavior support, first evaluate the status of each system feature (i.e. in place, partially in place, not in place) (left hand side of survey). Next, examine each feature:

a. “What is the current status of this feature (i.e. in place, partially in place, not in place)?” 

b. For each feature rated partially in place or not in place, “What is the priority for improvement for this feature (i.e., high, medium, low)?” 





	SCHOOLWIDE SYSTEMS



Current Status
	
Feature
	
Priority for Improvement 

	
In Place
	
Partial in 
Place
	
Not in Place
	
School-wide is defined as involving all students, all staff, & all settings.
	
High
	
Med
	
Low

	

	

	

	
1. A small number (e.g. 3-5) of positively & clearly stated student expectations or rules are defined. 
	

	

	


	

	

	

	
2. Expected student behaviors are taught directly.
	

	

	


	

	

	

	
3. Expected student behaviors are rewarded regularly.
	

	

	


	

	

	

	
4. Problem behaviors (failure to meet expected student behaviors) are defined clearly.
	

	

	


	

	

	

	
5. Consequences for problem behaviors are defined clearly.
	

	

	


	

	

	

	
6. Distinctions between office v. classroom managed problem behaviors are clear.
	

	

	


	

	

	

	
7. Options exist to allow classroom instruction to continue when problem behavior occurs. 
	

	

	


	

	

	

	
8. Procedures are in place to address emergency/dangerous situations.
	

	

	


	

	

	

	
9. A team exists for behavior support planning & problem solving.
	

	

	


	

	

	

	
10. School administrator is an active participant on the behavior support team.
	

	

	


	

	

	

	
11. Data on problem behavior patterns are collected and summarized within an on-going system.
	

	

	


	

	

	

	
12. Patterns of student problem behavior are reported to teams and faculty for active decision-making on a regular basis (e.g. monthly).
	

	

	


	

	

	

	
13. School has formal strategies for informing families about expected student behaviors at school.
	

	

	


	

	

	

	
14. Booster training activities for students are developed, modified, & conducted based on school data.
	

	

	


	

	

	

	
15. School-wide behavior support team has a budget for (a) teaching students, (b) on-going rewards, and (c) annual staff planning.
	

	

	


	

	

	

	
16. All staff are involved directly and/or indirectly in school-wide interventions.
	

	

	


	

	

	

	
17. The school team has access to on-going training and support from district personnel.
	

	

	


	

	

	

	
18. The school is required by the district to report on the social climate, discipline level or student behavior at least annually.
	

	

	








NONCLASSROOM SETTING SYSTEMS
	
Current Status
	
Feature
	
Priority for Improvement 

	
In Place
	
Partial in Place
	
Not in Place
	
Non-classroom settings are defined as particular times or places where supervision is emphasized (e.g., hallways, cafeteria, playground, bus).
	
High
	
Med 
	
Low

	

	

	

	
1. School-wide expected student behaviors apply to non-classroom settings.
	

	

	


	

	

	
	
2. School-wide expected student behaviors are taught in non-classroom settings.
	

	

	


	

	

	

	
3. Supervisors actively supervise (move, scan, & interact) students in non-classroom settings.
	

	

	


	

	

	

	
4. Rewards exist for meeting expected student behaviors in non-classroom settings.
	

	

	


	

	

	

	
5. Physical/architectural features are modified to limit (a) unsupervised settings, (b) unclear traffic patterns, and (c) inappropriate access to & exit from school grounds.
	

	

	


	

	

	

	
6. Scheduling of student movement ensures appropriate numbers of students in non-classroom spaces.
	

	

	


	

	

	

	
7. Staff receives regular opportunities for developing and improving active supervision skills.
	

	

	


	

	

	

	
8.  Status of student behavior and management practices are evaluated quarterly from data.
	

	

	


	

	

	

	
9. All staff are involved directly or indirectly in management of non-classroom settings.
	

	

	





CLASSROOM SYSTEMS
	
Current Status
	
Feature
	
Priority for Improvement 

	
In Place
	
Partial in Place
	
Not in Place
	
Classroom settings are defined as instructional settings in which teacher(s) supervise & teach groups of students.
	
High
	
Med 
	
Low

	

	

	

	
1. Expected student behavior & routines in classrooms are stated positively & defined clearly. 
	

	

	


	

	

	

	
2. Problem behaviors are defined clearly.
	

	

	


	

	

	

	
3. Expected student behavior & routines in classrooms are taught directly.
	

	

	


	

	

	

	
4. Expected student behaviors are acknowledged regularly (positively reinforced) (>4 positives to 1 negative). 
	

	

	


	

	

	

	
5. Problem behaviors receive consistent consequences.
	

	

	


	

	

	

	
6. Procedures for expected & problem behaviors are consistent with school-wide procedures.
	

	

	


	

	

	

	
7. Classroom-based options exist to allow classroom instruction to continue when problem behavior occurs. 
	

	

	


	

	

	

	
8. Instruction & curriculum materials are matched to student ability (math, reading, language).
	

	

	


	

	

	

	
9. Students experience high rates of academic success (> 75% correct).
	

	

	


	

	

	

	
10. Teachers have regular opportunities for access to assistance & recommendations (observation, instruction, & coaching).
	

	

	


	

	

	

	
11. Transitions between instructional & non-instructional activities are efficient & orderly.
	

	

	






INDIVIDUAL STUDENT SYSTEMS
	
Current Status
	
Feature
	
Priority for Improvement 

	
In Place
	
Partial in Place
	
Not in Place
	
Individual student systems are defined as specific supports for students who engage in chronic problem behaviors (1%-7% of enrollment)
	
High
	
Med 
	
Low

	

	

	

	
1. Assessments are conducted regularly to identify students with chronic problem behaviors.
	

	

	


	

	

	

	
2. A simple process exists for teachers to request assistance.
	

	

	


	

	

	

	
3. A behavior support team responds promptly (within 2 working days) to students who present chronic problem behaviors.
	

	

	


	

	

	

	
4. Behavioral support team includes an individual skilled at conducting functional behavioral assessment.
	

	

	


	

	

	

	
5. Local resources are used to conduct functional assessment-based behavior support planning (~10 hrs./week/student). 
	

	

	


	

	

	

	
6. Significant family &/or community members are involved when appropriate & possible.
	

	

	


	

	

	

	
7. School includes formal opportunities for families to receive training on behavioral support/positive parenting strategies.
	

	

	


	

	

	

	
8. Behavior is monitored & feedback provided regularly to the behavior support team & relevant staff.
	

	

	





Perceptual data is a form of data that can inform your MBI leadership team about staff and student perceptions within your building. Your MBI leadership team will facilitate the completion of several perceptual measures in your work with MBI. The  School Safety Survey (SSS)  and Safe Schools Assessment and Resource Bank (SSARB) and the student My Voice Survey are examples of perceptual data measures. As your MBI team starts to utilize discipline data, it is good to collect information about your colleagues and students’ perception of the strengths and weaknesses of your current school climate and school MBI process. When you discover a collectively held concern, your team can learn where to focus the team’s efforts. You are likely to uncover both strengths and needs when you collect perceptual data. These strengths and needs that have been surfaced will become the basis for steps in your MBI action plan.
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The Center for the Study of School Climate   schoolclimatesurvey.com/
School Climate Survey
goal.learningpt.org/winss/scs




What is School Climate? 
School Climate is the learning environment created through the interaction of human relationships, physical setting and psychological atmosphere. (Perkins, 2006)  
Why is school climate important?
Perceptions about school climate affect teacher morale and student achievement. Positive school climate benefits students, teachers, and staff. Teachers are motivated to teach, students are motivated to learn (Bulach, 1994).  
[image: ]

MBI Observation Checklist for Common Areas
Observer:______________________Location:_________________________
Date:_________________________ Time Observed:___________________
	Look for:
	Your Observations:

	· Are there Structural Variables that don’t promote appropriate student behavior?
· Are there any physical obstacles that impede student movement (e.g., lockers, doors, etc.)?
· Any clock and/or bell malfunctions?
· Do routines provide for quick and smooth student movement?
· Others?:
	

	Rate how many students exhibited the following Expected Student Behaviors for the common area:

· Displayed appropriate pace/speed when moving

· Stayed in appropriate areas of the school

· Arrived on time to designated location

· Displayed designated voice levels

· Appropriate travel up/down stairs

· Maintained appropriate group size

· Were respectful towards peers

· Were respectful towards adults

· Responded appropriately when corrected
  List any other expectations for common area (from matrix):
· 

· 

· 

	Rating
Rating Choices:   5 = All students met expectations
                    4 = All but a few students met expectations
                    3 = Most students met expectations
                    2 = About half the students met expectations
                    1 = Most students did not meet expectations
                    N/A = Not applicable

Pace/Speed =               _____ Comments:

Appropriate Areas =    _____ Comments:

Arrived on Time =        _____ Comments:
 
Voice Levels =              _____ Comments:

Stair Travel =              _____ Comments:

Size of Groups =          _____ Comments:

Peer Respectful =        _____ Comments:

Adult Respectful =       _____ Comments:
 
Took Correction =        _____ Comments:
Other Expectations:

______________=      _____ Comments:

_______________=    _____ Comments:

_______________=    _____ Comments:

	Look for:
	Your Observations:

	Supervision Arrangements and Behaviors
1. Were there enough supervisors for the area?
2. Did the supervisor(s):
· Arrive on time?
· Actively scan the area?
· If appropriate, move around the area?
· Knew expected student behaviors?
· Proactively engage students before problems developed?
· Respond to all misbehavior?
3. Were the supervisor(s) encouraging?
· Greeted many students in a positive and welcoming manner?
· Gave specific, descriptive praise and feedback?
· Had more positive than negative interactions?
4. How did supervisor(s) correct misbehavior?
· Consistently corrected misbehavior from student-to-student?
· Respond in an unemotional manner?
· Used a calm, quiet, and respectful tone and a supportive stance when correcting?
· Avoided publicly humiliating students?
· Used an instructional approach when correcting misbehavior –i.e., stating the rule for the student, or having the student state the rule, or having the student demonstrate the correct behavior?
· Used a variety of appropriate consequences for different misbehaviors (e.g. positive practice, etc.)
	

	Were there any Existing Regularities that interfered with implementing the expectations?
· Arrival or dismissal routines?
· [image: ]Classes being released late?
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	MBI CHECKLIST FOR DETERMINING THE ADEQUACY OF EXISTING COMMON AREA ROUTINES AND PRACTICES

	Yes
	No
	1. Are the behavioral expectations for each area of the school established?

	
	
	· There is a consensus among staff/community on behavioral expectations
· Behavioral expectations are stated objectively.
· Behavioral expectations are reasonable and limited in number.

	Yes
	No
	2. Is there an implementation plan to ensure staff, students, and parents understand the behavioral expectations?

	
	
	· Behavioral expectations are written down.
· Teaching plans for the behavioral expectations are developed.
· 180 day implementation plan is established to insure students understand and can perform the common area routines.
· Staff understand their responsibility in ensuring both students and parents understand their behavioral expectations.

	Yes
	No
	3. Is there adequate supervision?
· Supervisors are trained.
· Ratio of supervisors to students is adequate to promote positive social behavior.
· There are established patterns of supervision.
· Natural supervision is utilized (e.g. natural flow of parents, staff, etc. are used to promote positive student behavior).
· Students are reinforced for exhibiting appropriate behavior.

	Yes
	No
	4. Are there effective reactive strategies in place to address minor problem behavior?
· Reactive strategies are reasonable, decisive (limited warnings), and provide students an opportunity to try again.
· Reactive strategies reduce opportunities for students to manipulate or engage staff.
· Strategies are designed to reduce the need for communication and record keeping.
· Continuum of structures is in place to address chronic minor problem behavior.
· Efficient record keeping and communication system is established to monitor chronic minor problem behavior.

	[image: ]Yes
	No
	5. Is there a continuum of structures in place to address serious or challenging problem behavior?
· Behaviors warranting office referral are delineated.
· Efficient record keeping and communication system is established to monitor serious or challenging problem behavior.
· Progressive levels of discipline are focused on increasing levels of support for the student and staff.


IMPLEMENTATION DATA SCHEDULE
	Month(s)
	Academic Year
	Data
	Who 
	Action

	October-November
	Current & next
(future years as needed)

Current & next
(future years as needed)
Current
	Team Implementation Checklist (TIC 3.1) 

Self-Assessment Survey (SAS) 

My Voice (MV)
	MBI Team



School Staff


Students
	-Keep for comparison/planning
-Enter results online

-Keep for comparison/planning
-Enter results online
-Keep for comparison/planning

	January-
February
	Current & next
(future years as needed)
	Team Implementation Checklist (TIC 3.1) 
	MBI Team

	-Keep for comparison/planning
-Enter results online


	Team Determines  
	Current& next (future years as needed)
	Climate Survey (e.g. SSARB, SSS, MV)
	School Staff
	-Keep for comparison/planning

	April-May
	Current & next



Next & future years as needed
	School-wide Evaluation Tool
(SET)

Self-Assessment Survey (SAS) 
	MBI Consultant



School Staff
	-Review report from consultant/keep for comparison & planning

-Keep for comparison/planning


	April-May
	Year 3 & beyond
	SET or Benchmarks of Quality (BoQ)*
	MBI Consultant or team coach

	-Keep for comparison/planning
-Enter results online

	May
	Next & Future
	Application for Recognition
	MBI Consultant or team coach
	-Send to consultant/OPI



*The Benchmarks of Quality (BoQ) and the Early Childhood Benchmarks of Quality (ECBoQ) is probably a tool best used after teams have been functioning for a while as it provided a fidelity check. It allows school teams to:
· Examine their Universal (Tier I) implementation fidelity – Are we doing what we said we would do?
· Document whether the Tier I implementation has been effective – Does our implementation have a positive impact?
· Identify strengths and weaknesses in the Tier I implementation – What are our strengths that we can acknowledge?  What could we do to improve?
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The Circle Rules are:
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“What do we do in circle?”
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When the teacher talks, I
sit nice and listen.

First the teacher points
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answer with words.
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can sing.

When the class dances,
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CRITICAL COMPONENTS

- Commit to a common purpose and approach to
discipline creating a safe and welcoming culfure that
includes student voice and family/community
involvement

- Establish and maintain team... with administrator
support, participation and leadership

- Establish a clear set of positive expectations and

chaviors

- Establish procedures for teaching expected behavior

- Establish a continuum of procedures for encouraging
expected behaviors

- Establish a continuum of procedures for discouraging
inappropriate behaviors

- Establish a system for using data fo make decisions,
progress monitor, and problem-solve »
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312 157 AVE EAST — PO BOX 1997 —

TELEPHONE (406) 758-7780 — FAX (406) 758"
E-MAIL - KPD@KALISPELL.COM

March 18, 2010

Fair-Mont-Egan School
5™ Grade Class- 2010

Dear students and faculty,

Thank you so much for the delicious ‘goodies” and very nice framed certificate sent to
the Kalispell Police Department on March 17, 2010.

School Resource Officer Jason Parce relayed to me that you were a very polite and
attentive group. Some of the words that he used to describe the students are “truly
appreciative” and the “most receptive” group he has had an opportunity to present to.

Law Enforcement is a very rewarding profession but even more so when we receive

appreciation from the young people and teachers in our community. I can assure you
that we are enjoying the cookies and the coffee, the officers especially like the coffee
at 4 o'clock in the morning when they are patrolling the streets while most people are

sleeping.

Again, thank you from all of the police officers, dispatchers and support staff at the

Kalispell Police Department.
Sincerely,
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Fair-Mont-Egan School
5™ Grade Class- 2010

Dear students and faculty,

Thank you so much for the delicious ‘goodies” and very nice framed certificate sent to
the Kalispell Police Department on March 17, 2010.

School Resource Officer Jason Parce relayed to me that you were a very polite and
attentive group. Some of the words that he used to describe the students are “truly
appreciative” and the “most receptive” group he has had an opportunity to present to.

Law Enforcement is a very rewarding profession but even more so when we receive

appreciation from the young people and teachers in our community. I can assure you
that we are enjoying the cookies and the coffee, the officers especially like the coffee
at 4 o'clock in the morning when they are patrolling the streets while most people are

sleeping.

Again, thank you from all of the police officers, dispatchers and support staff at the

Kalispell Police Department.
Sincerely,
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ACCOMPLISHMENTS BY SUMMER 2015

- Ongoing and regular discussions with staff
« MBI purpose statement

« MBI action plan

+ 3-5 expectations and matrix developed

« Lessons and plans to teach matrix skills in 2015-2016

 Understanding of and actions related to Student Voice
and the 8 Conditions

+ Schoolwide reinforcement and consequence system
ready for implementation

« Office Discipline Referral or Behavior Incident Report
form revised and staff trained on use

« Collect and review ODRs or BIRs monthly (big 5
report)—baseline year

+ Promotional plan/materials in place

« Completion of TIC, SAS, SET, MV @
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Remember:
MBI involves all of us
- we decide what our focus will be
- we decide how we will monitor
- we decide what our goals are
- we decide what we'll do to get there
- we evaluate our progress
- we decide whether to keep going or

change
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If your staff is not familiar with
MBI/PBIS

1. Show all staff one of two videos:

"Discovering School-Wide MBI: Moving
Toward a Positive Future” or

“Creating the Culture of Positive Behavior
Supports”

2. Provide suggested readings:
- "MBI Fast Facts”
-"So You Want to Reduce Misbehaviors?"
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If your staff is not familiar with
MBI/PBIS

3. After completing any survey
share the results with your staff.
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Getting Staff to Buy-in to Adopting MBL

4. Determine if a majority (80%) of your
staff are interested and support
implementing MBI at your site
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Communication
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Strategies to Help: Respond to
Common Arguments Against MBI

"My responsibility is to teach academics.”
"I don't have enough time."

“I'm already meeting the behavioral needs of
my students.”

"I don't believe in rewarding students for
something they should already be doing.”
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Strategies to Help: Develop a
Feedback Pr‘ocess

+ MBI Feedback Vil
E .

opinion
matters.

- If lodging a complaint,

please offer a s%
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Strategies to Help: User-friendly
staff implementation tools

« All materials
provided to staff in
one easy to use
binder
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Positive Behavior Support (MBI)
BIG IDEAS

« Prevention is most effective and
efficient

« It's an educative model vs. punishment

« It needs to be sustained over time to
make positive impacts on students
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90-90-90 Schools*

Focused on data

Data visually represented throughout

Data apparent throughout the school or program
Ongoing collaborative inquiry—unleashed
resourcefulness of educators to solve the biggest
problems schools face

*90% Free or reduced lunch
90% Minority
90% High Academic Achievement

* http://www marketwire.com/press-release/Summit-

Underscores-High-Performance-in-Schools-1308418 htm,
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Implementation Measures

SELF-ASSESSMENT SURVEY (SAS)
TEAM IMPLEMENTATION CHECKLIST (TIC)
SCHOOL-WIDE EVALUATION TOOL (SET)
MBI BLUEPRINT
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Common Features
Behavioral expectations defined
Behavioral expectations taught
Behavioral expectations rewarded
Systematic response to rule violations

+ Information gathered to monitor
student behavior

« Local and district-level support
management support for school-wide
procedures
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Differences
“SAS

«SET

« Blueprint

« Completed by entire
staff 1x/year

« Completed by an
“outside observer”
1x/year

« Completed by the MBI
leadership team
2x/year or more often

+ Used if needed to
provide direction to
MBI teams _Q
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BIG IDEAS

« Incorporates best practice in systems
change

« Data-driven

« Focuses on the use of a continuum of
behavioral supports
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Climate Surveys

-Student "My Voice” Survey (MV)

-School Safety Survey (SSS)

-Safe Schools Assessment and
Resource Bank (SSARB)
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School Safety Survey (SSS)

- Determines Risk and Protection
Factors for the school

- Completed by five staff members

- Results are effective in identifying
staff priorities for action planning in
this area
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Observation Tools for Common Areas

1. MBI Observation Checklist for Common
Areas

2. MBI Checklist for Determining the
Adequacy of Existing Common Area
Routines and Practices
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DATA: How Decisions Are Made

« Data collection systems used by a
problem-solving team

« Communication with staff and students
about data, patterns, and decisions

« Continual self-evaluation to increase
effectiveness and sustainability

-
LA
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PRACTICES: How Staff Interact with Students

MBI emphasizes...
« Building relationships & aspirations

« Teaching behaviors like we teach
academics
« Reinforcing expected behaviors

e Procedures for responding to undesirable
behaviors

e Procedures for promoting self-worth,
active engagement, and a sense of
purpose

e Procedures for meeting the needs of all
students (the Tr'iunglzg =
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Systems: How Things are Done

Team Process
Staff Implementation
+
Student Voice
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so students flourish)
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Belief Statement Activity p.15





image16.png
Social relationships were A Teachers who foster

keyto student success positive relationships with

"Students want to perform their students create

well because of their classroom environments

teachers™ more conducive to
Payne, hearning and meet

Shhents’ developmental
Bifibional and academic
needs

Bara Rimm-Kaufman

Relationships

Huebner (2010) Zulig, Koopman, Patton, Ubbes (2010) o

— 2= )





image17.png
THE 8 CONDITIONS
« SELF-WORTH  * Belonging
* Heroes
« Sense of Accomplishment

* ACTIVE * Fun & Excitement
ENGAGEMENT . curiosity & Creativity
« Spirit of Adventure

* SENSE OF « Leadership & Responsibility
PURPOSE « Confidence fo Take Action

—fT





image18.emf

image19.emf

image20.emf

image21.emf

image22.emf

image23.png
Meeting Foundations Elements

Predictability
- Define roles & responsibilities
Facilitator, Minute Taker, Data Analyst
- Statement of team purpose
+ Ground rules and norms for team
- Start & end on time, if meeting needs to be
extended, get agreement from all members
- Next meeting is scheduled
« Use electronic meeting minutes (agenda) format
Participation
- 75%of team members present & engaged in
topic(s)
- Decision makers are present when needed
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What makes a successful meeting?

Accountability

Facilitator, Minute Taker & Data Analyst come prepared for
meeting & complete their responsibilities during the meefing
System is used for monitoring progress of implemented
solutions (review previous meeting minutes, goal seffing)
System is used for documenting decisions

Efforts are making a difference in the lives of
children/students.

Communication

All regular feam members (absent or present) get access to
the meeting minutes within 24 hours of the meefing

Team member support to practice team meeting
norms/agreements N
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Team Composition
* REPRESENTATIVE

+ ADMINISTRATIVE SUPPORT IS
CRUCIAL... it works!
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Teams Need a Method for Reaching
Consensus

What is Consensus?

* Merriam-Webster Dictionary Definition:
1. general agreement
2. the judgment arrived at by most of

those concerned

3. group solidarity in sentiment and belief

A process which equalizes power within a
group.

* The most powerful decision model.. as all
members agree to the final results.
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Consensus

+ Consensus is reached when each member of the group
feels at least 70% comfortable with the group's
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Classroom Cafeteria Hallway Restroom Office Auditorium Buses

Emergency                 

Situations

Technology

Be 

Respectful

1.  Listen attentively 

to speaker.                                        

2.  Participate 

actively in lesson.                                      

3.  Work 

collaboratively in 

groups.                                

4.  Follow directions 

of the teacher.                                                

5.  Leave the 

environment neat 

and orderly.  (SLK 1, 

3, 6)

1.  Remember to 

say "please" and 

"thank you".                                      

2.  Use your inside 

voices.                                                                                         

3.  Wait your turn in 

line.  

4. Quickly take a 

seat and remain 

seated until you are 

dismissed.                        

5. Use appropriate 

table manners.                                                                                        

(SLK 1, 3, 6)

1.  Walk quietly.                                         

2.  Keep hands and 

body to self.                                  

3.  Quiet voices.                                         

4. Appropriate 

language.                                    

5.  Be aware of 

classes in session.  

(SLK 1, 3, 6)

1.  Flush the toilet.                                        

2.  Use restroom for 

intended purposes 

only.                                

3.  Keep walls, 

floors and mirrors 

clean.                                   

1.  Enter quietly                                      

2.  Use appropriate 

language.                                                                  

3. Wait your turn.                            

4. Remain on 

"visitor" side of 

counter.     (SLK 1, 3, 

6)

1. Select a seat and 

remain seated.                                                    

2.  Keep hands and 

objects to yourself                                                

3.  Use your inside 

voice.                                           

4.  Ask and receive 

permission to 

move.                                               

5. Listen to others.                                  

6.  Respect the 

space.                           

(SLK 1, 3, 6)

1.  Board the bus 

quickly and sit 

down.                                               

2.  Remain seated.                                     

3.  Use an  

appropriate tone of 

voice.                                                   

4.  Use appropriate 

language.                                                 

5.  Follow the 

directions of the 

driver.                                                       

6.  Keep hands and 

feet to self and 

inside the bus.  (SLK 

1, 3, 6)

1.  Remain quiet 

and calm.                                                    

2.  Listen and follow 

directions of the 

staff.  (SLK 1, 3, 6)

1. Following teacher 

directions for the 

task 

2. Handling my 

computer/IPAD with 

care 

3.  Maintaining all 

school designated 

settings ---- 

Be 

Responsible

1.  Come prepared to 

learn with materials, 

supplies and 

homework..                                       

2.  Complete your 

tasks in a timely 

manner.                                         

3.  Use technology 

appropriately.                    

4. Take good care of 

equipment, 

materials and 

furniture.

1.  Wash your hands 

before eating.                                             

2. Leave your area 

cleaner than you 

found it.                                             

3. Use your time 

wisely.  

4. Eat your food.                              

5. Dispose of trash 

properly.                     

6. Follow directions 

of all adults.

1.  Have a pass.  

(One pass/one 

student).                                         

2.  Walk to the right 

in the hall and  on 

the stairs.                                      

3.  Go directly to 

your destination 

without detour.                                      

4. Pick up garbage.

1.  Wash your hands 

with soap.                               

2.  Get in and get 

out. 

 3.  Get permission 

from the teacher 

and bring a 

completed pass.

1. Have a pass.                                                  

2.  Ask permission.                          

3. Return promptly 

to class.

1.  Follow school 

rules.                                      

2.  Alert adult of 

unsafe behavior.                                        

3. Help keep seats 

in good condition.                                                         

(SLK 1)

1.  Help keep seats 

and vehicle in good 

condition.                                  

2.  Keep aisle clear.                                    

3. Open windows 

only to the marked 

spot.                                                       

4. Report problems 

to the driver, bus 

monitor and 

principal.

1. Alert 

appropraite 

personnel.                 

2. Keep space 

between you and 

the situation if 

possible.

1. Only visiting 

designated and 

appropriate 

websites---- 

2. Observing energy 

saving techniques

Be Kind

1.  Use polite words.                                

2.  Help clean up the 

classroom.                                  

3  Show 

consideration to 

others.

 4. Remain in your 

space and respect 

the space of others.  

(SLK , 3, 6)

1.  Greet the staff.                          

2. Say, "thank you" 

after you are 

served.                                            

3. Invite someone 

new to sit with you.                                                  

4. Be generous, not 

wasteful.                          

5. Offer help to 

those who need it.                

6. Include others in 

conversation.  (SLK 

1, 3, 6)

1. Smile                                                   

2.Greet others, for 

example, "Good 

morning."                                                        

3.  Help others pick 

up fallen books or 

materials. (SLK 1, 3, 

6)

1.  Respect others' 

space and privacy.  

(SLK 1)

1.  Be kind to 

guests.

2. Say "please" and 

"thank you".  (SLK 

1)

1. Be friendly.                                 

2. Show 

appreciation.                   

3.  Applaud 

appropriately. (SLK 

6)

1. Greet the bus 

driver and bus 

monitors.                                         

2.  Use polite 

words.                                               

1. Make sure others 

are safe.

1. I report misuse of 

technology -- 

2. I report any issues 

or damage to 

materials
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		Be Kind		1.  Use polite words.                                2.  Help clean up the classroom.                                  3  Show consideration to others.
 4. Remain in your space and respect the space of others.  (SLK , 3, 6)		1.  Greet the staff.                          2. Say, "thank you" after you are served.                                            3. Invite someone new to sit with you.                                                  4. Be generous, not wasteful.                          5. Offer help to those who need it.                6. Include others in conversation.  (SLK 1, 3, 6)		1. Smile                                                   2.Greet others, for example, "Good morning."                                                        3.  Help others pick up fallen books or materials. (SLK 1, 3, 6)		1.  Respect others' space and privacy.  (SLK 1)		1.  Be kind to guests.
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Common Areas  

Lunchroom  

Teaching Examples  

  Be Safe:    You are very hungry.  You walk into the lunchroom and another class is  ahead of you.  Slow down and wait your turn.     Be Respectful : You are in the lunchroom when you notice a classmate sitting alon e.   Go over and sit by your classmate.   Be Responsible : You finish your lunch and you raise your hand.  The lunchroom  supervisor dismisses you. First you clean your area, put away your tray or lunchbox  and throw garbage away.  Then walk quietly to line up f or recess.    

Student Activity  

  1.   Have 2 or 3 students demonstrate correct walking in the lunchroom and getting  their lunch.   2.   Have 2 or 3 students practice asking another student to sit with them at lunch.   3.   Have 2 or 3 students demonstrate the correct procedur e for clean up of hot and  cold lunches when excused for recess.    

After the Lesson  

  1.   Before lunch, ask one student to ask someone to sit with him or her.   2.   A staff member demonstrates what can happen if the floor is slippery.   3.   The lunchroom supervisors will d istribute SMILE tickets to students who follow the  lunchroom procedures.    

         What to do                Helpful Hints               What to say  

     Ask someone to sit with you      Know when to get help for an unsafe  floor.      Empty and stack trays carefully when  excused.          “ Thanks for sitting with me.”   “That could be dangerous.”   “Let me help you with that.”   “Please, may I be excused?”  
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		Common Areas



		Lunchroom



		Teaching Examples



		Be Safe:  You are very hungry.  You walk into the lunchroom and another class is ahead of you.  Slow down and wait your turn.  


Be Respectful: You are in the lunchroom when you notice a classmate sitting alone.  Go over and sit by your classmate.


Be Responsible: You finish your lunch and you raise your hand.  The lunchroom supervisor dismisses you. First you clean your area, put away your tray or lunchbox and throw garbage away.  Then walk quietly to line up for recess.






		Student Activity



		1. Have 2 or 3 students demonstrate correct walking in the lunchroom and getting their lunch.


2. Have 2 or 3 students practice asking another student to sit with them at lunch.


3. Have 2 or 3 students demonstrate the correct procedure for clean up of hot and cold lunches when excused for recess.






		After the Lesson



		1. Before lunch, ask one student to ask someone to sit with him or her.


2. A staff member demonstrates what can happen if the floor is slippery.


3. The lunchroom supervisors will distribute SMILE tickets to students who follow the lunchroom procedures.






		        What to do               Helpful Hints             What to say



		· Ask someone to sit with you


· Know when to get help for an unsafe floor.


· Empty and stack trays carefully when excused.




		“Thanks for sitting with me.”

“That could be dangerous.”


“Let me help you with that.”


“Please, may I be excused?”
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Teaching Plan

Presentation: 

Identi fy ways to demonstrate above behaviors through skits, games, or role plays; be sure to def ine

the expectation, behaviors, and show examples and non-examples and make it  f un!

By grade, students will enter the hot lunch cafeteria and stand facing the

door in a group. Each grade facilitators (teacher, parent) will announce the

“Be Respectful” expectation to the group, define it, and discuss the

rationale. Volunteers will then demonstrate the incorrect way to line up at

the door (e.g., pushing, loud voices, orderly line, adequate spacing).

Students that are observing will rate the performance by holding up pre-made

signs that either say “wrong way” or “right way”. A new set of volunteers

will then demonstrate the expectation the right way (e.g., quiet voices,

orderly line, adequate spacing). Students will then be asked to hold the

signs up again. Volunteers will be acknowledged with “Whitecap mascot” pens

and stickers.

Practice

: Identi fy procedure to ensure all students practice the behaviors in the instructional location (e.g., practice

at least twice and achieve  f luency)

Each group will be split into groups of 20. Each group will then be asked to

exit the cafeteria and line up the “right” way. As each group demonstrates

the expectation, observing students will rate the performance with cards

Reinforcement: 

List what will be provided to students practicing the behavioral expectations (e.g., verbal praise,

acknowledgement slip/coupon)

Provide specific verbal praise to students after practice session. After

completion of training, each student will get a punch on the card with

school-wide settings listed 1) cafeteria, 2) hallways, 3) recess, 4) bus.

This card, when all settings have been trained, is worth an ice-cream or

another snack item from the cafeteria.

Follow-up Plan: 

Identi fy what adults will do to review expectations & behaviors  f or this setting and ensure a 5-1

ratio o f positive acknowledgements versus corrections in this setting

Weekly, for the first three weeks of school, teachers provide precorrections

(reminders about what the cafeteria expectations are as part of transition

right before lunch)

Cafeteria supervisors are trained to use school-wide reinforcement tickets

called waves. Each supervisor has been trained to deliver verbal praise for

student demonstrating expectations. They follow-up the verbal praise with a

wave ticket. Students put the tickets in a school-wide raffle that occurs

weekly.
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6Guidelines for Developing a
Reinforcement System

How will we acknowledge students?
*With:
- Language of continual positive regard
- Increasing positive interactions
- A continuum of procedures for
encouraging positive behavior

—fp
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Increasing Positive
Interactions

« The single most important thing that
a teacher can do to improve the
overall behaviors of students in their
classroom and connect with students
is...

«to increase the number of positive

interactions they have with each student.

Specific praise statements need to be

related to the behavior.

—fp





image50.png
Looking At Positive Interactions

« If the student is engaged in a behavior that

meets your expectation and you respond, the
interaction is positive.

« If the student is engaged in a behavior that
does not meet your expectation and you
respond, the interaction is negative/corrective.
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6Guidelines - Staff Training
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A Continuum Of Procedures For
Encouraging Positive Behavior

«Include layers of celebration
..individual, class, program-wide

+Include High Frequency Incentives
and Low Frequency Incentives

«Consider how often to give

incentives ﬁf
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Reinforcement System
Monitoring

 Student Incentive Program
*Are students getting incentives?
*Are staff giving incentives?
 Staff Incentive Program

*Are certificated/classified staff
acknowledged for their efforts in MBI
implementation? _fp=
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Respect Ourselves
Eat all your food.
Select healthy foods.

Respect Others
Practice good table manners

Respect Property
Replace trays and utensils.
Clean up eating area.
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Respect Ourselves
Eat all your food.
Select healthy foods.

Respect Others
Practice good table manners

Respect Property
Replace trays and utensils.
Clean up eating area.
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PAW POWER

EXPECTATIONS

¢ BE KIND #

Include others, use polite words,
keep hands to self, help others, be a friend.

3 %
Hands and feet to self, walk in
building, use materials and equipment

appropriately.

& RESPONSIBLE) &

Take care of self, allow
others to resolve own problems, do your job,

accept outcomes of your behavior, be honest

® RESPECTEUL &

Follow direction,take
turns, share with others, be a team player,
problem solve, be a good listener, treat others
the way you want to be treated, allow others to
be different, acknowledge others’ ideas.

¢ PEACERUL &

Calm voice, walk quietly so
others can learn, calm transitions. keep body
quiet.
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“What do we do in circle?”

'_" .

When the teacher talks, I
sit nice and listen.

First the teacher points
to me, then I can
answer with words.

When the class sings, I
can sing.

When the class dances,
I can dance.




