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Quotes: 

The schoolwide discipline plan is established to provide a positive school climate, and to
create a supportive environment for personal, social, and academic growth for students
and staff. In other words, the schoolwide plan is essentially an instrument to enable the
goals of the school to be achieved, especially the goals of student achievement.
· Geoff Colvin
“A sense of Belonging is a necessary condition for a student's feeling of well-being, social engagement, and competence. The condition of Belonging increases intrinsic motivation, for it fosters self-confidence and investment in the community. As a teacher, you have the opportunity to establish a culture of Belonging in your classroom, one that promotes your students' sense of wellbeing, connection, and self-belief.” 	
							- Quaglia Institute for Student Aspirations
Research:
OSEP Technical Assistance Center on Positive Behavioral Interventions and Support (2009) Is schoolwide positive behavior support an evidence-based practice? PBIS.org
Beal, S. J., & Crockett, L. J. (2010). Adolescents’ occupational and educational aspirations and expectations: Links to high school activities and adult educational attainment. Development Psychology, 46(1), 258-265.
Joselowsky, F. (2007). Youth engagement, high school reform, and improved learning outcomes: Building systemic approaches for youth engagement. NASSP Bulletin, 91(3), 257-276.

Gorard, S. (2010). Beal, S. J., & Crockett, L. J. (2010). Adolescents' occupational and educational aspirations and expectations: Links to high school activities and adult educational attainment. Development Psychology, 46(1), 258-265.

Joselowsky, F. (2007). Youth engagement, high school reform, and improved learning outcomes: Building systemic approaches for youth engagement. NASSP Bulletin, 91(3), 257-276.

Mitra, D. L. (2005). Adults advising youth: Leading while getting out of the way. Educational Administration Quarterly, 41(3), 520-553.

Learner Outcomes Understanding MBI
At the conclusion of this module, you will be able to:
▶ Explain the philosophical tenants of a positive, proactive and instructional approach to discipline and 
the essential components of the  Montana Behavior Initiative 
▶ Identify key beliefs or guiding principles about discipline and student behavior that are essential to 
align your staff and work cohesively as you develop your schoolwide discipline plan.

MBI is a district or school’s process for teaching social and behavioral skills so its focus can be on teaching and learning. A proactive schoolwide discipline plan is a necessary first step for enabling schools to achieve their goals and responsibilities. MBI is an organizational framework for discipline. As a framework or approach, it is not a specific “model” or “program,” but a compilation of research-validated and effective practices, interventions, and systems change strategies. 
In MBI, school-based teams are provided with training on 1) systems change and leadership principles and practices, and 2) application of research-validated instructional and management principles and practices for schoolwide, nonclassroom, classroom, and individual student levels. This allows schools to review the status of behavior support in their school and develop implementation action plans to address their unique needs. This is articulated in the the MBI Critical Components.
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Training Matrix:
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After teams have established their universals (completed sessions 1 and 2) they may choose to take the subsequent training when they feel ready to do so. It is not required or in some cases prudent to take the training in two years. Some school teams may choose to participate in sessions 1-4 during the first two years but may feel overwhelmed by the amount of information presented.  Factors to consider in choosing what training order is best for you are readiness checklists, monitoring assessments, the MBI recognition system document, recommendations from your consultant, whether you are a first year team, and the needs of your district.
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Why a Behavior Initiative? 

[image: ][image: https://encrypted-tbn3.gstatic.com/images?q=tbn:ANd9GcQK2tUFAVnAQgselVyPOtW_ZSkHryOaCSb0FfmKel9gUUk3-sMZrGHInA]
Discussion: What challenges or impacts of student behavior are you encountering in your school or district?
Discussion


Current data suggest that while extreme violence is stabilizing (and historically low), the rate of disruptive problem behavior is escalating (U.S. Surgeon General, 2000). The single most common request for assistance from teachers is related to behavior and classroom management (Elam, Rose, and Gallup, 1999). 

The following principles are used to guide decisions and actions when implementing MBI:
1. Establish school discipline as an instrument for academic and behavior success
2. Consider and implement schoolwide practices and systems for all students, all staff, and all settings
3. Emphasize prevention
4. Utilize research-validated practices, interventions, and strategies
5. Integrate initiatives, programs, and interventions that have common outcomes
6. Build and sustain a continuum of behavior support
7. Coordinate efforts with a schoolwide leadership team
8. Use data to guide decision making
9. Make decisions that are linked to important and measurable outcomes
10. Evaluate continuously
11. Emphasize an instructional approach to behavior management
12. Adapt products, activities, actions, etc., to align with cultural and demographic characteristics of the local community

[image: ] [image: ]

[image: ]Three Levels of Implementation:
Focus on behavioral needs of each school and every student through 
three broad levels or Tiers of implementation 
Universals (Schoolwide and Classroom, Special Groups, and Individual

[image: https://encrypted-tbn3.gstatic.com/images?q=tbn:ANd9GcRTEFf0S6yoC0WmTHTwf22HZIxqdjva9Evb7nw4bnCSDU6ooV5CZg] Activity: Conduct a brief “lesson” to teach someone the basic concepts of this three-level approach or continuum of interventions. Share how this mirrors the continuum of academic interventions in a school.
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Discussion: Explain to a colleague about the 4 elements of Outcomes, Systems, Data and Practices. What would you want them to know?Supporting
Decision
Making
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MBI BELIEF STATEMENTS ACTIVITY                
	The belief statements of the Montana Behavioral Initiative are listed below with examples of how these belief statements may be operationalized at a school. Please review each statement and select two topics your team is interested in. List how your school site is addressing those two belief statements.

1. All students should be taught all the skills necessary for success:
Academic, personal, social, emotional, and behavioral.
-Counseling groups that work on developing appropriate social and leadership skills in the schools.
-Individual research-based instruction in reading and math for individuals exhibiting difficulties.
-Direct instruction on the appropriate behaviors for assemblies, common areas, buses, and sports events.
___________________________________________________________________________
___________________________________________________________________________

2	Schools are places where students can learn and practice positive interpersonal, cross-cultural and citizenship skills.
-Students have opportunities to be with “each other” every day as much as 	possible.
-Schools develop meaningful opportunities with students to learn about other cultures and their values.
	-Students are given positive feedback about student behaviors associated with 
             Tolerance and compassion.
          -There are instructional goals written into the curriculum about citizenship,   diversity, and 	interpersonal social skills.
-There are anti-harassment policies in the handbook and all students are given instruction on them.
___________________________________________________________________________
___________________________________________________________________________

3. A caring school climate and positive relationships between students and staff are critical to student success and provide an environment where academics flourish.
-Staff greets students as they enter the building and their classrooms.
-Staff intermingles with students during break time, class changes, and in common 	areas.
-Teachers are in the halls when the students are in the halls.
-Staff inquires about student absences in a positive and caring way.
-Teachers make an effort to design learning materials relevant to students' lives.
-Staff recognizes effort as well as outcomes.
-Staff smiles a lot and treats each other with respect.
-Activities such as ice cream socials are standard school activities and the staff participates.
-Discipline is viewed as a “teaching opportunity” and treated with an emphasis on modeling, practicing, feedback, and re-teaching. Coercive consequences must have an instructional component.
-Teachers strive to learn student names
___________________________________________________________________________
____________________________________________________________________________
     4	Schools are places where youth have access to many significant adults to help them feel collectively and individually valued.
-The school has a mentoring program that identifies individual students who may need “a caring adult” in his/her life.
-School SWAT teams that include counselors, psychologists, and key staff who are on call for serious events like a student suicide.
-Staff has an open-door policy for students.  A student knows how to access adults in the school.
-Staff participates with the students in fun activities such as pep assemblies, field days, and recesses.			
-The school has a process for providing staff with information on at-risk students and a process that sets a positive proactive intervention designed to assist the student in achieving success.
-Climate building activities are an integral part of the daily routine of the school.
	__________________________________________________________________________________________________________________________________________
5.      Schools and communities must work together to meet the diverse needs of students and 	honor the traditions and contributions of both family and community members.	
	-Parents are invited to come to school several times a year.
	-School engages in “community activities” like clean-up days, school fairs, and parades.
-Bond issues and mill levies usually pass.
-Various professionals are invited to the school to discuss their professions with the students with an eye towards curricular integration.
-Schools provide parents with support on homework, deadlines, and student progress.
-School board regularly visits schools and interacts with students.
-School board actively seeks citizen and student participation in its decision-making. 
-Participation in Open Houses is over 50%.
-School has representatives on community boards such as Drug Court, Health Clinics,   Youth Protective Agency, and the like.
-Media is contacted when special events are planned at the school.
-School staff and students are regular contributors to local papers.
-Administrators, staff, and teachers
-Community members greet the students when they arrive at school.
__________________________________________________________________________________________________________________________________________________________
   6.	All students are entitled to be treated with dignity and respect.
-When confronting a misbehaving student, staff speaks with a low, soft tone of voice.
-Students are called by their first name in a pleasant manner.
-Student questions are treated with respect.
-Teachers use errors and even failure as a learning opportunity.
-Staff models respect when student is angry and challenging.
-Discipline is administered in a manner that does not embarrass the student.
-The behaviors associated with dignity and respects are taught to all students and staff.
_____________________________________________________________________________
_____________________________________________________________________________

7.	Successful schools gather and use a variety of information to improve teaching and    	learning.
-School has a data collection system for academic and behavioral issues.
-Data is the basis for decision-making.
-Information about student achievement comes from a variety of sources.
-Staff and student opinions are sought through opinion surveys and focus groups.
-In-service presentations provide staff with information on research-driven practices.
-Interventions designed to change student behaviors have an evaluation process embedded in it.
-Information is shared.
_____________________________________________________________________________
_____________________________________________________________________________

8.	Effective use of a team approach involving all school staff working together provides a consistency that enhances student success.
-Staff is “taught” team process.
-Administration sees value in team approach to setting interventions.
-Staff meetings include discussion and instruction on being consistent in approaches to students.
-A mentoring program is established for new members of the staff.
-Substitute teachers have a “Substitute Survival Book” that outlines key school practices, procedures, and policies that the substitute needs to know.
-All staff are assigned to a committee.
-Key committees meet regularly and have an agenda to follow. 
-Committee decisions are shared with staff regularly in an established way.
_____________________________________________________________________________
_____________________________________________________________________________

   9.	Positive, proactive, and preventative efforts of schools and communities can create a school climate free of stereotyping, harassment, hatred and violence—filled with a concern for justice and fairness.
-Staff works on identifying potential problems before the problems are out of control.
-Preventative measures, such as teaching assembly behavior prior to the first assembly, are standard operating procedure for the school.
-Goals such as eliminating harassment are openly stated and taught on a regular basis.
-Staff “feels” good about their interactions with the students.
-Staff models fairness and justice. Students are involved in identifying the behaviors associated with fairness and justice.
-Staff creates a positive school environment by developing students' self-worth, engagement, and sense of purpose.
______________________________________________________________________________
______________________________________________________________________________

[image: ]Source: The Quaglia Institute for Student Aspirations


GUIDING PRINCIPLE 1: SELF-WORTH 
Belonging 
Feeling like you are a part of a group, while knowing you are special for who you are.
Heroes 
Having people who believe in you and are there for you when you need them.
Sense of Accomplishment
Being recognized for different types of success, including effort.
GUIDING PRINCIPLE 2: ENGAGEMENT
Fun & Excitement
Enjoying what you are doing whether at school, work, or play.
Curiosity & Creativity
Asking "Why?" and "Why not?" about the world around you.
Spirit of Adventure Being excited to try new things, even if you don't know that you will excel.
GUIDING PRINCIPLE 3: PURPOSE
Leadership & Responsibility
Making decisions and taking responsibility for your choices.
Confidence to Take Action
Setting goals and taking the steps you need to reach them.

REFERENCE AND MORE INFORMATION:  
Quaglia Institute for Student Aspirations     	
http://www.qisa.org; 207.874.QISA(7472)           
29 Falmouth Street, Portland ME 04103

Topics on Website: 
Aspirations Framework
My Aspirations Action Plan (for students)
iKnow My Class Survey
Qualia Student Voice Survey
QISA Aspirations Library
QISA Action Center (Training)   
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Establishing MBI Leadership Teams: Module 2

These activities will assist in developing strong and functional MBI Teams. Team composition, team norms, understanding effective meeting processes, and aligning your team with other initiatives and school improvement goals are critical components. 

Content
1. Meeting Foundations Elements  15
1. Characteristics of Successful Meetings  16
1. TIPS II Meeting Foundations Form and Problem-Solving Process  17 – 18
1. Team Composition and Team Size  19
1. Team Roles and Responsibilities  19
1. Determine Team Roles and Responsibilities  Activity 19-21
1. Statement of Purpose Activity  22
1. Ground Rules Activity  23
1. Team Norms Activity  23 - 24
1. Team Processes/Consensus and Activity  25-28
1. Working Smarter not Harder 28-30

	Forms
1. TIPS II Meeting Foundations 17-18
1. Action Plan  19
1. MBI Team Meeting Roles/ Responsibilities  20-21
1. Statement of Purpose   22
1. Ground Rules  23
1. Meeting Dates for Year  23
1. Working Smarter not Harder 30
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Establishing MBI Leadership Teams
The MBI (PBIS) schools conduct social behavioral instruction in a coordinated, consistent manner. Schools that practice a common approach: align their school’s mission, goals, and MBI Purpose Statement. These schools use a Leadership Team to lead the planning for systems (for adults), practices (for students), and data (for decision-making). Furthermore, these coordinated schools use an action planning process for giving and receiving information. Through this coordinated effort, MBI schools become more proactive in their teaching of schoolwide social behavioral expectations. A common purpose and approach to discipline is established for all teachers, students, and staff. (Missouri PBIS 2015)


Research:
The research supports the use of problem-solving teams to guide implementation:
· Todd A., Horner, R, Newton, J.S., Algozzine, B. & Algozzine, K. (in press). Effects of Team-Initiated Problem Solving on Practices of Schoolwide Behavior Support Teams. Journal of Applied School Psychology.
· Newton, J.S., Horner, R., Algozzine, B., Todd A., & Algozzine, K. M. (2009). Using a Problem-Solving Model for data-based decision-making in schools. In W. Sailor, G Dunlap. G. Sugai, & R. Horner (Eds.) Handbook of Positive Behavior Support. New York: Springer, 551-580.  
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EFFECTIVE TEAMING
Have you ever been a part of this team?
· No agenda is prepared
· Meeting starts late
· No time schedule for the meeting has been set
· No one is prepared
· No facilitator is identified
· No one agrees on anything
· No action plan is developed
· Everyone is off task
· Negative tone throughout the meeting	















		


								
					TIPS II Meeting Minutes Foundations Form 			[image: MBI-logo.png]Revised 6/2014


Today’s Meeting:   Date, time, location:  	        Facilitator:  	 Minute Taker:		  Data Analyst:  
                          
Next Meeting:        Date, time, location:  	        Facilitator:  	 Minute Taker:		  Data Analyst: 

Team Members:  (bold are present today) 															                          

	F        Future  Agenda Items

	1.
2.
3.










Agenda:	       											
										
	1.   				
  	2.
	3. 
	4
	5.										


Administrative/General Information and Issues

	Information for Team or Issues for
Team  to Address
	Discuss/Decision/Task (if applicable)
	Who?
	By When?
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TIPS II Model
[image: ]	

· The outer circle (Meeting Foundations) refers to the process and procedures a team uses to function.
· Roles are determined and defined, meetings are scheduled for the year, electronic equipment and internet access are available, and an agenda is established.

· The inner circles and arrows define a problem-solving model designed to improve the decision-making and problem-solving of MBI Teams. This model is called “TIPS”, which stands for “Team-Initiated Problem Solving”.

· This is the structure for problem-solving process that will be used during meetings and the process that will be used on your TIPS form. This is not used during these early introductory segments of training but will be used when your team reaches the point where you will be looking at data to resolve specific issues. The process is presented here so you have a better idea of the comprehensiveness of the TIPS process. Right now we are working on developing the foundations for having a good meeting.

	



MBI Action Plan
Directions:											School Name: ____________________
1. Use action plan to coordinate the school’s MBI implementation and outcome steps. Tier/Topic refers to items identified for action planning with academics and behavior; Evidence/Topic that Identifies Need will come from unfinished training activities and data (such as TFI, SWIS, SAS, STUDENT VOICE,  ISSET or other data used to identify on-site needs).


	Tier/Topic
	Evidence/Data that
Identifies Need
	Action 
What will be done?                    Who will do each step?  By When?
	Potential Barriers
(Undermine progress?  Why?)
	Evidence of Success
(Need met or making progress)

	
	
	Action Steps (include resources needed to complete action)
	Who?
	When?
	
	

	

	
	Step 1:

Step 2:

Step 3:

Step 4:

Step 5:

	
	
	
	

	
	
	Step 1:

Step 2:

Step 3:

Step 4:

Step 5:
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MBI TEAM	
[image: ]      [image: ] 
· Schoolwide discipline planning should not be viewed as either a top-down or a bottom-up process. Rather, it is a collaborative venture with administration and staff working together. Therefore, it is essential that the team include a building administrator and full representation of the building staff.
· Administrator is committed to schoolwide MBI and actively participates on the team
· Should remain small (5-7 members)
· Consider representatives that include administration, general education staff, special education staff, specialists, non-certified staff, parents, students…
· Consider Core Teams vs. Peripheral Team
· Meets frequently
· During initial development teams may need to meet frequently
· All teams should meet at least monthly to analyze existing data, problem-solve critical issues 
· Plan for implementation of universal supports to include staff participation and input
    [image: ]
SAMPLE MBI TEAM ROLES AND RESPONSIBILITIES
	Role & Suggestions
	Responsibilities

	Facilitator
· Develop an agenda that aligns with your implementation goal and/or action plan 
· Make sure to have timelines and responsible parties for each task assigned
	· Develop agenda
· Follow-up on assigned tasks
· Seek input from staff and other committees
· Starts meeting on time
· Determines date, time, and location of next meeting
· At meeting, manages the “flow” of meeting by adhering to the agenda

	Minute Taker
· Consider typing your notes as the meeting takes place
· Distribute notes to entire staff (abridged, give to communicator to post on a MBI  bulletin board)
· Reminder email to team should prompt all to bring MBI binders and any items they were to prepare or collect for the meeting
· Maintains electronic file of team documents
	· Keep minutes
a) prepared to project form via LCD
b) Set up room for meeting, table, chairs, internet connection, LCD/document camera connection
· Distribute minutes to team members
· Notify/remind team members of meeting time and location

	Data Analyst 
· Consider additional support
· Consider SWIS training
a) Identifies potential new problems with precision (What, Who, Where, When, Why)
b) Asks Facilitator to add potential new Problems to list of agenda items for upcoming meeting
	· Summarize data from previous month
· Present update on standard data (e.g. office referrals, etc.)
· Summarize data necessary for any pending decisions (e.g. effectiveness of new cafeteria routines.)
· Coordinates surveys

	Communication Coordinator 
· Signage should be posted throughout building with the schoolwide expectations
· Setting specific signage should be posted and tied to the schoolwide expectations (e.g., Being Safe in the Cafeteria means keeping hands and feet to self)
· Signage should be Big, Bold, and Simple with consistent language throughout the building 
	· Report progress and data-based feedback to staff
· Create/Maintain newsletters, bulletins, teacher lounge bulletin board
· Maintain systems of communicate with staff
· Post expectations

	Time Keeper/Task Master 
· Bring a timer to every meeting and use it…let it be the “bad guy”
· Be firm but consistent to help your team stay on topic and on time
	· Monitor agenda times and topics
· Keep the group focused and moving
· Monitor start and end times
· Table the subject or make a decision

	Team Cheerleader
· Develop a schedule of the year for providing small notes of encouragement, then split the list and work
· Consider times of year that are particularly hard and provide some type of positive feedback BEFORE that time
· Cheerleaders have to model for rest of staff how to support each other as the school implements PBS
	· Monthly booster notes/treats for staff members
· Plan staff celebrations and recognitions
· “Challenge” staff to recognize efforts that support MBI process (putting adult tickets in staff members boxes)

	Team Snack Master
	· Brings  goodies to meetings


MBI Team Meeting Roles/ Responsibilities 
	Team Members:
(Team is representative of the school faculty and includes an administrator)
	Role: 
(Facilitator(s); administrator; time keeper/task master; recorder; data manager; snack master;
communications; encourager)               
	Responsibilities

	Name:
	
	

	Name:
	
	

	Name:
	
	

	Name:
	
	

	Name:
	
	



CHARACTERISTICS OF SUCCESSFUL TEAM MEMBERS
Successful teams consist of members who possess definite attitudes and behaviors in order to be successful.
ARE COMMITTED TO THE TEAMWORK PHILOSOPHY
They are committed to the concept that working together cooperatively leads to increased and improved output (synergism).

UNDERSTAND THE GOALS OF THE TEAM
They have a clear understanding of the team goals to keep the team from straying 
from their original objective.

UNDERSTAND THEIR INDIVIDUAL ROLES, FUNCTIONS, AND
RESPONSIBILITIES
Confusion over each member’s roles and responsibilities will cause the team to stagnate.

ARE WILLING TO TAKE INITIATIVE
They understand the importance of bringing ideas and concerns to the attention of the team. They feel free to ask questions.

ARE WILLING TO COMMUNICATE
They are willing to exchange feelings, thoughts, and ideas with others. Team members are willing to listen to one another and respect each other’s thoughts and ideas.

VIEW DISAGREEMENT AS POSITIVE
They feel comfortable sharing opinions with others on the team. When a conflicting opinion is voiced, team members carefully acknowledge and analyze it so the best action may be taken. They understand the value of constructive disagreement.

VIEW TEAM PERFORMANCE EVALUATION AS CONSTRUCTIVE
They appreciate feedback from outside sources because they realize that it may benefit their efforts in the future.


[image: ]

Statement of Purpose/Vision

Using your school’s mission statement determine and write the purpose/vision of your MBI team.Samples:
· Mission Statement -Wonderful Secondary believes all students have value and can learn. WS’s mission is to help students function in a global society. In an environment of mutual respect and cooperation, students will develop as critical and creative thinkers, problem solvers, effective communicators, responsible individuals, cooperative citizens, and persistent learners. 
· MBI Team Goal- All students will demonstrate improved personal responsibility and accountability necessary to create a respectful environment at our school.
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Team Ground Rules:
	· Time/dates.

	Start on time at _______. End on time at _______.
Day of meeting: __________
Number of meetings per month: ______
Dates:

	· Meeting minutes

	- Copy placed in team notebook
- Minutes distributed to team members (location/format):____________________________

	· Labeled team notebook 

	Labeled team notebook will be housed _________and will be accessible to all team members. 

	· Exceptions/procedures for absence
	Team members will email or call _____ if going to be late or cannot attend. Absent member will be informed about meeting events by:

	· Agenda

	________ will print the agenda. Agenda will be distributed on/by ________. ____ (#) extra copies of agenda will be available at the meeting.

	· Decision-Making
	How will major decisions /consensus be reached? (see activity below)




Team Meeting Dates
	August
	September
	October
	November



	December
	January
	February
	March



	April
	May
	June
	July





Team Process and Norms
This list is designed to give ideas to your team to develop ground rules that fit the context and culture of your school-wide PBIS team. Please use those that fit your situation and create others as needed.
Sample Team Norms or Guidelines

•We will treat each other with respect. 
• We will be present at all meetings (if possible) 
• We will be present both physically and mentally 
• We will use our time wisely, starting and ending our meetings on time 
• We will be on time and allow no interruptions to make or take phone calls, etc. 
• We will distribute tasks equally amongst members 
• We will be concise when we speak- encouraging others to participate. 
• Topics outside the agenda will be documented and tabled for a later time. 
• When members miss a meeting we will share the responsibility of bringing them up to date. 
• We will each notify the team in advance of any absences. 
• We will leave titles at the door. All team members are equals. 
• We will address conflict by dealing with the issue not the person. 
• We will ask questions when in doubt. 
• We will complete our assigned tasks by our assigned deadlines. 
• We will have data at every meeting. 
• We will expend the effort to practice all of these norms and to care enough about the team and    
  its work to confront each other, with care, compassion, and purpose, when a team member fails   
  to practice these norms.
• We promise to come prepared to your meetings and trainings so that you demonstrate value and 
   respect for the time and convenience of others. 
• It's okay to not know the right answer, and to admit it. The team can find the answer 
•We will listen first to understand, and don’t be dismissive of the input
•We will support each other - don't throw each other under the bus 
•The discussion of issues, ideas, and direction will not become a personal attack or return to   
  haunt you in the future.

A few notes about meeting norms: 
 Norms should be visible (poster paper in meeting room or on meeting agenda). 
 Norms should be reviewed at the beginning of each meeting. 

Adapted from PBIS.org and Susan Heathfield, About.com, Human Resources, 2009



Discussion: Determine some norms for your team. [image: ANd9GcRWmTnv_52EXqoGsGiTHPwdFWoPTB2gkeIv_bV65P-CFTxrWME5hg]
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CONSENSUS DECISION-MAKING 
Directions: Using the following information determine how your team will reach consensus
Although consensus is commonly used to mean complete or unanimous agreement, its precise meaning is general agreement. Consensus is reached, therefore, when all members of a group are willing to accept a decision.
· Even though the decision may not necessarily be an individual’s first choice… he or she considers it a workable approach and in the best interest of the group
· Consensus is reached when each member of the group feels at least 70% comfortable with the group’s decision, and each member of the group is willing to support the decision 100%
· The group must agree to work together until they find a solution that doesn’t compromise strong convictions or needs.

CONSENSUS GUIDELINES:             
LISTEN
Pay attention to others. This is the secret of most successful teams. You can’t 
learn anything while you are talking.

ENCOURAGE PARTICIPATION
Don’t embarrass anyone. Do not put anyone on the spot, especially the quieter folks, by forcing them to participate.
SHARE INFORMATION
If you withhold information from the group, the resulting decision will be less accurate and effective.
AVOID CHANGING YOUR MIND TO KEEP HARMONY
Don’t agree too quickly. Ask questions. Do not change your mind simply to reach agreement or maintain harmony. Yield to reason, but not pressure. Explore reasons and be sure that everyone accepts the solution for similar or complimentary reasons.
DON’T TRADE SUPPORT OR BARGAIN
Horse-trading and compromising for support on other issues is not conducive to finding the best possible solution to a problem. When a dissenting member finally agrees, don’t feel that he or she needs to be rewarded by having their way at some later date.
DON’T VOTE
 Don’t vote - use coin flips averaging, or other conflict-reducing techniques. Your 
 objective at this stage is to attempt to create the best solution, and some conflict 
  may be unavoidable.

TREAT DIFFERENCES AS A STRENGTH

Differences of opinion oar natural and expected. Differences can become venues to gather information, clarify issues, and seek better choices.
CREATE A SOLUTION THAT CAN BE SUPPORTED
The group should feel that the solution is the best possible course of action at the time. Each group member should agree to support the solution as if it were his or her first choice.
AVOID ARGUING FOR YOUR OWN VIEWS
Present your position as clearly and logically as possible, but listen to others’ reactions and consider them carefully before you press your point. Anyone blocking consensus has the obligation to present new views.
AIM FOR A GAIN/GAIN SOLUTION
       Do not assume that someone must win and someone must lose when the discussion reaches a stalemate. Instead, look for the next most acceptable alternative for the group.




A Five-Degree Consensus Scale
A simple consensus process can reveal whether the members of a group agree about a proposed course of action while promoting discussion that can lead to agreement. 
Polling a group using a five-degree consensus scale "takes the temperature" of a group, instantly demonstrating when a proposal requires no further consideration either because it already has universal support or because opposition is overwhelming. When consensus for or against a proposal does not already exist, the scale identifies whose concerns need to be addressed and their degree of difference from others in the group, so that an effort can be made to close the gap or abandon the attempt to reach consensus. 
Productive discussion is encouraged because it's easy and acceptable for group members to express uncertainties, differences of opinion, and alternative approaches without appearing hostile, disruptive, or uncooperative toward the group or the group's leader. Consensus is not a foregone conclusion using the scale, but the give-and-take atmosphere it facilitates helps with obtaining buy-in, discovering new options and changes in the plan, and enabling movement toward or away from support for a proposal. 
Many consensus scales are in use utilizing hand gestures, cards, colors, or numerical tallies. The simplest might be the three-degree scale such as "hot, neutral, cold”, or "yes, maybe, no”, or "go, caution, stop”, but a slightly wider range is useful in most cases. The following is a five-point scale adapted from a system sometimes called "shades of consensus" or "levels of consensus”. 
After a plan of action has been proposed, each participant in the decision chooses a number from one to five to signal their degree of support. These numbers signal roughly the following: 
1. Yes. Let's do it.
2. OK. It's good enough.
3. Maybe. I have questions.
4. Wait. Can we change it?
5. No. Let's do something else. 
After everyone has weighed-in, all ones and twos show consensus support for a plan, although time might be well spent clarifying what, if anything, could be changed to bring twos up to ones. All fours and fives show consensus opposition to a plan, although discussion may still be useful to generate a shared sense of why a proposal was rejected and to spur thinking about alternatives. Threes suggest more explanation is needed. 
Some number of ones or twos alongside fours or fives demonstrates a lack of clear consensus and need for further discussion or in-depth exploration of options, if consensus remains the group's goal. Polling a group with a consensus scale is an iterative process, which is to say, multiple polls can be taken to discover movement in consensus rankings, or lack thereof, after discussion. 
It's worth emphasizing that the whole point of this is to walk through the process, not to achieve a predetermined outcome. What is more, deadlock is an entirely acceptable result using this technique. Using a consensus scale does not guarantee that a particular proposal will ultimately receive either consensus support or opposition. A strong contrary position taken by even one participant is enough to deny "consensus decision" status - but of course, there are always alternative proposals and alternative ways to arrive at decisions besides consensus. 
When a group is deadlocked, the value of a consensus process is that it reveals the existence of the deadlock and, hopefully, the reasons for it. Typically this leads to a new proposal that addresses the concerns on both sides of the consensus chart in a way that unifies everyone. 
If a consensus can't be reached, but a decision must be made regardless, it may become necessary to abandon the effort to reach consensus and to use another decision-making style instead. For example, if a board must arrive at a certain decision within a certain period, a failure to reach consensus may mean that a simple majority vote will be required instead. Or in a business group, it may become necessary for the senior person in the hierarchy to make an executive decision, delegate, or otherwise choose a different course for decision making. Either way, a group should begin a consensus decision-making process knowing the consequences it will face for failing to come to a decision, whether that means accepting responsibility for no decision being delivered or understanding that the decision will pass out of their hands and on to another process or person. 
Regardless of the ultimate result, a consensus scale makes it a no-brainer for a diverse group of people to express and develop individual levels of understanding and enthusiasm, while making it easy for leaders to gauge the support a proposal will receive if it is adopted. 
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WORKING SMARTER NOT HARDER DIRECTIONS

Step 1: Working Smarter
Use the Working Smarter worksheet to:
· Identify current teams /committees (discipline, instruction, climate, school improvement, parent support etc.)
11. Complete the Working Smarter document

Step 2: Decision
Based on your results, what committees can you: 
	(a) eliminate? 
	(b) combine? 
	(c) provide more support?

How can we infuse MBI into our committees?

Determine your next step.



Step 1: Working Smarter Worksheet
	Workgroup/
Committee/
Team
	Outcome/
Link to SIP
	Who do we serve? (students/staff/both?)
What is the ticket in?
How do folks get access to support?
	Names of staff on team
	Non-Negotiable
District Mandate?
	How do we measure impact?

	 Overlap?
Modify?
Omit?
Support?
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Learner Outcomes
At the conclusion of this module, you will be able to:
▶ Lead your building through the process of clarifying valued behaviors and attitudes and selecting 3-5 overarching schoolwide expectations.
▶Further define your 3-5 schoolwide expectations to facilitate teaching by identifying specific 
behaviors.



Social Behavioral Curriculum: Identify and- Define School Expectations/Matrix
“Simply put, if the staff expects students to achieve and behave appropriately, they will. Conversely, if the staff expects the students to under-achieve and behave inappropriately, they will.” - Geoff Colvin
Research:
· A dependable system of rules and procedures provides structure for students and helps them be engaged with instructional tasks (Brophy, 1998).
· Clearly stating expectations and consistently supporting them lends credibility to a teacher’s authority (Good & Brophy, 2000).
· Use of expectations and rules provides a guideline for students to monitor their own behavior and they remind and motivate students to meet certain standards (Newcomer, 2009).

Schools have curricula to guide the teaching of each and every subject. No teacher would be expected to teach math, reading, or the sciences without one. The curriculum ensures that all teachers are working in harmony toward the same end goals. And, yet, for the social behavioral development of our students, much has been left up to individual teachers and staff to determine what social behavior will be encouraged, allowed, or disallowed. Across school staff, many variations of acceptable behavior exist. Without a curriculum to guide what we want our students to achieve socially, little consistent teaching and monitoring can occur. With a proactive and instructional approach to discipline, we first develop a social behavioral curriculum.
Our expectations are a direct outgrowth of our beliefs and our vision and mission. They, in essence, operationalize our vision and mission. First, three to five overarching schoolwide social behavioral expectations are defined and agreed to by all staff. These are valued social skills and behaviors for success at school and eventually in life (e.g., respect, responsibility, caring, etc.).
This workbook and your team training will guide your school to develop the following products to comprise your school’s social behavioral curriculum:
▶ A matrix that shows your school expectations and behaviors/rules for all settings, nonclassroom areas and your classroom behaviors/rules.
▶The nonclassroom procedures that will be posted in those settings and printed in staff and student handbooks.
▶The classroom behaviors/rules align with the schoolwide expectations and are posted in each classroom. 





SHARED BELIEFS
Vision
Mission



3 – 5 Schoolwide Expectations



Behaviors/Rules/Procedures


Classroom

All Settings
Nonclassroom




Components of a Social Behavioral Curriculum
Our expectations are a direct outgrowth of our beliefs and our vision and mission. They, in essence, operationalize our vision and mission. First, three to five overarching  schoolwide social behavioral expectations are defined and agreed to by all staff. These are valued social skills and behaviors for success at school and eventually in life (e.g., respect, responsibility, caring, etc.). 

Once we have identified these 3-5 broad schoolwide expectations, we then need to define the expected social behaviors or rules which are what students do 
Specifically to achieve those expectations. These tell us how we want our students to act. This process involves clarifying or defining specific behaviors/rules for different settings in our school. In essence, we need to describe what respect, responsibility, and caring, etc. 






Activity: Complete the activity on “Getting Started with Your Schoolwide Expectations” 
[image: ANd9GcSCtCMSiHOEgDGdWGSIxjGd008TXA6ppofY17JHX3V1svNjsl0z]
I. What 3 to 5 expectations do you have or propose? 
	Brainstorm possible expectations (list).

II. Evaluate ideas:
Do these expectations align with your mission/purpose?
Are the expectations stated in positive terms?
Are the expectations short and memorable?
Are the expectations worded as actions?
Do the expectations apply to all students, all staff, and all settings?
Are the expectations developmentally appropriate?

III. Select 3 to 5 expectations for further discussion/approval:
	     	1.
		2.
		3.
		4.
		5.
IV. Other considerations:  
A. How will the expectations be introduced to the staff?
				
B. How will the expectations be introduced to the students?

C. Where will the expectations be written? (Student handbook, web page, etc.)

D. Where should the expectations be posted?

E. How will you know if all staff can readily recall the expectations?

	F. How will you know if all students can readily recall the expectations?
How do we define or operationalize expectationIt is not enough to say “Be Respectful”
Common language should define what we will hear and see when we are “Being Respectful”
A Teaching Matrix

Schoolwide and Nonclassroom Procedures
Once you have your specific behaviors/rules for each schoolwide and nonclassroom area, you may also need to consider more detailed procedures for these settings. Clearly defined procedures allow staff to teach and supervise consistently and predictably. All staff will teach and model the procedures so it will be important to have staff reach consensus on them. 
When defining nonclassroom procedures it is important to consider what will help prevent congestion or confusion that may contribute to misbehavior. Reviewing existing or writing missing procedures may 
involve making environmental changes such as defining and labeling the “in” and “out” doors or rerouting lines of students to provide more space and to ease crowding. These procedures should be comprehensive enough to ensure student success in each specific setting Matrix Development  

Sample Procedures
AM Arrival
To be safe, respectful and responsible, we will:                     
• Enter the school through the main “In” doors 
• Walk to the breakfast stations
• Get breakfast quickly
• Walk directly to your classroom
Cafeteria 
• Enter through the west doors 
• Stand in line along the wall
• Pick up milk
• Select sack lunch or food tray
• Pick up utensils
• Stand in line 
• Pay for lunch
• Find seat at assigned tables
• Raise hand if you need help
• When supervisor gives signal, stand up, push in chair, pick up tray or trash and walk to trash can
• Throw away trash
• Line up along wall to be dismissed through east doors


Engaging Staff in Determining Procedures for Nonclassroom Settings
Again your SW-PBS leadership team will want to plan how to involve staff in the process of identifying nonclassroom settings where current procedures are weak or nonexistent. The MBI leadership team might ask staff who typically supervise in a nonclassroom area to form a workgroup to review and revise existing nonclassroom procedures. For example, a few teachers and cafeteria supervisors could review existing procedures in the cafeteria to make getting food efficient, having lunch enjoyable and moving the “traffic” of students efficiently and safely.

Montana School Example
The Montana School MBI leadership team was feeling pretty good that completed their matrix, but they  knew there was more work to be done to complete the social behavioral curriculum. They decided to “divide and conquer“ to review and revise existing procedures. As a team, they decided to modify the activity in the Tier One Team Workbook to help them decide who should be involved in creating or reviewing current procedures and what team member would lead that process.

	Nonclassroom Procedure

	People to create or review 
current procedures

	Team Member to 
Coordinate


	Hallways

	1 teacher from each grade

	Teacher member


	Cafeteria

	Cafeteria supervisors
	Assistant principal


	Outside during dismissal

	Teachers and staff who supervise 
dismissal outside

	Counselor 


	Gym locker room

	Coaches and P.E. teachers

	Teacher member





  
[image: ]


[image: ]


	

Teaching Matrix
	
SETTING

	
	All Settings
	Classroom
	Playground
	Cafeteria
	Library/
Computer Lab
	Assembly
	Bus

	
	Respect Ourselves
	Be on task.
Give your best effort.
Be prepared.
	Turn completed work in on time
	Have a       plan.
	Eat all your food.
Select healthy foods.
	Study, read, compute.
	Sit in one spot.
	Watch for your stop.

	
	Respect Others
	Be kind.
Hands/feet to self.
Help/share with others.
	Raise your hand and wait for permission. 
	Play safe.
Include others.
Share equipment.
	Practice good table manners.
	Whisper.
Return books.
	Listen/watch.
Use appropriate applause.
	Use a quiet voice.
Stay in your seat.

	
	Respect Property
	Recycle.
Clean up after self.
	Bring paper, pencil, and books to class.
	Use equipment properly.
Put litter in garbage can.
	Replace trays & utensils.
Clean up eating area.
	Push in chairs.
Treat books carefully.
	Pick up.
Treat chairs appropriately.
	Wipe your feet.
Sit appropriately.





 Thurgood Marshall Middle School – CPS Matrix Aligned with Common  Core Standards – See http://www.hankbohanon.netMatrix Aligned with Common Core Standards
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HIGH SCHOOL MATRIX	
	Objectives
	Classroom

	Hallway
	Cafeteria
	Bathroom
	Learning Center/Labs
	Bus
	Parking Lot

	[image: MCAN01231_0000[1]]

Be Here – 
Be Ready

	· Attend school every day and stay awake
· Bring needed materials to class
· Be on time
· Eat breakfast
· Bring planner and use every day
	· Keep moving
· Keep a direct 
  route to your    destination

	· Have I.D. and money ready
· Be in designated lunch areas when the bell rings
	· Use closest restroom
· Use restroom during passing time

	· Have I.D. and pass
· Sign in with correct password
	· Be on time to your bus

	· Allow time for safe driving
· Take all
 needed 
 items

	[image: MCAN01231_0000[1]]

Be 
Respectful



	·  Appreciate       
     differences
·  Raise your hand
·  Listen while others  
 are talking
·  Use manners
·  Control volume
·  Maintain personal   
     space
·  Keep hands/feet to 
     yourself
·  Comply with teacher 
     requests
	·  Be aware of  personal space
·  Use appropriate 
    language
· Use quiet voice
· Listen and obey hall monitors 
·  Be aware of  classes in  progress
	·  Wait turn in line
·  Be polite and 
     patient
·  Say please and 
 thank you


	· Wash hands
· Throw away 
    trash


	· Use appropriate language
· Be aware of others around you
· Respect equipment
· Whisper

	· Use appropriate language and voice
· Follow request of driver and supervisor 
· Share space
· Keep hands and feet to self
· Say please and thank you
	· Park in assigned areas
· Be patient
· Follow rules of road
· Display parking pass

	[image: MCAN01231_0000[1]]

Be Responsible



	· Be accountable for   
 your actions
· Resolve conflicts 
     with maturity
· Use time wisely 
· Study/ do homework
· Clean-up after
     yourself
· Recycle

	·  Be in assigned
 area when the bell
 rings
·  Resolve conflicts 
 with maturity

	· Pick up after yourself
· Place equipment in assigned area
· Resolve conflicts with maturity
· Recycle

	· Use only 
   what you 
   need
· Conserve 
     paper and 
     water
	· Take part in 
     keeping 
     everything in
     working order
· Turn in books on 
     time
· Keep food and 
     drink in backpack



	· Take items
     with you 
· Resolve 
     conflicts 
     with maturity


	· Drive 
  safe/slow
· Lock 
other 
     drivers/
     people   
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Developing a Schoolwide and Nonclassroom Matrix
Directions:  
1.  Write your 3 to 5 school rules down the side of the sheet(s).
2.  Write the Common Areas across the top of the sheet(s).  
  
3.  Option 1 
Page 2: In each box, write 3 to 4 positive examples of your expectations in that setting.
 Each classroom teacher completes their own examples for their classroom that fit under the 3 to 5 guidelines/rules.
4. Option 2
Page 3: (Very useful when teachers articulate behavior concerns in staff meetings)
 A. It may help to articulate what behaviors you typically see that represent BREAKING the identified school rule in each area of the school. Note these behavior problems under the “P” in each section of the chart. For example, a school may have a “Be Safe” school rule. Students running in the hall may be one behavior that is indicative of students BREAKING the BE SAFE rule in the hallways. Another behavior may be pulling things off the hallway walls. These behaviors would be then noted in the square for Be Safe and Hallways. Complete for each school rule and school location.
    B. For each problem behavior you identified within the context of EACH school location, next articulate what you want students to do instead. This will generate the most important behavioral expectations associated with each rule in each location. Note these expectations under the “T” for “teach”. For example, go back to Be Safe and Halls. An appropriate behavioral expectation for running would be “Walk in the halls”. An appropriate behavioral expectation for removing items from walls would be, “Keep all materials on walls”.       
5 Guidelines for developing rules:
	1. Observable
	I can see it!

	2. Measurable
	I can count it!

	3. Positively Stated
	Communicates what we want students/staff to do!

	4. Understandable
	Vocabulary consistent with students’ grade and ability level

	5. Always applicable – something the staff will consistently enforce
	Rules are based on problems that are typically occur in that setting




Option 1   Created by leadership team
        Matrix for Schoolwide and  Common Area Settings
	
	         
	 
	
	 
	

	
	



	
	




	
	

	
	
	




	



	




	   



	
	
	

	

	




	











Option 2 Develop a Matrix Based on Problems Noted
Schoolewide Common Area Settings
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Classroom Behavior/Rules and Procedures
Effective classroom practices are called the “Great 8”. 

[image: ]               [image: ]

During session 1 of this training we will be covering the first three practices on the list: Expectations and rules, Procedures and routines, and Continuum of strategies to acknowledge appropriate behaviors. 

The key to successful classroom management is prevention of problems before they occur. Clarifying 
specific expected behaviors/rules for the classroom is essential, and the same behaviors/rules that reduce 
classroom disruptions are clearly associated with increased student learning (Brophy & Evertson, 1976). 
Clarifying expected behaviors/rules for the classroom involves two distinct tasks: 1) creating a matrix that defines classroom behaviors/rules and 2) developing classroom procedures. 

Most schools use the same 3 – 5 expectations that are used in the schoolwide and nonclassroom.  Some schools choose to identify specific behaviors for all classrooms and define them as part of their 
expectations and behaviors/rules matrix. Schools do this because they think the consistency across all 
classrooms is helpful to reduce confusion for students. Other schools allow each individual teacher to define their own behavior examples. The elementary and high school matrices provided earlier in this workbook are examples of this. 

Defining Classroom Behaviors/Rules
Jones and Jones (1998) share six factors that increase the likelihood students will accept and consistently follow classroom rules.
Effective classroom behaviors/rules....
1. Are developed by students and teachers.
2. Need to be clearly stated. Previously we have referred to OMPUA – observable, measureable, positively stated, understandable and always applicable – to assist to ensure the rules are clear. 
3. Are as few as possible.
4. Must be clearly accepted by students. Students must indicate their acceptance of the behavior standards agreed on by the class.
5. Must be monitored and frequently discussed to ensure they are consistent with classroom standards.  Because the classroom behaviors/rules may be different than behavioral expectations outside school,  it is important that student behavior be monitored and students are given feedback about how their behavior matches the expected norms. 
6. Communicated and accepted by significant others, such as parents and peers. Students will more likely follow classroom behaviors/rules if they know others agree with them. 

Many teachers like to consider what problems they typically have in the classroom and develop their guidelines based on this. Simply define what behavior problems you have in the classroom and then list the replacement behavior. Replacement behaviors are a list of “do’s” instead of “don’ts”.

A few examples of classroom behaviors/rules are below.
We are SAFE by... 				• We are RESPONSIBLE by...				
• Walking               				• Turning assignments in on time
• Keeping our bodies to ourselves  	             • Being prepared with materials
						•Being in seat when bell rings
We are RESPECTFUL by...  
• Listening when others are talking   
• Relating discussion to current topic
• Following directions quickly
Classroom Rules Worksheet Example

	School-wide Expectations
	Classroom Rules 

	Observable?
	Measureable?
	Positive?
	Understandable? 
	Applicable? 

	

Safe
	1. Walk
	
	
	
	
	

	
	2. Keep body to self.
	
	
	
	
	

	
	3.
	
	
	
	
	

	
	4.
	
	
	
	
	

	 
Respectful
	1.  Raise hand to talk during discussions.
	
	
	
	
	

	
	2. Use appropriate language with students and adults.
	
	
	
	
	

	
	3.
	
	
	
	
	

	
	4.
	
	
	
	
	

	
Responsible
	1. Turn in complete work.
	
	
	
	
	

	
	2. Be on time to class.
	
	
	
	
	

	
	3. Bring all materials and equipment to class.
	
	
	
	
	

	
	4.
	
	
	
	
	













Rules Writing Activity
Classroom Rules Worksheet 

	Problem Behavior in Your Classroom (optional)
	Replacement Behaviors  (optional)
(What you want Students to do instead?)

	

	

	

	

	

	

	
	

	

	



	School-wide Expectations
	Classroom Rules 
(From the Replacement Behaviors above)
	Observable?
	Measureable?
	Positive?
	Understandable? 
	Applicable? 

	
	1.
	
	
	
	
	

	
	2.
	
	
	
	
	

	
	3.
	
	
	
	
	

	
	4.
	
	
	
	
	

	
	1.
	
	
	
	
	

	
	2.
	
	
	
	
	

	
	3.
	
	
	
	
	

	
	4.
	
	
	
	
	

	
	1.
	
	
	
	
	

	
	2.
	
	
	
	
	



Teacher Self-Assessment
1. Do the rules you’ve developed address the problem behaviors you currently have in your classroom? 

2. Are these rules posted in your classroom? 

3. How are the rules taught in your classroom? 

4. When are the rules taught in your classroom? 

5. Are the students fluent in following the rules? (80 % or more of the students follow the rules 80% or more of the time?)
6. How do you assess or keep track of the students’ fluency?
Montana School Example
As a learning process, the School MBI Leadership Team decided to do a quick walk-through of each classroom to see if teachers had expected classroom behaviors posted. They did this by dividing the classroom among team members and creating a short form to address these questions:
▶ Does the classroom have expected behaviors posted? Yes  No
▶ Do the expected classroom behaviors address the schoolwide expectations (respectful, responsible, 
safe, do your best)? Yes  No
▶ Are the expected classroom behaviors big, bold and beautiful? Yes  No
▶ Are the expected classroom behaviors posted in a prominent location in the classroom that will 
encourage teaching of those behaviors? Yes  No

They learned 30 percent of all classrooms had all yes’s to the questions. This data told them they needed to help teachers understand the importance of expected classroom behaviors. 
To do this, they decided to sponsor a “make and take” workshop. This workshop included a short 
presentation of the MBI in the classsroom Expectations and Behaviors. Then they provided chart paper, markers and photos so teachers could make their expected classroom behavior posters. Some teachers made their posters then and other teachers worked with their class to create their expected classroom behaviors. As promised, two weeks later the MBI Leadership Team did another walk-through. This time 88 percent of classrooms had all yes’s to the questions. The names of teachers who had not yet completed their expected classroom behaviors were given to the administrator who scheduled private conversations with those teachers. 

The Montana School  Leadership Team wrote steps on their action plan to review expected classroom behaviors during next year’s back to school workshop. They wanted to remind all teachers to engage their students in developing expected classroom behaviors during the first week of school. The Leadership Team told teachers they would do another walk-through the third week of school and if 100 percent of classrooms had big, bold and beautiful posters of their expected classroom behaviors, teachers would earn a jeans and sweatshirt day. 
Discussion
     [image: https://lh3.googleusercontent.com/sCGSmuc3-6s0H_mJAeu6dr6kYMsYaWFGMIZCpRbWJlT4B4uy11vMhej7ovI5ehl7Q_gM=s85]
If you did a walk-through of your building and went into each classroom, how many of 
those classrooms would have behavior/rules posted in a prominent location? Do the 
teachers in your building know the benefit for establishing classroom behaviors/rules? 
What can be done in your school to support all teachers to establish classroom 
behaviors/rules tied to the schoolwide expectations?
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Effective Classroom Practice	        
Classroom Procedures & Routines
Mini-Module Fact Sheet
· Effective teaching includes teaching functional procedures and routines to students at the beginning of the year and using these routines to efficiently move through the school day (Leinhardt, Weidman, & Hammond, 1987).
· As students become more familiar with classroom procedures and routines, additional instructional formats and more challenging work can be incorporated (Evertson, Emmer & Worsham, 2003; Good & Brophy, 2003).
· Clear procedures, taught and consistently enforced, are the most critical tool to create a functional and productive learning environment (Good & Brophy).
· Classroom procedures are patterns for accomplishing classroom tasks. Procedures form routines that help the students meet the expectations stated in the rules. Both rules and routines must be taught, practiced and consistently enforced to be effective in the classroom. It is important that procedures be written in succinct terminology, positively stated, in age-appropriate terms (Newcomer, 2007).

When developing procedures, keep "Why, what, when, where, who, and how" in mind:
WHY is this procedure needed?
WHAT is the procedure?
WHAT are the steps for successful completion of the procedure?
WHEN will the procedure be taught?
WHEN will the procedure be practiced?
WHERE is this procedure needed?
WHO needs to be taught this procedure?
WHO will teach this procedure?
HOW will you recognize procedure compliance?
	Procedure & Routine Examples

	Elementary
	Secondary

	•During Lessons
–Sit in a learning position.
–Raise your hand for a turn to talk if you have 
  a question or if you need help.
–Wait for the teacher to come to you.
–Finish all of your work.
–Read your book if you finish your work early.
–Take restroom or water breaks during 
   independent time.
	•Class Discussion
–Prepare for discussion by reading the required 
  assignment in advance.
–Wait until the other person is finished 
  speaking before you talk.
–Stay on topic.
–Respect other’s opinions and contributions.
–Use appropriate expressions of disagreement.




[image: http://www.financialcopilot.com/wp-content/uploads/2014/02/look_closely_people_400_clr_13103.png]
ACTIVITY:
Read through the lists of possible classroom procedures on the next two pages. Check 
any that are applicable to your classroom and note any others not listed. You may want 
to go through your typical day and identify each routine activity. Then choose one 
procedure and identify the steps or specific behaviors for that activity.





Room Use/Areas:						Whole-Class Activities:
•Student desks, tables, storage areas 			• Student attention during presentations
•Learning centers, stations  					• Handing back assignments
• Teacher’s desk, storage		                                        • Make-up work
• Drinking fountain, sink, bathroom, pencil 			• Passing out/collecting papers, books, supplies
  sharpener  							• Checking class work or homework
•Whole-Class Activities  					
• Student participation

Small-Group Activities   					Seatwork
• Student movement into and out of group  			• Talk among students
• Bringing materials to group   				• Obtaining help
• Expected behavior of students in group 			• Out-of-seat policy
• Expected behavior of students out of group 		• Activities after work is completed
								• Turning in work

Other Procedures:
• Beginning of day/class
• End of day/end of class
• When absent
• Transitions
• Substitutes
• Office referrals
• Student conduct during delays, interruptions
• Leaving/returning to room
• Field trips
• Entering the classroom
• Getting to work immediately
• When you are tardy
• End-of-period class dismissal
• Listening to/responding to questions
• Participating in class discussions
• When you need paper and pencil
• Keeping your desk orderly
• Indicating whether you understand
• Coming to attention
• When you are absent
• Working cooperatively in small group
• Changing groups/activities
• Keeping your notebook
• Going to the office
• When you need help or conferencing
• When a schoolwide announcement is made
• Handing out playground equipment
• Walking in hall during class time
• Passing in papers
• Exchanging papers
• Returning homework
• Late work
• Getting out materials
• Moving about the room
•Headings of papers
• Going to the library
• When you finish early
• Handling disruptions
• Asking a question
• Responding to a fire drill
• Responding to severe weather
• When visitors are in classroom
• If you are suddenly ill
• When the teacher is called away
• Grading criteria
• Restroom, water fountains
• Getting out materials
• Handling disruptions
• If you are suddenly ill
• Responding to a fire drill
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“For a child to learn something new you need to repeat it on average eight times."
H. Wong & R. Wong, 2005

Teaching behavior as relentlessly as we teach reading or other academic content is the ultimate act of
prevention, promise and power underlying PBS and other preventive interventions in America’s schools."
Algozzine, Wang & Violette; 2011

“Behavior and academics are two sides of the same coin. We need to better understand how the two are
connected.”
Sugai & Horner, 2009


Learner Outcomes
At the conclusion of this module, you will be able to:
▶ Understand and explain how teaching social behavioral skills is synonymous with teaching academic 
skills.
▶ Develop a plan for teaching expectations across schoolwide, nonclassroom and classroom settings.
▶ Use informal teaching strategies that incorporate monitoring, precorrection, and reteaching.
▶ Consider how to gain commitment from all stakeholders on teaching social behavioral skills.



TEACHING EXPECTATIONS and RULES
Traditionally, teaching social behavior has consisted of stating the rule, expecting students to always follow the rule and then providing negative consequences when the rule is not followed. Using this approach to teach academics would be considered ludicrous. For example, teaching the order of math operations to calculate the area of a triangle and then isolating a student who did not remember the formula (rule) would not be considered an effective instructional approach to teaching the order of math operations. In this module you’ll see “behaviors” synonymous with “rules.” “Behaviors” relates to specific skills we are teaching all to demonstrate and to consistently use. Effective instruction requires more than providing the rule–it requires instruction, practice, feedback, reteaching, and encouragement (Sprague & Golly, 2005; Sugai, Hagan-Burke & Lewis-Palmer, 2004). If we think of the connections to academic instruction, we are more likely to embrace the responsibility of teaching social behaviors for what they are.

Once you have developed universal expectations and rules, it is not enough to just post the words on walls of the school…

YOU MUST TEACH THEM!         

Why Develop A System For Teaching Behavior?
· Behaviors are a prerequisite for academics
· Procedures and routines create structure
· Repetition is the key to learning new skills
· We can no longer assume that students know the expectations and how to behave
· We can no longer assume that students will learn appropriate behaviors without consistent practice and modeling
· We must assume that students will require different curricula, instructional modalities, etc. – to learn appropriate behavior
· We need to teach social skills as effectively as academic skills
REMINDER
You are a primary model for appropriate behavior
[image: Image result for clip art teaching]THINK, PAIR, SHARE, ACTIVITY
· What would you want your staff to know about teaching expected behavior?
· Are there additional questions you have about this topic?







The Iris Center
http:/iris.peabody.vanderbilt.edu

Teach where the behavior is likely to occur
· Teach the words by demonstrating the actions using examples and nonexamples
· Model and practice to fluency
· Build a social culture that is predictable and focused on student success

[image: ]       [image: ]
             


Teaching expectations/rules using an instructional approach
	Define
	Observable and Measurable

	Teach

Remind

Monitor
	Identify prior knowledge, model structure, practice, acknowledge

Pre-correct, prompt behaviors and rules prior to entering natural context

Supervise/feedback/acknowledgement/data


	Evaluate
	Data, modifications needed, non-responders needing more support





Activity
1. Review the sample on (p. 58) and either the Elementary or High School lesson plan example (pp. 59-63)
2. Draft lesson plan (p. 64)
3. Review other ideas for “teaching” expectations and brainstorm some supplemental activities for teaching the behavior curriculum (p. 65)

Sample Lesson plan                    
	Sample Lesson  - Adaptable for all levels             Use examples listed on matrix

	Step 1:  Introduce the rule

	Outline focus of the lesson:  “Today we are going to learn about acting safely”.

	Check for student understanding:  “What are we going to learn about?”

	Define acting safely:  Acting safely means that no one gets hurt—physically or emotionally!

	Step 2:  Demonstrate the rule

	Model or provide a story of positive examples of acting safely and negative examples of acting safely, using another adult or a student. Have students label the situations a safe or not safe.

	Ask students to give an example of a situation in which they know how to be safe.

	Role play some examples:
-The recess bell rings and you need to get back to class fast. What do you do?
-You have a disagreement with a friend. What is a safe thing to do?
-You spill a drink at lunch. What is a safe thing to do

	Step 3:  Providing Monitoring and Feedback

	Discuss the role play.
-Ask students to indicate or show how they could be safe.
-Encourage and support appropriate discussion/responses. Minimize attention for inappropriate responses.

	Use real situations as examples during class discussions.

	Just before students transition to another activity outside of the classroom, ask them to tell you how they can act safely—precorrection. 

	When you see students acting safely, provide specific praise.

	When you see students who are NOT acting safely, stop them, state the expectation and redirect, ask the student to state or demonstrate the expected behavior… watch and give immediate feedback. 


  				



	


Lower Elementary/Preschool							page 1 of 2
	Skill:          Keep bodies calm in line

	Context:   All settings

	Introduction: 
1. “Today we are going to talk about BEING SAFE at our school and how to keep our bodies SAFE when we are walking or waiting in line.”  
2. “Where does our class walk or wait in line in our school?” Discuss and post student responses; supply specific answers for all settings: cafeteria, halls, playground, and all other settings where students walk or wait in line.  
3. Ask students to identify the best way to walk SAFELY, keeping bodies calm in line Stay to the right, eyes forward to look where you are going, keep voices quiet, and keep body to self.
4. Have students repeat the following verbal rehearsal rhyme in unison:
“When walking down the hall, I’ll hold my head straight.
When walking down the hall, I’ll keep a steady gate.
To my side my hands will stay, as I take the shortest way.
When about the school I go,
I’ll keep my voice down low.”
Repeat the rhyme enough times until the group can perform rehearsal sentences fairly well.

	Teacher Model:
Demonstrate BEING SAFE by walking in line keeping body calm, thinking aloud each step. 
Model BEING SAFE by walking in a line keeping body calm while repeating the verbal rehearsal rhyme.
Model again and ask students if you did it right. Have students identify all the skills demonstrated to BEING SAFE by walking in a line keeping body calm.

	Role Play: 
Example: Marquesha walked down the hall hugging her library book, keeping her feet and voice as quiet as possible.
Non-Example: Marcus jumped from the top of the step to the bottom making a loud noise and knocking into Kaitlin.
Example: James was still excited after playing basketball on the playground so he put his hands in his pant pockets to keep his body calm while walking into the cafeteria.
Student Examples: Ask students to role play a real-life example and discuss.

	Review:
1. Tell students you are going to pretend the classroom is a hallway. Identify a route to travel. Provide feedback about BEING SAFE by walking in a line keeping body calm.
2. Travel the route in the classroom repeating the rhyme above. Provide feedback about BEING SAFE by walking in a line keeping body calm.
3. Take students into the hallways to practice BEING SAFE by walking in a line keeping body calm. Provide feedback and praise for BEING SAFE. 

	Practice Throughout the Day:   
1. Before going into the hallways, provide this precorrection “Remember to BE SAFE by walking in a line keeping body calm as you walk to the gym”.
2. Positive feedback to students: Give a thumbs up sign and quietly state “You are doing a great job of BEING SAFE and keeping your body calm. Way to go!”
3. Before leaving the classroom, repeat the rehearsal rhyme.
4. When students return to class ask them to report how they were BEING SAFE by walking in a line keeping body calm.

	Homework:
1. Have students draw a picture of themselves BEING SAFE by walking in a line keeping body calm.



Related Literature:
The Very Quiet Cricket by Eric Carle
Quick as a Cricket by Audrey Wood
Retell the fable of the Tortoise and the Hare and discuss how the Tortoise won the race using his SAFE body.

Other Activities:
Hokey Pokey—use this game to have students practice controlling various body parts.
Head, Shoulders, Knees, and Toes—this is a great activity for practicing controlling the speed of the actions as each labeled part is touched. Try going as slow as a sloth!
Mother-May-I—play this game and have the Mother only say “yes” to SAFE movement requests.

Hall Line up Song (to the tune of If You’re Happy and You Know It)
Put your toes in a row
And then we’ll go (clap, clap)
Put your toes in a row
And then we’ll go (clap, clap)
Put your toes in a row 
Turn your voice off and we’ll go.
Put your toes in a row
And then we’ll go. (clap, clap)

Establish stopping places along the route to different places in the building. The students walk to the designated spot and then stop until the teacher tells them to walk to the next spot. Teacher walk in the middle of the line and flow to the back and the front of the line as needed. 


Sample High School Lesson Plan                        (Courtesy Landown High School North Carolina)
Page 1 of 3
Montana High School
Respect		Responsibility		Readiness
Objective: Students and teachers will be able to identify and assess “responsible” behavior in school settings in order to better implement the Viking Code of Conduct.
Distribute Drill: Responsibility
[You may use this script to explain responsibility to your students.]

“I’d like to focus on the second “R” of the Three R’s. Let’s talk about the word ‘responsibility.’ What are some ways you can show responsibility?”
	[Discuss and write student responses on the overhead or chalkboard.]
“What are some ways people show that they are not responsible?”
	[Discuss and write student responses on the overhead or chalkboard.]

[Optional] “Let’s do some role-playing. Could I please have four volunteers?”
[Choose four students and ask them to stand at the front of the classroom. Ask the four students to pretend to be working on a group project together. Ask the students to demonstrate what “responsible” students would look like. Discuss with the class what behaviors the “responsible” students exhibited. Next, ask two of the volunteers to demonstrate what irresponsible students would look like. Discuss with the class what behaviors the “irresponsible” students exhibited.]
“The last thing I’m going to do is assess how well you understood what responsibility means.”
	[Pass out the assessment.]
“This worksheet has ten different actions on it. Read each action carefully and decide if it is an example of responsibility. If it is an example of responsibility, put a plus (+) sign next to it. If it’s not an example of responsibility, put a minus (-) sign next to it.”
	[Discuss the assessment with the students when they have completed it.]
“You did great job learning about responsibility. Please make certain you show responsible behaviors in all of your classes today.”






Montana High School
Respect		Responsibility		Readiness

Name: __________________________		Date: _________________________

Drill: Responsibility
Directions: Read the following story carefully then respond to the prompt.

“Who was on the phone, Mom?” Jen asked.
“That was my boss. One of my co-workers called in sick, so I have to go to work,” Jen’s mom replied.
“Aw, Mom, I thought we were going out for pizza.”
“Well, Jen, we’ll have to wait until tomorrow. I’m only going in for four hours, and besides, we can use the money.”
“I know, Mom,” Jen said, “but I was really looking forward to that pizza.”
“Tomorrow we’ll go. I’m leaving in a few minutes, and I have some things to tell you before I go. First, I don’t want any of your friends over.”
“But, Mom!” Jen protested.
“Jen, your sister hasn’t been feeling well. I want you to make dinner for both of you, and then I want you to make certain your sister sleeps for the rest of the evening.”
“The rest of the evening?!” Jen protested again.
“Yes, so that means you have to keep quiet as she sleeps. No TV or stereo. Jen, I’m counting on you. Your sister needs her rest.”
“Okay, Mom. I’ll cook dinner and stay quiet for the rest of the night”. 
“Thanks, honey. I’ll be home at 10:30. Have a good night.” Jen’s mom kissed her good-bye then left.
A few minutes after Jen’s mom left, the phone rang. It was Jen’s best friend Louisa.
“Hi, Jen,” Louisa said. “What’s up?”
“Not much,” Jen replied. “I’m babysitting my sister.”
“Oh yeah? Your mom’s not home? I’m coming over. You can hear my new J. Lo CD.”

Describe what Jen will do for the rest of the evening if she is being responsible.
________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________













Montana High School
Respect           Responsibility		Readiness
Name: _______________________		Date: _______________
Can You See Responsible Behavior?
Directions: Read each of the actions carefully.  If the action shows responsible behavior, put a plus (+) sign next to it.  If the action does not show responsible behavior, put a minus (-) sign next to it.
1. _____ setting your alarm clock at night      6. _____ remembering your class schedule

2._____ making breakfast for your sister       7. _____ not being able to recall your locker

3. _____ arriving at school 10 minutes late    8. _____ coming to class with a pencil

4. _____ washing the dinner dishes                9. _____coming home past your curfew

5. _____ forgetting to study for a test          10. _____not keeping a promise
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	Homework:






Blank Social Skills Lesson Plan Form

Expectation:




Other Ideas for Teaching Schoolwide Behavior Expectations


· Make T-charts for each expectation to tell what each looks and sounds like.
· Make an expectations class poster. Discuss the expectations and have each student sign the poster.
· Create a class/school pledge or chant.
· Before the students come to class, tape cards under their desks with the letters of the school expectations. Let each student take off his or her letter then recite and explain the expectation. 
· Students draw their right foot and write the expectations on their foot for “Starting Out On the Right Foot This Month."
· Create skits in which students act out examples (and non-examples).
· Create a classroom court to identify examples and non-examples.
· Take pictures of students following the expectations and post them throughout the school building. 
· Create a word or phrase search.
· Create a video of students demonstrating behavioral expectations within each school context.
· Create a game about the expectations for school rules.
· Use a pretend telephone as a prop to have students phone a friend to explain the expectations associated with one or more of them.
· Create a quiz game based on the “Hollywood Squares."
· Create a poem for the expectations associated with specific settings.
· Teach expectations across the curriculum (e.g., music students create a song/ art students draw a picture of a student demonstrating a behavioral expectation from the matrix).


Reminder: Put Ideas/procedures on the TIPS Meeting Minutes Form
	Information for Team or Issues for Team  to Address
	Discuss/Decision/Task (if applicable)
	Who?
	By When?



Skits


	Pledge
Songs
Mascot







Teaching Schedule
Each school determines its own perpetual teaching schedule. A teaching schedule helps keep all staff aware of when lessons are taught and therefore helps keep them accountable and committed to teaching social skill lessons. A teaching schedule should be perpetual, meaning it is sustained throughout the year. It also needs to be flexible enough to allow for lessons to be taught that address student needs when problem behaviors surface.
 
The teaching schedule includes when during the day social skill lessons are taught and when lessons are 
taught throughout the year. Some typical examples of how to arrange time for teaching social behavior skills might include: homeroom, daily class meetings, schoolwide announcement over intercom, daily 
or weekly web announcements, embedding in academic subjects, and older students leading younger 
students through school orientation activities.

Schools may decide to create a teaching calendar that schedules when lessons are to be taught. When 
developing a teaching calendar schools may consider devoting a significant amount of teaching at the 
beginning of the year. Review should be planned throughout the year, particularly following breaks or 
holidays. Teach just prior to needing to use the behavior (e.g., assembly behavior taught right before the 
first assembly) should also be scheduled.

There are many, many ways that teaching can be accomplished. Some important considerations are making sure the schedule is: 1) acceptable to stakeholders, 2) capable of being sustained throughout the year, 3) time sensitive in terms of length, and 4) has adequate staff to teach in the identified settings.
Instruction takes place each day, all day throughout the entire school year for young or students who 
continue to demonstrate they are at the acquisition level.

Other Considerations:
▶Direct instruction the first few weeks of school in the setting where the skill or procedure is used 
▶Beginning of school year orientation period, such as a day for underclassmen
▶Weekly lessons in advisory, homeroom, or classroom 
▶New Student Orientation using student ambassadors as orientation models for newly enrolled 
students
▶Week long review lessons after school breaks
▶Specific focus on a behavior from the school matrix that addresses a problem behavior evident from 
data (e.g., focus on ‘following directions’ to address ‘noncompliance’ or ‘disrespect.’)
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Learner Outcomes
At the conclusion of this chapter, you will be able to:
▶Understand and explain to others the importance and impact of both contingent and non-contingent 
attention on student behavior and school climate.
▶Use preferred adult behaviors to build relationships and positive school climate and effectively 
interact with students when talking about behavior.
▶Demonstrate specific positive feedback that specifically describes behavior and uses rationales.
▶Develop a tangible reinforcement system to enhance your use of specific positive feedback.
▶Develop and implement an effective menu or continuum of positive reinforcement that serves to 
motivate all students across settings.
▶Monitor staff ’s use of encouragement strategies with students.


Establishing Procedures for Encouraging Expected Behaviors
Teacher praise has been supported as among one of the most 
empirically sound teacher competencies.  (John Maag)

“I have not worked with a school that has been able to give enough feedback to students
to maintain positive behavior without using a tangible item, like a Pride ticket. The
tangible helps staff remember to give positive recognition to students.”  (Tim Lewis)

Research:										
· To learn humans require regular and frequent feedback on their actions.
· Humans experience frequent feedback from others, self, and environment that may be planned/unplanned and desired/undesired.
· Without formal feedback to shape desired behaviors, other forms of feedback shape undesired behaviors.
· More positive reinforcement for appropriate school behavior is needed.
· Increases the likelihood that desired behaviors will be repeated.
· Focuses staff and student behavior on desired behaviors.
· Fosters a positive school climate.
· Reduces the need for engaging in time consuming disciplinary measures
· Create positive interactions and rapport with students.
· Overall, we earn time back to teach and keep kids in the classroom where they can learn from us!
	(Cameron, 2002; Cameron & Pierce, 1994, 2002; Cameron, Banko, & Pierce, 2001; OSEP)

MBI includes a component for developing a continuum of procedures for encouraging expected 
behavior because we know teaching alone is not sufficient for success in learning social behavior. It is 
important to follow the desired behavior with consequences that are reinforcing to most students such as 
adult attention along with other forms of reinforcement.

It is typical for schools to have a variety of ways to encourage students to improve academic performance 
such as daily grades, quarterly and semester grades, honor roll, awards assemblies, math bowl trophies, 
music certificates, drama medals, etc. A schoolwide menu for encouraging appropriate social behavior 
is similar to encouragement for academic performance. Yet often this continuum of encouragement for 
social behavior is not as organized or systematized in our schools.

There are many terms associated with encouraging student behavior: “acknowledgement,” “teacher 
approval,” “recognition,” “encouragement,” “reinforcement,” “praise,” “reward,” and “specific positive 
feedback.” While there are nuances in the meaning of these terms, the most commonly used terms are 
reinforcement and specific positive feedback. Reinforcement is an over-arching term for a contingently 
delivered positive consequence that is associated with an increase of future behavior. Reinforcement can 
take many forms (social or attention, tangible items, and activities). Specific positive feedback is perhaps 
the most common term for verbal reinforcement, which provides students with social attention along with 
specific information on their performance. Together they increase the likelihood of students using the 
desired behavior again in the future. 
This module will focus on the practices needed to build a comprehensive system to encourage and 
motivate students, both as they are learning the expected behaviors and then to maintain those skills as 
students become more fluent with their use. There are four important interrelated topics we will explore 
to develop a comprehensive schoolwide encouragement system: 1) adult non-contingent and contingent 
attention, 2) effective, specific positive feedback, 3) use of a tangible reinforcement system, and 4) a menu 
or continuum of reinforcers

[image: ][image: https://encrypted-tbn1.gstatic.com/images?q=tbn:ANd9GcRCK4J6KPstxRnRD-eTA7d4YxjEc16gybT-bhonYisKV63O3y8V5UK9ag]List ways that your school reinforces students for academic performance. Now list ways your school reinforces students for social - behavioral performance. How can you tie these together?
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Think, Pair, 
Share
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Fill in Blank: 
· Acknowledging positive behaviors coincided with a ______ % reduction in office discipline referrals
· ______% of behavior problems can be eliminated by increasing the frequency of praise statements
· Catch other kids doing it right who are around a misbehaving kid and _____ % of  misbehaving kids will correct their behavior 
· Any teacher who focuses on _____ student will  improve the overall behavior in the classroom
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Behavior-Specific Praise Statements                
Research:
The research supports the use of behavior- specific praise statements to: 
· teach new behaviors and support maintenance of acquired behaviors (Mesa, Lewis-Palmer, & Reinke, 2005) 
· to increase on-task behavior (Fullerton, Conroy, & Correa, 2009)
· to decrease problem behavior (Hawkins, & Heflin, 2010; Lampi, Fenty, & Beaunae, 2005; Lane, Kalberg, Bruhn, Mahoney, & Driscoll, 2008; Mesa, Lewis- Palmer, & Reinke, 2005; Stormont, Covington Smith, & Lewis, 2007; Sutherland, Wehby, & Copeland, 2000) 
· provide increased opportunities for building positive relationships with  students
·  provide support to students with the most challenging behavior, needing   targeted and/or intensive supports, through more frequent behavior specific praise statements delivered contingently for appropriate behavior coupled with less frequent reprimands for inappropriate behavior. Students with the most challenging behavior typically do not receive access to even the average rates of praise that students without challenging behavior receive (Lewis, Hudson, Richter, & Johnson, 2004)

These relate to how to give encouragement:
• Clear, Specific and Clean: Simply describe the skill observed to make the feedback clear and specific. Do not add any references to past mistakes the student has made or wishes for future behavior.
• Sincerely and Appropriate for Student’s Age: A genuine response to the desired behavior that is appropriate for the situation and the individual.
• Private: Know your students well enough to differentiate how you give feedback to students.    Some students will like to be publicly recognized while other students will not find public encouragement reinforcing at all
• Genuine: Staff needs to find their own style to communicate sincere encouragement. This is especially important when working with older students.

These relate to when to give encouragement:
• Contingent on Desired Behavior: The desired behavior must be observed before acknowledgement is provided.
• Immediate: Must immediately follow desired behaviors rather than be applied as a general motivator.
• Frequent During Acquisition: At a high enough rate to change/maintain skills.

What to encourage:
Rules and behaviors from your schoolwide expectations matrix.

The strategies listed above help us to remember that “good job” is not a sufficient method of giving performance feedback or encouragement.

Activity to Tie Verbal Feedback to Schoolwide Matrix    
Pull out your school’s expectations matrix and use the words on the matrix to formulate specific praise statements.  Be mindful of the list above on how to give encouragement.  The following are common examples:

					Jack, thank you for getting your book out right away. You are being respectful by following directions.”
I could tell that her comment upset you. Thank you for using respectful language to communicate your feelings.

Wow! Everyone is here on time! Thank you for being responsible.


75

Activity Continued:   [image: https://encrypted-tbn0.gstatic.com/images?q=tbn:ANd9GcTrzpl2hB_Pn9VTYnfyUNHiZqFsnQS4JrIdfeb6lmEXp9Ul5y4dw-KIDA]
Try these:
1. A student raises his hand to use the bathroom 
2. A student is “incident free” (no negative verbal statements) during recess
3. A student comes to circle on time
4. A student is seated when the tardy bell rings   
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Continuum of Classroom Strategies 
1. Clear and specific					2. Related to rules			 3. Natural and logical
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	Incentive	 Planning Worksheet —Student and Staff Incentive Programs                             


Program
	High Frequency
Student Incentive
	Low Frequency
Student Incentive Unpredictable/Intermittent
“CELEBRATIONS”
	Staff Incentives

	Incentive Name:
What should we call them?
i.e., Bear Buck, Cougaran...
	
	
	

	Form of Incentive:
What will they look like?
i.e., paper, token, coupon, pass,
certificate…
	
	
	

	Distribution Criteria:
What behaviors will be
acknowledged?
i.e., following expectations, helping
staff and/or students.
	
	
	

	Distribution Process:
How does staff request more?
i.e., team leader, secretary...
Where are they located?
i.e., office, staff room...
	
	
	

	Distribution Guidelines:
How many and how often?
i.e., 5/period, 10/day, 1/week, every
period, every day...
	
	
	

	Redemption Process:
How are the incentives
redeemed?
i.e., cash-in day @ the “bank,”
shopping day @ the “store
certificate at staff meeting...
	
	
	



Evaluating Student and Staff Incentive Programs
	Incentive
Program
	High Frequency
Student Incentive
	Low Frequency
Student Incentive Unpredictable/Intermittent
	Staff Incentive

	Distribution Frequency:
How many incentives are
currently being distributed?
Consider numbers: by staff/team/
grade per day/week/month...
	
	
	

	Distribution Process:
How are incentives made
available to staff to distribute?
Consider: ease of access, availability
and readiness for distribution...
	
	
	

	Distribution Criteria:
Are the incentives being used
as intended?
Consider: what types of behaviors students and staff are displaying in order to receive the incentive...
	
	
	

	Redemption Process:
How are the incentives
redeemed? Consider: ease of redemption, staff involvement in the process...
	
	
	

	Incentive Value:
Are the incentives considered
valuable by students?
Consider: the value of the incentives
distributing more/less...
	
	
	



Carrot Principles for PBS Schools
Laura A. Riffel, Ph.D.
I just read a great book titled “The Carrot Principle” by Adrian Grostick and Chester Elton.  This book is for businesses that want to increase their potential.  Although school is not a business per say, our business is increasing the potential of children; in which case the book “The Carrot Principle” has a lot to tell us.  The main focus of the book is this:  If you want to have a better yield, you need to recognize your employees.    All of the ideas in this paper are spin-offs from the above book.  All credit should be given to Adrian Grostick and Chester Elton for their very inspiring book.
My interpretation of “The Carrot Principle” for schools is not aimed at having the rewards come from the top down- but in the field of education it should come from the top down, lateral and from the bottom to the top.

The Board of Education can give “gotchas” to principals, students, staff, parents, and each other.  The principal level can give “gotchas” to board, staff, parents, students.  The staff and parents can give “gotchas” to BOE, ADM, students, and each other.  The students can give “gotchas” to staff, parents, principals, BOE, and each other.  All of these behaviors are encouraged. This paper will focus on adult-to-adult recognition.

The following list is generated from “The Carrot Principle” by Adrian Gostick and Chester Elton but modified to work for the education setting:
1. When a new employee comes to the school (including substitutes), set expectations by planning a small celebration welcoming the new person.  Make an intercom announcement welcoming the substitute and ask everyone to make them feel welcome.  
2. Ask your employees what makes them tick.  Ask each employee to list their values that guide their daily decisions.  During conferences with individuals ask them to compare and contrast their values with the mission of the school.
3. Encourage employees to post their values in a conspicuous place in their respective rooms.
4. Have your PBIS team go online and post positive statements about each one of the staff members on the school Web site.  Example:  Meet John Jones.  Loves waterskiing and horseback riding.  We love the way Mr. Jones is always at the front door to greet the students.
5. Think about each employee’s strength and ask him or her to share that strength with others.  This could be done through faculty meetings, one-to-one mentoring, etc.  Make sure when the employee is asked to share, they are told why they were chosen.  “What made them stand out as an exemplar in this area?”
6. Give each other affirmations.  When someone says, “Oh my goodness, I don’t think I can handle another day of Johnny and Susie swinging from the chandelier.”  Make sure the staff is ready to tell each other “You can do it.”  “I know you can do it.”  “I have faith in you.”  
7. When employees have to work extra (PTO, Parent Teacher Conferences, etc.) provide a catered dinner.  
8. Invite spouses and children to come up for the catered dinner on the nights staff needs to work late.
9. Surprise whole staff and take them on a group outing on a weekend- for example:  1) movie theater to see an uplifting movie, 2) breakfast at a restaurant, 3) BBQ at someone’s house or 4) pool party at someone’s house (preferably someone with a pool  ).
10. Poll your staff to find out what they would like to have training in and then have your PBIS team decide where some training opportunities exist and who should go to those trainings.
11. Gotchas work for school personnel, but only if everyone remembers.  Put three silver dollars in your left pocket in the morning.  As you compliment different adults in the building, move a silver dollar from your left pocket to your right pocket.  At the end of the day, all three silver dollars should be in your right pocket.  (You move from left to right to help you remember you are doing the “right” thing.)
12. Instead of criticizing an employee who has behaviors you would like to “target” for change, make a positive intervention. Express to the employee what needs to change and end with a statement affirming, “I have confidence in you that you can get this done.”  
13. Surprise staff by greeting them at the door with a cup of hot coffee or diet coke (know what everyone’s drink of choice is) Just say, “We are so glad you are here today.”
14. Post goals in teachers’ lounge and graph results.  Example: Positive phone contacts home- shoot for 2 times the number of students in the school.  Set the goal of 200 percent in 6 weeks.  (graph phone calls, post cards, emails, notes)
15. Identify what each staff member does best and have an “Academy Awards” ceremony with statues for each person.  Invite the parents to come to the award ceremony.  
16. Call in an ice cream truck to come to the school the last day of criterion-reference testing.  Have the truck show up after all the students are gone and invite all the staff to come down and have an ice cream on the PBIS team.  Tell them they are “Way Cool, the way they accomplished all the testing this week”.
17. Have the entire staff fill out a sheet answering this question:  1) Name something about yourself that no one else would ever guess.  Each morning read one clue and give everyone an answer sheet.  Each day they are to guess whom the mystery person is based on the clues read that morning.    After all the clues have been read, invite the whole staff to a pizza party.  Read the entire list of clues and have people guess aloud and then have the real mystery person confess their secret identity.  Have a prize for the person who gets the most guesses correct.
18. Order business cards for each staff member (http://www.vistaprint.com/frf?frf=691384697124). Pick a design that fits each person’s personality.  Vista Print has almost free deals on business cards.
19. Create an instruction manual based on skills developed or used by team members in the school.  Beginning of the year tips from the experts.  Take a picture of each staff member with their words of wisdom and print the book off for all staff.  Give a copy to new staff members and substitute teachers.  For example, “Mr. Green’s recipe for cheering up students on a difficult day.  Do a magic trick.  Have two brown paper bags.  Put a piece of fruit in one brown paper bag and staple it shut.  Ask the students to guess what fruit is in the bag.  Have little slips of paper and pretend to write the fruits that the students name on pieces of paper and drop them in the other brown paper bag.  Now tell the students that you will be able to pull out the exact name of the fruit in the sealed bag.  Reach in to the open paper bag, pull out a slip of paper, and amazingly read the name of the fruit that is in the bag.  Show the students that it indeed says
“apple” (or whatever fruit).  Then open the sealed brown paper bag and show the apple.  The students will be amazed.  What the students do not know is that you wrote “apple” on every piece of paper that you put in the open brown paper bag.  Even though you pretended to struggle even to write the word rhubarb- you were really writing apple.  It’s a great mood breaker. “    Put a picture of Mr. Green on this page.   On the next page you might have Mrs. Brown’s great math experiment.  “Mrs. Brown asks her students to answer this question: Which would you rather have?  A dollar a day for the next 30 days or a penny on day one, two pennies on day two, four pennies on day three, eight pennies on day four and so on for 30 days?  The students guess and then Mrs. Brown shows them that pennies doubled each day for thirty days come out to 10,737,418.23 dollars.  It is great fun to watch their faces.”  Put Mrs. Brown’s picture on this page.
20. Hire a celebrity impersonator to come to the school and visit classrooms.  For example:  Abraham Lincoln visits the school and comes in each classroom giving a small history lesson tying something special about the adults in each room to the history lesson.  For example, “I was the only president to ever own a patent.  I designed a special idea that helped boats float over sand bars.  I was good at floating boats and Mrs. Blue has designed a special chair that lets students get their wiggles out.”
21. Have the PBIS team read books that would be helpful for teachers and create “Cliff’s Notes” on those books for the staff.  Send it out in a weekly newsletter.  Book idea: Marzano’s “What Works in Schools”.  
22. Ask everyone to start a diary writing down 3 things that went well each day.  Ask the staff to bring their diaries to faculty meetings.  Reward staff for bringing the diaries and give out chocolate kisses to everyone who shares at least one thing from their diary.
23. Call each other by name especially in front of the students.  “Good morning, Mrs. Turquoise.”  And Mrs. Turquoise says, “Good morning, Mr. Purple”. Modeling appropriate greetings is very important for the students and using names with each other shows respect for individuals.
24. Ask an office supply store to consider donating their clearance items to the school and have a “store” for all the staff members to come in and “purchase” office supplies with gotchas they received from each other.  
25. Give out thank you cards to all staff members and ask them to write one a week to someone on the staff.  Ask them to write to different people each week.  
26. Bring in a masseuse and a massage chair and provide free massages during planning periods.  Darken the staff lounge, play classical music and burn candles (if the fire marshal approves).  Do this during one of the more difficult months for student behavior (October, December, March, April, May).
27. Each day have the entire PBIS team spend ten minutes looking for someone doing something that furthers the goals of the PBIS plan of action.  Give out special gotchas good for leaving school 10 minutes early on a day of choice.
28. Supply a box of birthday cards to each staff member.  On birthdays, encourage each staff member to fill out a birthday card and do a drive-by carding by hiding birthday cards all over the person’s area throughout the day.  For example, the birthday person might find a card taped to the staff restroom mirror or on the coffee pot and so on.
29. Purchase small plants for each staff member and place on their desk.  Leave a note saying, “I know you’ll nurture this plant to full beauty because of the way you nurture children.”
30. Take a survey of the staff on their favorite magazines.  Purchase some subscriptions to put out in the staff lounge.  
31. If a staff member has a problem, find out about it and figure out a way to help them.  For example, if a staff member’s child is struggling in Algebra find another staff member who is willing to tutor that member’s child in exchange for something they need- like their car washed.
32. Do a staff survey and find out everyone’s favorite snack.  Stock the staff lounge with snacks one day a week.  The PTO could help furnish the snacks.
33. Make it a point to give one handwritten note a day to someone who has done something exceptionally well.
34. At the beginning of the year, have staff fill out a questionnaire on spouse and children’s birthdays.  Send birthday cards from the school to spouses and children.  Recognizing that staff members have lives outside the school is very important.
35. Take an old real estate sign and paint it with white enamel paint or chalkboard paint.  Each day when the staff are pulling into the parking lot let them see the PBIS team has written a special thank you to one staff member for something outstanding each day.  “Mrs. Orange, we love the way you handled the bullying situation yesterday.”  “Way to Go.”
36. Order enough flowers for each staff member to get one and stand at the door as each person enters and tell them you appreciate the way they help children “bloom” in this building.
37. Organize a lunchtime game that everyone can watch.  For example, set up a jeopardy game, who wants to be a millionaire etc. in the staff lounge and challenge two contestants during lunch to play while others watch.
38. Hire the high school choir to change the words to a popular song and serenade the staff with a kudos song some morning.
39. Get a parent volunteer to be at the door in the morning dressed in a tuxedo.  Have them speak in a British accent and greet each staff member as they enter the building.  They could say something like, “We’ve been anticipating your arrival Mrs. Yellow”.
40. Survey the staff and find out what their least favorite part of the job is.  Throughout the year, have the PBIS committee do one disliked job for each person.  For example, Mrs. Green might dislike bus duty.  The PBIS team might take Mrs. Green’s bus duty some Friday and let Mrs. Green go home early. 
41. Give out the Depends Award during staff meeting.  Take a pair of Depends ™ Undergarments and spray paint them gold.  Give out the Depends Award to the most dependable person each week.  This is an award they can keep until it is passed on to the next person.  Be specific about how each person is dependable.
42. Highlight staff strengths in the parent newsletter.  Let the parents know the strengths of each staff member throughout the year.
43. Ask the cafeteria staff to bake some special cookies.  After a particularly difficult day, invite all the staff to come down for cookies in the cafeteria.  Have the PBIS team set up ready to entertain.  The PBIS team might be dressed as Alvin and the Chipmunks and lip sync the Alvin and the Chipmunks song.  Another idea is to have the PBIS team put on lipstick and paint eyeballs and a nose on their chins.  Then lay across a table with heads hanging backwards with stocking caps over their hair, face, and nose.  Then lip sync to a silly song like “We are Family.”  
44. Ask parents to send in praise via email.  At the end of the day, do a David Letterman’s mail bag and read the kudos that came in via email about staff members.   Give kudos to the parent who shared by sending a handwritten note.  It won’t take long for word to spread that compliments are appreciated.
45. Name the conference room after an employee each week.  Base the choice on someone who has received many gotchas that week.  Make a sign for the door and make sure to call people down to the Violet Conference Room.
46. Pass out grape juice in plastic goblets at the next staff meeting and toast each other.  Keep going until everyone has received a toast.  
47. Make a deal with the staff.  “If we have 100 percent attendance for the Criterion-Reference Testing then the PBIS staff will wash everyone’s car on a non-rainy day.”
48. Invite staff members to the next board meeting and stand up and compliment their achievement to the board.  
49. Go around a local mall and ask the store owners to donate items to celebrate great education staff members.  If the PBIS team splits up the mall, they can collect a huge bevy of items for giveaway items for the adults. Use these as prizes for recognizing everyone’s contributions to the greater cause.
50. Surprise the staff with a scavenger hunt all over the school.  As each person enters the building have they see a sign that says “Immediately check your box.”  In their boxes have a candy bar that says, “Your next clue is awaiting you at the coldest water fountain in the school”.  When the staff members get to the coldest water fountain, one of the PBIS team members will be waiting with a bottle of water that has the next clue taped on it.  This will go on and end up in the cafeteria where the team meets up again and has a breakfast ready for all the staff members.
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Data Collection for New MBI Teams: Module 6
The activities in this module will assist in developing a comprehensive data system to monitor implementation progress and fidelity. This data will, ultimately, lead toward action planning. 

Contents
90-90-90 Schools  82
Data Sources  83
	TIPS and Action Plan
	PBIS Assessments
	Observations
School Assessment Survey and Example   84
Tiered Fidelity Inventory and Example      86
School Evaluation Tool  and Example   86
School Safety Survey and Example  87
Student Voice Survey and Example   87
Observations and Example   87

Learner Outcomes
At the conclusion of this module, you will be able to:
▶ Determine what data is important to collect and analyze;
▶ Develop effective and efficient systems to collect, monitor, and analyze implementation  
data;
▶ Develop an effective process to analyze data and use this analysis for decision making;
▶ Develop systems to regularly share data summaries with stakeholders;
▶ Understand the purpose of and discuss the Formal Assessments (e.g., School Safety Survey, Tiered Fidelity Inventory, Student Voice Inventory. etc.) to monitor and guide development and implementation;
▶  Monitor routine implementation through observations, walkthroughs, informal surveys, interviews, 
etc., to provide ongoing feedback and support to staff and adjust as indicated;
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“Data need not be a four letter word.”
							Robert Horner, George Sugai & Anne Todd

I couldn’t believe it when they asked us to take the My Voice Survey. It was the first time anyone at school asked me what I thought and invited me to do something about it.” - John, High School Student, Whitefield, NH

“I am a big advocate of the MBI system. Through involving staff in the designing, structuring, and implementation of each component of the process, we have had a measurable impact on our referral rate, which dropped 35% in the first year.”  
						Pam Wright, Principal, Smith Elementary School, Helena
Research:   
· Research indicates that office referrals for discipline decrease on average 40-60 percent when schools implement PBIS effectively.  (Sugai & Horner, 2001)
· At all grade levels, schools that have met SET have fewer office discipline referrals per day per 100 students than schools that have been trained in PBS, but have not met SET in the same grade ranges. 
· Schools in the grade range of 6-9 who are implementing PBS to criteria based on the Team 	Implementation Checklist (TIC), a self-evaluation tool used for ongoing progress monitoring, fewer office discipline referrals	than schools who are not yet implementing PBS to criterion based on the TIC in the same grade range.  PBS Data Report and Summary: A Look at Connecticut (2009)
· Fewer Students with Multiple Discipline Referrals The Illinois PBIS Network (2011)
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What Data is Most Important?
Schools can be literally drowning in a sea of data. School teams need to have a systematic method for 
determining which data leads to the most effective decision-making, and is, therefore, most worthy of 
collecting. Teams should consider the strategic elimination of the collection of data that does not lead to 
improved outcomes for students. Furthermore, teams should bear in mind that even data that can lead 
to improved outcomes for students is worthless if it does not inform decisions. Therefore, teams should 
develop systems to regularly review this data.

Implementation data are measures of the fidelity of implementation of the systems and practices that 
are put in place to achieve the desired outcomes. Implementation data are the adult behaviors that are expected to achieve the desired outcomes. As with desired outcomes, the adult behaviors selected as measures of implementation should be directly observable and measureable. Again, using our example of improving student attendance, the school might choose to encourage regular attendance by recognizing students who meet the weekly attendance goal by placing their names in a drawing that is held every Friday afternoon. In this case, the team may choose to recognize students who attend school by acknowledging daily attendance with a special attendance ticket that is then placed in a weekly drawing. The team could measure the rate that staff are acknowledging daily attendance by counting the number of tickets placed into the bucket on Friday afternoons.    

Your MBI leadership team will collect three distinct kinds of data as you implement
your MBI system. You will collect:
· student data,								
· perceptual data, and
· implementation data
· outcome data which will be covered in Session II of MBI training
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The Tiered Fidelity Inventory is based on earlier PBIS fidelity surveys (SET, BoQ, TIC, SAS, BAT, MATT). The TFI gives teams a single, efficient, valid, reliable survey to guide implementation and sustained use of SWPBIS. Using the TFI, teams measure the extent to which school personnel apply the core features of SWPBIS at all three tiers – either individually or collectively. Schools may take the TFI as:
· An initial assessment to determine if they are using, or need, SWPBIS
· A guide for implementation of Tier I, Tier II, and/or Tier III practices
· An index of sustained SWPBIS implementation
· A metric for identifying schools for recognition within their state implementation efforts​
A team of three to eight people including the administrator and district coach – with input from Tiers I, II, and/or III teams complete the TFI.  It is strongly recommended the team complete the TFI with an external MBI coach serving as a facilitator.

  	The School Safety Survey is a survey to help teams determine risk and protective factors for the school. Teams use the SSS summary to determine what training and support may be needed related to school safety and violence prevention in the school. Results may be tracked over time to see if risk factors decrease and protective factors increase when implementing SWPBIS. The survey is to be completed in PBIS Assessment by a minimum of five educators including an administrator, custodial staff member, supervisory/classified staff member, certified staff member and office staff member.
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Sample Questions 6-12
· School is a welcoming and friendly place.
· I have a teacher who is a positive role model for me.
· I believe I can make a difference in this world.
· Teachers believe in me and expect me to be successful.
· My classes help me understand what is happening in my everyday life.
· Students respect each other.

What is School Climate? 
School Climate is the learning environment created through the interaction of human relationships, physical setting and psychological atmosphere. (Perkins, 2006)  
Why is school climate important? Perceptions about school climate affect teacher morale and student achievement. Positive school climate benefits students, teachers, and staff. Teachers are motivated to teach, students are motivated to learn (Bulach, 1994).  
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Common Area Example			             Classroom Example 
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*The Benchmarks of Quality (BoQ) and the Early Childhood Benchmarks of Quality (ECBoQ) is probably a tool best used after teams have been functioning for a while as it provided a fidelity check. It allows school teams to:
· Examine their Universal (Tier I) implementation fidelity – Are we doing what we said we would do?
· Document whether the Tier I implementation has been effective – Does our implementation have a positive impact?
· Identify strengths and weaknesses in the Tier I implementation – What are our strengths that we can acknowledge?  What could we do to improve?
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Statement of Purpose
Ground Rules

Team Norms

Team Processes
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Teams Need a Method for Reaching
Consensus

What is Consensus?

* Merriam-Webster Dictionary Definition:
1. general agreement
2. the judgment arrived at by most of

those concerned

3. group solidarity in sentiment and belief

A process which equalizes power within a
group.

* The most powerful decision model.. as all
members agree to the final results.

—fp=_
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Consensus

+ Consensus is reached when each member of the group
feels at least 70% comfortable with the group's
decision

+ Each member of the group is willing to support the
decision 100% (PBS 80%)
e s (BB

rer vorve (N DI EDEDRED

ACTIVITY: Review pp. 30-33 and Highlight

important concepts. Put this activity as a future

agenda item on TIPS II Meeting Minutes Form.
2
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Practices: The Teaching Matrix

« Defines what your 3-5 expectations

look like in all settings, nonclassroom
settings and the classroom

« Becomes the foundation for “The
Behavior Curriculum” in your building

* Gives examples

* Keeps expectations positive
+ poge 36
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Classroom Cafeteria Hallway Restroom Office Auditorium Buses

Emergency                 

Situations

Technology

Be 

Respectful

1.  Listen attentively 

to speaker.                                        

2.  Participate 

actively in lesson.                                      

3.  Work 

collaboratively in 

groups.                                

4.  Follow directions 

of the teacher.                                                

5.  Leave the 

environment neat 

and orderly.  (SLK 1, 

3, 6)

1.  Remember to 

say "please" and 

"thank you".                                      

2.  Use your inside 

voices.                                                                                         

3.  Wait your turn in 

line.  

4. Quickly take a 

seat and remain 

seated until you are 

dismissed.                        

5. Use appropriate 

table manners.                                                                                        

(SLK 1, 3, 6)

1.  Walk quietly.                                         

2.  Keep hands and 

body to self.                                  

3.  Quiet voices.                                         

4. Appropriate 

language.                                    

5.  Be aware of 

classes in session.  

(SLK 1, 3, 6)

1.  Flush the toilet.                                        

2.  Use restroom for 

intended purposes 

only.                                

3.  Keep walls, 

floors and mirrors 

clean.                                   

1.  Enter quietly                                      

2.  Use appropriate 

language.                                                                  

3. Wait your turn.                            

4. Remain on 

"visitor" side of 

counter.     (SLK 1, 3, 

6)

1. Select a seat and 

remain seated.                                                    

2.  Keep hands and 

objects to yourself                                                

3.  Use your inside 

voice.                                           

4.  Ask and receive 

permission to 

move.                                               

5. Listen to others.                                  

6.  Respect the 

space.                           

(SLK 1, 3, 6)

1.  Board the bus 

quickly and sit 

down.                                               

2.  Remain seated.                                     

3.  Use an  

appropriate tone of 

voice.                                                   

4.  Use appropriate 

language.                                                 

5.  Follow the 

directions of the 

driver.                                                       

6.  Keep hands and 

feet to self and 

inside the bus.  (SLK 

1, 3, 6)

1.  Remain quiet 

and calm.                                                    

2.  Listen and follow 

directions of the 

staff.  (SLK 1, 3, 6)

1. Following teacher 

directions for the 

task 

2. Handling my 

computer/IPAD with 

care 

3.  Maintaining all 

school designated 

settings ---- 

Be 

Responsible

1.  Come prepared to 

learn with materials, 

supplies and 

homework..                                       

2.  Complete your 

tasks in a timely 

manner.                                         

3.  Use technology 

appropriately.                    

4. Take good care of 

equipment, 

materials and 

furniture.

1.  Wash your hands 

before eating.                                             

2. Leave your area 

cleaner than you 

found it.                                             

3. Use your time 

wisely.  

4. Eat your food.                              

5. Dispose of trash 

properly.                     

6. Follow directions 

of all adults.

1.  Have a pass.  

(One pass/one 

student).                                         

2.  Walk to the right 

in the hall and  on 

the stairs.                                      

3.  Go directly to 

your destination 

without detour.                                      

4. Pick up garbage.

1.  Wash your hands 

with soap.                               

2.  Get in and get 

out. 

 3.  Get permission 

from the teacher 

and bring a 

completed pass.

1. Have a pass.                                                  

2.  Ask permission.                          

3. Return promptly 

to class.

1.  Follow school 

rules.                                      

2.  Alert adult of 

unsafe behavior.                                        

3. Help keep seats 

in good condition.                                                         

(SLK 1)

1.  Help keep seats 

and vehicle in good 

condition.                                  

2.  Keep aisle clear.                                    

3. Open windows 

only to the marked 

spot.                                                       

4. Report problems 

to the driver, bus 

monitor and 

principal.

1. Alert 

appropraite 

personnel.                 

2. Keep space 

between you and 

the situation if 

possible.

1. Only visiting 

designated and 

appropriate 

websites---- 

2. Observing energy 

saving techniques

Be Kind

1.  Use polite words.                                

2.  Help clean up the 

classroom.                                  

3  Show 

consideration to 

others.

 4. Remain in your 

space and respect 

the space of others.  

(SLK , 3, 6)

1.  Greet the staff.                          

2. Say, "thank you" 

after you are 

served.                                            

3. Invite someone 

new to sit with you.                                                  

4. Be generous, not 

wasteful.                          

5. Offer help to 

those who need it.                

6. Include others in 

conversation.  (SLK 

1, 3, 6)

1. Smile                                                   

2.Greet others, for 

example, "Good 

morning."                                                        

3.  Help others pick 

up fallen books or 

materials. (SLK 1, 3, 

6)

1.  Respect others' 

space and privacy.  

(SLK 1)

1.  Be kind to 

guests.

2. Say "please" and 

"thank you".  (SLK 

1)

1. Be friendly.                                 

2. Show 

appreciation.                   

3.  Applaud 

appropriately. (SLK 

6)

1. Greet the bus 

driver and bus 

monitors.                                         

2.  Use polite 

words.                                               

1. Make sure others 

are safe.

1. I report misuse of 

technology -- 

2. I report any issues 

or damage to 

materials
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3.  Maintaining all school designated settings ---- 

		Be Responsible		1.  Come prepared to learn with materials, supplies and homework..                                       2.  Complete your tasks in a timely manner.                                         3.  Use technology appropriately.                    4. Take good care of equipment, materials and furniture.		1.  Wash your hands before eating.                                             2. Leave your area cleaner than you found it.                                             3. Use your time wisely.  
4. Eat your food.                              5. Dispose of trash properly.                     6. Follow directions of all adults.		1.  Have a pass.  (One pass/one student).                                         2.  Walk to the right in the hall and  on the stairs.                                      3.  Go directly to your destination without detour.                                      4. Pick up garbage.		1.  Wash your hands with soap.                               2.  Get in and get out. 
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		Be Kind		1.  Use polite words.                                2.  Help clean up the classroom.                                  3  Show consideration to others.
 4. Remain in your space and respect the space of others.  (SLK , 3, 6)		1.  Greet the staff.                          2. Say, "thank you" after you are served.                                            3. Invite someone new to sit with you.                                                  4. Be generous, not wasteful.                          5. Offer help to those who need it.                6. Include others in conversation.  (SLK 1, 3, 6)		1. Smile                                                   2.Greet others, for example, "Good morning."                                                        3.  Help others pick up fallen books or materials. (SLK 1, 3, 6)		1.  Respect others' space and privacy.  (SLK 1)		1.  Be kind to guests.
2. Say "please" and "thank you".  (SLK 1)		1. Be friendly.                                 2. Show appreciation.                   3.  Applaud appropriately. (SLK 6)		1. Greet the bus driver and bus monitors.                                         2.  Use polite words.                                               		1. Make sure others are safe.		1. I report misuse of technology -- 
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CLASSROOM GREAT 8

« Expectations and rules
* Procedures and routines

« Continuum of strategies to acknowledge
appropriate behavior

« Continuum of strategies to respond to
inappropriate behavior

« Active supervision

+ Multiple opportunities to respond

* Activity sequence and offering choice
* Academic success and task difficulty
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e
Defining Classroom Behavior/Rules

- Developed by students  « Are allist of “do's"

and teachers instead of “don'ts
« Clearly stated (positively stated)
+ Few as possible + Understandable

« Accepted by
+ Monitored and How
frequently discussed to To.

communicated and
accepted by significant
others, such as parents





image44.jpeg




image45.png
What Are Procedures and Routines?
(Second item of Great 8)

» Zrocedures are what you want the students to
o.

» Classroom procedures are accepted process
patterns for accomplishing classroom tasks or
specific activities. (sharpening pencils, going to the
restroom)

» Procedures form routines that help students
meet expectations stated in the rules, do these
automatically, manage transitions, efficiently,
and self-monitor their behavior.
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What Are Procedures
and Routines?

« Procedures should be succinct, positively
stated and in age-appropriate terms

+ Keep “Who, what, when, where, why, and how”
in mind

« Clear procedures, taught and consistently
enforced, are the most critical tool to create a
functional and productive learning environment

=
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Method for Teaching

1. Define the expectation
2. Provide a rationale

3. Teach the critical discrimination
Demonstrate appropriate behavior:

Demonstrate unacceptable behavior Use "By"
Practice telling the dif ference with multiple examples

4. Have everyone practice the appropriate
behavior and provide corrections

Note: If there is a "signal " teach the signal (when should
the appropriate behavior occur?)
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Method for Teaching Continued

5. Acknowledge students for
demonstrating appropriate behavior

6. Remind/Precorrect

7. Monitor - Use “teachable moments”

8. Evaluate
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Understanding Reinforcement

F——————————
Definition
A consequence that causes a
behavior to increase as the
result of successfully gaining

something desired or avoiding
something undesired

—
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Are "Rewards” Dangerous?

« “Teacher praise has been supported
as among one of the most
empirically sound teacher
competencies." (John Maag) ~

« "..Our research team has N
conducted a series of reviews and
analysis of (the reward) literature,
Our’ conclusion is that there is no
inherent negative property of
reward. Our analyses indicate that
the argument agdinst the use of
rewards is an overgeneralization Think, Pair,
based on a narrow set of Share
circumstances.”
(Cameron, 2002)
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6Guidelines for Developing a
Reinforcement System

How will we acknowledge students?
*With:
- Language of continual positive regard
- Increasing positive interactions
- A continuum of procedures for
encouraging positive behavior

—fp
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Increasing Positive
Interactions

« The single most important thing that
a teacher can do to improve the
overall behaviors of students in their
classroom and connect with students
is...

«to increase the number of positive

interactions they have with each student.

Specific praise statements need to be

related to the behavior.

—fp
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Looking At Positive Interactions

« If the student is engaged in a behavior that

meets your expectation and you respond, the
interaction is positive.

« If the student is engaged in a behavior that
does not meet your expectation and you
respond, the interaction is negative/corrective.
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6Guidelines - Staff Training
EFFECTIVE PRAISE

mmediately
requently
nthusiastically

[2l-]

Link to
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A Continuum Of Procedures For
Encouraging Positive Behavior

«Include layers of celebration
..individual, class, program-wide

+Include High Frequency Incentives
and Low Frequency Incentives

«Consider how often to give

incentives ﬁf
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Classroom Continuum:

Level 1= Free and Frequent
+Use everyday in the classroom

« Level 2 = Infermittent
+ Awarded occasionally

e Level 3 = Strong and Long Term

* Quarterly or year-long types of
recognition
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A
Guidelines for Staff Development
Regarding Reinforcement System

« Obtain >80% agreement from staf:

« Identify the tools/strategies for staff and
students to give specific feedback on the
school/program-wide behavioral
expectations (tickets, slips, stickers, ..)
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Reinforcement System
Monitoring

 Student Incentive Program
*Are students getting incentives?
*Are staff giving incentives?
 Staff Incentive Program

*Are certificated/classified staff
acknowledged for their efforts in MBI
implementation? _fp=
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Distributed by:
Montana
Office of Public Instruction
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MBI
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90-90-90 Schools*

Focused on data

Data visually represented throughout

Data apparent throughout the school or program
Ongoing collaborative inquiry—unleashed
resourcefulness of educators to solve the biggest
problems schools face

*90% Free or reduced lunch
90% Minority
90% High Academic Achievement

* http://www marketwire.com/press-release/Summit-

Underscores-High-Performance-in-Schools-1308418 htm,

—fp=
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(" Sources of Implementation

Data - Action Plans
+ Formal on line
assessments: ) + Meeting Minutes
 Tiered Fidelity 4 (TIPS IT)
Inventory (TFI)
« School Safety Survey « Classroom records
(s58) and walkthroughs

- Student Voice Survey

 Observation Tools
« Student Demographics

* Student focus

Groups _ ﬁmﬂ—
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Implementation Data Sources:

Classroom

« Lessons Taught (i.e. teacher sign of f
form)

« Recognition Provided (i.e. daily/weekly
count of tangibles provided)

« Consistency of Correction (i.e. minor
behavior logs)

« Classroom Practices (i.e. Walkthrough
forms
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PBIS Tools

- TFI

*SSS

* Taken quarterly by
team until three

consecutive scores of
80% are achieved.

« Complete in Fall by
parents, staff,

students
—p=

)
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e -
The Tiered Fidelity Inventory: The
Primary Source of Implementation
Data

* Behavioral expectations defined

« Behavioral expectations taught

« Behavioral expectations rewarded

« Systematic Response fo rule violations

« Information gathered to monitor
student behavior

« Local and district level support

i





image75.png
School Safety Survey (SSS)

- Determines Risk and Protection
Factors for the school

- Completed by five staff members

- Results are effective in identifying
staff priorities for action planning in
this area
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Climate
Survey

Student
Voice ©

What Students think and believe about Sur‘vey

their school e





