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MBI Team Workbook
Session III 2015-17

Topics:
Module 1: Team Initiated Problem Solving (TIPS) (pp. 2-4)
Module 2: Problem-Solving Implementation Data (pp. 5-8)
Module 3: Problem-Solving Outcome Data Using the TIPS II Method (pp. 9-17)
Module 4: Getting Everybody on Board (pp. 18-26)
Module 5: Family and Community Involvement (pp. 27-37)
Module 6: Using “My Voice” results (pp. 38-40)
Resources (p. 38)

Prerequisites for Session III:	
· Completion of Sessions I and II with corresponding Action Plan
· 80% implementation according to the SAS (2015), SET (2015), or TFI (2016)

ACKNOWLEDGEMENTS: Much of the content and ideas of this workbook stems from the work of others. Special thanks to the work of Tim Lewis, George Sugai, Rob Horner, Lori Newcomer, Rebecca Beckner, Marla Dewhurst, the professors at the University of Oregon, National Center of Positive Behavioral Interventions and Support, and the Quaglia Institute for Student Aspirations.
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Team Initiated Problem Solving (TIPS) Module 1
Content:
Team Initiated Problem Solving (TIPS) 2-3


Forms
TIPS Meeting Minutes Form  4

Learner Outcomes:
· Deepen participants understanding of the benefits of a formal process that a group of people can use to build and implement solutions for problem-solving.
· Understand the various Sections of the Team Initiated Problem Solving (TIPS) forms related to implementation data. 


“A key to collective problem solving is to provide a visual context that allows everyone to follow and contribute “.   -  Rob Horner, Ph.D., Anne W. Todd, M.S., and Dale Cusumano, Ph.D.

Research

Algozzine, B., Newton, J. S., Horner, R. H., Todd, A. W., & Algozzine, K. M. (2012). Development and technical characteristics of a team decision-making assessment tool: Decision observation, recording and analysis (DORA). Journal of Psychoeducational Assessment, 30, 237-249. doi: 10.1177/0734282911423884

Newton, J. S., Algozzine, B., Algozzine, K., Horner, R. H., & Todd, A. W. (2011). Building local capacity for training and coaching data-based problem solving with positive behavior intervention and support teams. Journal of Applied School Psychology, 27, 228-245.  doi/10.1080/15377903.2011.590104
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[image: https://lh3.googleusercontent.com/5_tWY-8x8pxSGo_5i1Ld-CBVPhZVuvwEo3zwMjFF5-kwxQQqAqyOsC5IM6PemLYOldFobw=s100]
Activity: With a partner draw a line connecting the “Where in the form” statement to the correct place in the form (next page)
1

.Activity: Where in the form would you place?

1. Schedule for hallway monitoring for next month
2.  Too many students in the “intensive support” for literacy

3. Status of fights on playground in last month.

4. Next meeting date/time.

5. Today’s agenda

6.  Solutions for a new problem

	
	


Where in the TIPS II Form
	
	Date
	Time
	Location
	Facilitator
	Minute Taker
	Data Analyst

	Today’s Meeting
	
	
	
	
	
	

	Next Meeting
	
	
	
	
	
	



	Team Members (Place “X” to left of name if present)

	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	



	Today’s Agenda Items                                                                                                                    Future Agenda Items

	01.
	Review Agenda
	01.
	

	02.
	Data Analyst Report 
	02.
	

	03.
	Problem Solving and Action Planning
	03.
	

	04.
	General Administrative Issues
	04.
	

	05.
	Reports to other teams/staff/families/website
	05.
	



Previously-Defined Problems
	
Precise Problem Statement
(What, When, Where, Who, Why)
	Solution Actions
(Prevent, Teach, Reward, Correct, Extinguish, Safety)
	

Who?
	

By When?
	
Goal & Timeline
	

Fidelity of Imp.
	
Effectiveness
of Solution

	
	
	
	
	
	[bookmark: Check1]|_| Not started
[bookmark: Check2]|_| Partial imp.
[bookmark: Check3]|_| Imp. w/fidelity
[bookmark: Check4]|_| Stopped
	[bookmark: Check5]|_| Worse
[bookmark: Check6]|_| No Change
[bookmark: Check7]|_| Imp. but not to Goal
[bookmark: Check8]|_| Imp. & Goal met
Current rate/level per school day = 

	
	
	
	
	
	
	



Administrative/General Information and Issues
	Information for Team, or Issue for Team to Address
	Discussion/Decision/Task (if applicable)
	Who?
	By When?

	
	
	
	

	
	
	
	


New Problems
	

Precise Problem Statement
(What, When, Where, Who, Why)
	
Solution Actions
(Prevent, Teach, Reward, Correct, Extinguish, Safety)
	


Who?
	


By When?
	

Goal & Timeline(
what to change by when)
	Fidelity of Imp. Measure
(What/How/When/Who to measure/report)
	Effectiveness
of Solution
(What/How/When to assess/report)
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Using Data to Problem-Solve Implementation Issues Module 2
Content:
Review PBIS/MBI Implementation Data Tools 5-8
Increase understanding of the Interpretation of Implementation Data Tools 6-8

Forms
Implementation Survey Summary Form  7


Learner Outcomes:

· Improve understanding of MBI/PBIS Implementation Assessment Tools. 
· Use the problem-solving process to determine the next steps based on the results of PBIS Implementation Assessment Tools.  

Prerequisites:						
· Team has completed the TFI, the SAS and SET
· Team has examined the results to identify areas of concerns regarding implementation issues 


“We need a formal process for a group of people to use for problem identification, goal setting, solution & action planning, implementation and evaluation. - Anne Todd
  
PBIS Assessment includes surveys for research, for annual assessment and for progress monitoring of SWPBIS. Each survey has been developed to meet the data requirements of SWPBIS usage in schools. For a survey to be included in PBIS Assessment it must:
· Be reliable and evidence-based
· Be consistent across all states
· Meet the needs not duplicated by another survey currently in use  - PBIS Apps
PBIS Assessment has been supported through Grant # H326S030002. As a result of federal assistance, there is no financial cost to schools for using PBIS Assessment. Each of the surveys and checklists is copyrighted, and thanks go to the following authors:
· Self-Assessment Survey, version 2.0, 2003, Sugai, Horner, & Todd
· Team Implementation Checklist, version 3.1, 2012, Sugai, Horner, Lewis-Palmer, & Rossetto 
· Dickey
· School Safety Survey, version 2.0, 2002 Sprague, Colvin, & Irvin
· School-wide Evaluation Tool, version 2.1, 2005, Sugai, Lewis-Palmer, Todd, & Horner
· Early Childhood Program-Wide PBIS Benchmarks of Quality, 2010, Fox, Hemmeter, & Jack

Hagan-Burke, S., Burke, M., Martin, E., Boon, R., Fore, C., & Kirkendoll, D. (2005). The internal consistency of the Effective Behavior Support Survey. Education and Treatment of Children, 28, 400-413.
Safran, S. (2006). Using the Effective Behavior Supports Survey to guide development of school wide positive behavior support. Journal of Positive Behavior Interventions, 8, 3-9. 
Horner, R., Todd, A., Lewis-Palmer, T., Irvin, L., Sugai, G., & Boland J., (2004).  The School-wide Evaluation Tool (SET): A research instrument for assessing school-wide positive behavior supports.  Journal of Positive Behavior Interventions, 6, 3-12.

      


.

[image: ]         
[image: https://encrypted-tbn1.gstatic.com/images?q=tbn:ANd9GcRHwND1b_ZCoabYkAHJSCai_Dnr1tWytkhu8C8Ed--A3Se_ewnctDrCzQ]

Activity:  Divide your team into three groups, each one responsible for one implementation measure. Look at the results for school wide or common areas   Review the results and list the areas of strength, weakness, and areas not in place and those that have a high priority for improvement. Use the Implementation Summary Form.




Implementation Survey Summary Form

	Implementation
measure
	Areas of strength
	Areas that might need attention
	Areas not in place

	Areas with high priority for improvement

	SET (2015-16 School Year ONLY)






	
	
	
	

	SAS (2015-16 School Year ONLY)






	
	
	
	

	TIC (2015-16 School Year ONLY)






	
	
	
	

	TFI  (2016-17 School Year ONLY)


	
	
	
	

	SSS (2016-17 School Year ONLY)


	
	
	
	









School Safety Survey: Subscale Report
This report displays a bar graph depicting Risk Ratio and Protection Ratio percentages. Schools will want 
to see lower Risk Ratios/percentages and higher Protection Ratio/ percentages. This 
report provides a snapshot of perceptions of safety and violence prevention at the school, and can indicate broad focus areas for deeper analysis using the item report. If the school has more than one year of data, PBIS Assessments gives team members the option of running multi-year reports. The multi-year report allows for a quick review of changes in risk and protection factors over time. Finally, the excel export allows teams the option of disaggregating responses by role (i.e., parent, student, teacher, etc.).



Example: Protective Factors







Example: SSS Risk Items Scores

	Illegal Weapons	
	· 

	High student Mobility
	

	Bullying
	



	
	
	Extracurricular Activities
	

	Crisis Response Plans
	

	Parent Involvement
	





   			0		1		2		4		5




[image: ]

· Looking at the above graph, what problems need to be addressed on an action plan?
· What kinds of activities might you plan to addresses these needs?


[image: MBI-logo]
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Problem-Solving with Outcome Data Module 3


Content:
TTPS Process and Example 11-14
Forms
TIPS II Problem-Solving Team Training Worksheet  15-18



Learner Outcomes:

· The activities in this module will deepen participants understanding of outcome data
· Understand the foundations for problem-solving using outcome data
· Use the MBI Action Plan/TIPS II for documenting the problem-solving process.
· Develop a “problem-solving model” for school teams that results in active use of data to (a) define problems, (b) build solutions, and (c) transform solutions into practical action plans.

		
Prerequisites
· Revised Office Referral Form or Behavior Incident Report (preschool)
· Minor Incident Form Developed (optional)
· Problem behaviors clearly defined with faculty
· Process established with faculty feedback
· Office managed and classroom managed behaviors clearly identified
· Array of appropriate preventative and responsive practices to support student behavior
· System of support is planned and provided for staff to implement


	


Research: To what extent do teams follow problem solving steps and include critical components? (Team-Initiated Problem Solving (TIPS II) 
· Telzow, McNamara, & Hollinger. (2000) Team members rated implementation as higher than observers with observers rating identifying antecedents and consequences for behavior, identifying data to monitor progress, scheduling a follow up meeting as unmet.
· Telzow, McNamara, & Hollinger. (2000) Lowest implementation for hypotheses for problem, treatment fidelity, and pre and post data comparison
· Flugum & Reschly, (1994) Behavioral definition of target behavior, baseline data, step-by-step plan, or graphic or numeric data comparison from pre to post intervention were not included. 
· Four year grant funded by U. S. Department of Education’s Institute of Education Sciences 2008-2012
	• One day of TIPS team training with a coach, followed by two coached 	meetings increased the implementation of:
	– Meeting Foundation elements
	– Using SWIS data to build precise problem statements and functional action plans for resolving the problem
· TIPS II (2012-2016)
	• Investigated the functional relationship between TIPS
	(After TIPS Team Training and two coached meetings) and various outcome measures. To date school teams implementing TIPS with fidelity have increased fidelity of meeting foundations & thoroughness of using data for problem solving. (Steve Newton, Anne Todd, Rob Horner, University of Oregon, Kate Algozzine & Bob Algozzine University of North Carolina at Charlotte)
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Team Initiated Problem Solving (TIPS) 
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TIPS II PROBLEM-SOLVING TEAM TRAINING WORKSHEET


Identify the Problem with Precision: (using your data)
Guiding Questions: 
What is the difference between expectation and actual performance?  How do you know there is a significant difference that indicates a need for intervention?
	 Precision Problem Statement using data; academic, behavior, system (Optional - Precision Problem Statement Planner)
· What 
· Where
· When
· Who
Why it is occurring.  Collect and analyze data to assess. 
	Is it a skill, fluency or motivation issue?  Collect and analyze data to determine: 
· Why
Write the precise problem statement:
_________________________________________________________

_________________________________________________________

Establish Goal(s):
Guiding Question:
How do we want the problem to change?  What evidence do we need to show that we have achieved the goal?  Use SMART Goals: Specific, Measureable, Attainable, Relevant, and Timely.

	Goal Setting:  What is the change we want to see (increase or reduction by % or #)?  Is it a SMART goal? Is it observable?  Is it achievable based on the context? What is the time frame we could expect this change to occur?
	Write a goal for problem:							 [image: ]
	_________________________________________________________
	_________________________________________________________         


Solution(s) with Contextual Fit:   
Guiding Questions:
How are we going to solve the problem?  How are we going to bring about desired change?  Is the solution appropriate for problem?  Is the solution likely to produce desired change? Is the solution linked to assessment?

	Solution
	Action
	Who?
	By When?

	Prevent “Trigger” 
Prevention first.  How could we reduce the situations that lead to these behaviors?
	
	
	



	Teaching
How do we ensure that students know what they SHOULD be doing and when to do it when these situations arise?
	
	
	

	Reward/Reinforcement
How do we ensure that appropriate behavior is recognized?
	
	
	

	Extinction/Withhold Reward
How do we work to ensure the problem behavior is NOT being rewarded?
	
	
	

	Corrective Consequence
Are corrective consequences needed?
	
	
	

	Safety
Is there a possibility of injury or harm?  What would we do to remove the occurrence?
	
	
	

	Data Collection
How will we know if we are doing what we plan?  Is the plan working for students?
	
	
	













Implement with fidelity:
Guiding Questions:
How will we know solution was implemented with fidelity?  Did we implement solution with fidelity?  How will we measure fidelity, how often, and who will administer fidelity measure?

	Evaluation
	Action
	Who?
	When?

	Fidelity of Implementation Measure:
How will we know the solution is implanted with fidelity?
	
	
	

	How will we get feedback/data from staff on implementation with fidelity?
	
	
	



Monitor Impact:
Guiding Questions:
Are we solving the problem?  Is the desired goal being achieved?

	Evaluation
	Action
	Who?
	When?

	Effectiveness of Implementation
Measure :
 How will we measure the impact on student outcomes? 
	
	
	

	How will we determine the effectiveness of the solution(s)?
	
	
	



Evaluate Problem:
Guiding Questions:
Has the problem been solved?  Has desired goal been achieved?  What should we do next?


	Evaluation
	Action
	Who?
	When?

	Updates : 
What does our data show for the solution(s) for this month?  Has the problem been solved?

	
	
	

	Have we met the goal?  
	
	
	

	What should we do next? Do we need to continue, revise, adjust, set a new goal or change the solution(s)?  
	
	
	



Notes:
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Getting Everybody On Board Module 4




Content:
Strategies to improve Staff Involvement  19-20
Communication  20
“MBI Fast Facts”  22-23
“So You Want to Improve Behavior”?  24-25

Forms:
Getting Everybody on Board Worksheet  21

Learner Objectives:
Develop methods to gain staff commitment to MBI



















Getting Everybody On Board
(Staff Commitment)

“Every organization has a culture, that history and underlying set of unwritten
expectations that shape everything about the school. A school culture 
influences the ways people think, feel, and act.”
· Kent Peterson

Research:
· Safran, S.P. (2006). Using the Effective Behavior Supports Survey to Guide Development of School wide Behavior Support. Journal of Positive Behavior Support, 8, 3-9
· Colvin, G., & Fernandez E., (2000). Sustaining Effective Behavior Support Systems in an Elementary School. Journal of Positive Behavior Interventions 2(4), 251-253. 
· Taylor-Greene, S. Brown, D., Nelson, L., Longton, J., Gassman, Cohan, J., Swarta, J., Hormer, R. H., Sugai, G., & Hall, S. (1997). School wide Behavioral Support: Starting the year off right. Journal of Behavioral Education, 7, 99-112.

A common purpose and approach to discipline suggests that staff conduct school social behavioral instruction in a coordinated, consistent manner. Schools that practice a common approach: align their school’s mission, goals and MBI Purpose Statement. These 	schools use a MBI Leadership Team to lead the planning for systems (for adults), practices (for students), and data (for decision making). Furthermore, these coordinated schools use an action planning process for giving and receiving information. Through this coordinated effort, MBI schools become more proactive in their teaching of school wide social behavioral expectations. A common purpose and approach to discipline is established for all teachers, students and staff.

Role of leadership team:
· Understand why staff need to be committed to decreasing problem behaviors and increasing academic behaviors
· Identify approaches to gain faculty buy-in to the MBI process
· Develop a plan to get buy-in and build ownership across faculty
· Review Data (true representation of current status?)
· Identify strengths and areas of concern
· Review staff survey
· Enlist peer leaders to gain support- emphasize benefits
· Develop plan to share with all staff
· Presentation to stakeholders about PBIS that clearly defines their role in the process

Role of staff:
· Provide input in determining what our school’s problems are and what our goal should be
· Follow through with all school-wide decisions, regardless of personal feelings for a particular decision

What does 80% buy in Mean?		
Consensus means that I agree to:
· Provide input in deterring what our school’s needs are and what our goals should be
· Make decisions about rules, expectations, and procedures in the common areas of the school as a school community
· Follow though will all school-wide decisions, regardless of my feelings for any particular decision
· Commit to positive behavior support systems  - allowing performance toward our goal to determine future plans

Communication							
One of the most important systems the MBI Leadership Team must consider is how to keep all staff, students and families informed of the SW-MBI activities.
Communication helps build “buy-in” and commitment to the practices that will be
implemented by all staff. Creating a communication system must be intentional and
[image: ]strategic. There are three major areas the MBI Leadership Team must consider when developing a communication system:
1. Disseminating information
2. Presenting data and
3. Receiving feedback from stakeholders (staff, students, families & community)

Some ideas of communication methods are:
From SW-MBI Team to Staff:							
	 Communication “tree”
	 Daily bulletins
	 “Toilet Talk” (posting information in restrooms)
	 Monthly staff meetings
	 PBS bulletin board in the staff lounge
		-Important notices
		-General information
		-Graphic data displays
From Staff to SW-MBI Team
	 Suggestion box
	 Specific person to contact according to grade level, team, or department 

How to Use the Data to Get Faculty Buy-in
· Share visuals (graphs) with faculty on a regular basis
· The visuals are a powerful tool:
	-To let staff know the extra work they are doing is paying off
		- To show specific areas that may need a more intense focus

Emphasize the “Team” process

Conduct Staff Surveys
	Obtain staff feedback
	Create involvement without holding more meetings
	Generate new ideas
	Build a sense of faculty ownership
[image: ]GETTING EVERYBODY ON BOARD 
Use the questions below as a starting point for a brainstorming session on how to increase staff support for and involvement in MBI at your site: 


[image: ]
Does our MBI Team keep its “balance” by considering practices, systems and data?
If not…which leg of the stool needs more support and what would it look like? 



[image: j0295860[1]]
Do at least 80 percent of our staff participate in and fully support MBI? 
	If not…do we know WHY—and what can we do about it?



[image: http://school.discoveryeducation.com/clipart/images/princpl.gif]
Do we have administrative commitment to help engage and encourage staff support?
	If not…how might we obtain that commitment?




[image: MCPE06239_0000[1]]Do we have a system in place to acknowledge and reward staff who participate and support MBI?
	If not…what might such a system look like?


[image: MCj03518730000[1]]


Do we have any data to show MBI is working… and are we sharing it with the staff?
	If not…how might we accomplish that?  
[image: j0078766[1]]	Are we celebrating our successes? 
	If not…how might we do that?


[image: logoS]Montana Behavior Initiative  [image: MCj00787150000[1]]Staff Handout

Fast Facts!             
_________________________________________________________

	Can you answer YES to any of these questions?
	   YES
	    NO

	 1.  Is overall school performance below national, state or local standards?
	· 
	· 

	 2.  Are more than 10% of students chronically absent or tardy?
	· 
	· 

	 3.  Are there high rates of problem student behavior, resulting in loss of academic time?
	· 
	· 

	 4.  Do teachers express dissatisfaction with the current school- wide discipline plan?
	· 
	· 

	 5.  Do several students receive disciplinary exclusions (OSS, ISS, expulsion or change of placement)?
	· 
	· 




	  Are these the OUTCOMES you would like to   achieve in your school?
	   YES
	    NO

	   1.  Increase in attendance.
	· 
	· 

	   2.  Improvement in academic performance.
	· 
	· 

	   3.  Increase in the number of appropriate student behaviors.
	· 
	· 

	   4.  Students and teachers report a more positive and calm 
        environment.
	· 
	· 

	   5.  Reduction in the number of behavioral disruptions, referrals, and incident reports.
	· 
	· 



	
	If you answered YES to any of these items, then your school could benefit from a school-wide behavior initiative as presented by the Montana Behavioral Initiative (MBI). Schools that have been successful in implementing school-wide positive behavior interventions and supports have reported the above outcomes! 




What is the Montana Behavior Initiative?

	MBI refers to the application of positive interventions and system changes to achieve socially important behavior change.  The process has been applied successfully with a wide range of students, in a wide range of contexts, and extended from an intervention approach for individual students to an intervention approach for entire schools. (For a complete definition visit www.pbis.org).  

What are the GOALS of the Montana Behavior Initiative?

	The Montana Behavior Initiative is not a new intervention package, but an application of a behaviorally-based systems approach to enhancing the capacity of schools, families, and communities to design effective environments that improve the fit between research-validated practices and the environments in which teaching and learning occur.  The focus is on creating and sustaining school environments that improve lifestyle results (personal, health, social, academic, work, etc.) for all students by making problem behavior less effective, efficient, and relevant, while making desired behavior more functional.  In addition, the use of culturally appropriate interventions is emphasized. 
	
Who is INVOLVED in the MBI Process?

	MBI requires a collaborative team consisting of administrators, teachers, support personnel, behavior specialists, and parents.  You may already have these people coming together as part of a School Improvement Team.  This School Improvement Team can build on the processes a school already has in place to improve the effectiveness, efficiency and relevance of both child and adult behavior and to develop a comprehensive, school-wide system to proactively reduce challenging behaviors and teach more appropriate behaviors.

What is a School-Wide MBI Support PLAN?
The School-wide MBI Plan would include the following critical components:

· Commit to a common purpose and approach to discipline— creating a safe and welcoming culture that includes student voice and family/community involvement
· Establish and maintain a team… with administrator support, participation and leadership
· Establish a clear set of positive expectations and behaviors
· Establish procedures for teaching the expected behaviors
· Establish a continuum of procedures for encouraging expected behaviors
· Establish a continuum of procedures for discouraging inappropriate behaviors
· Establish procedures for ongoing assessment and data-based problem solving[image: logoS]


Staff Handout
So You Want to Reduce Misbehaviors?
What the Research Is Saying
According to the research, punishment and exclusion are the most common responses to student misbehaviors in schools (Lake & Murakami, 1987; Rose, 1998; Nieto, 1999; Sprick, Borgmeier & Nolet, 2002).   Unfortunately, the use of punishment and exclusion, without a proactive support system in place to address misbehaviors, has been associated with increases in: a) aggression, b) vandalism, c) truancy, and d) drop-out rates (Mayer, 1995; Mayer & Sulzar-Azaroff, 1991; Skiba & Peterson, 1999).  In fact, some forms of punishment may reward and maintain problem behavior (Gresham, 1991; March & Horner, 2002).  By choosing to punish a student for misbehavior, staff are assuming the student clearly understood the behavioral expectation and is able to demonstrate the appropriate behavior in a variety of settings under a variety of conditions, but, due to lack of motivation or choice, intentionally misbehaved anyway. While educators routinely teach and correct students for academic errors (incorrectly reading a word, forgetting to borrow when subtracting), they often respond emotionally and punitively to behavioral errors.  Unfortunately, reactive strategies which rely primarily on punishment fail to teach expected behaviors (Horner & Sugai, 1999) and may, in fact, impair the adult-student relationship.

LEAST Effective Responses
Surprisingly, the research has found that even interventions deemed as “positive” are also ineffective.   Reviews of over 600 studies on how to reduce school discipline problems have found the LEAST effective responses are:  Counseling (talk therapies) • Exclusion • Punishment (Gottfredson, 1997; Elliot, Hamburg, & Williams, 1998; Tolan & Guerra, 1994; Lipsey, 1991, 1992).  It appears that removing students from the learning environment — either to punish or to counsel — is not an effective strategy to address misbehavior. 

Does the research provide suggestions as to what types of interventions are effective?
Students who are able to access the curriculum are explicitly taught to act appropriately, and are behaviorally supported within the educational setting have the greatest chance of experiencing success.  Rather than removing students from the environments in which misbehaviors occur, it turns out the environments themselves may need to be restructured to proactively address environmental dynamics, as well as provide behavioral instruction. According to research, schools should expect approximately 7-15 percent of their student population to require additional behavioral supports in order to be successful. If the research is telling us our traditional “interventions” of punishment and counseling are not effective, then what types of interventions should we be implementing for those students who require “something more?”

MOST Effective Responses
The same review cited above indicates the MOST effective responses to school
discipline problems are:
• Academic restructuring • Social skills training • Behavioral interventions
1) Academic Restructuring
RtI as “a school-wide, systematic, collaborative process in which all school resources are seamlessly integrated and singularly focused on the same outcome — to ensure that every student learns at high levels.” Implementation of RtI includes the establishment of both academic and behavior multi-tiered support structures.

2) Behavior Instruction/Social Skills Training/School-wide Behavioral Instruction refers to the process of teaching all students universal expectations such as Be Safe, Be Responsible, Be Respectful.  In addition to behavioral instruction, developmentally appropriate social skills training should also be occurring on three levels: whole school (by teachers in the classroom), small groups (by teachers and/or support staff during advisory, or an elective period) and one-on-one (by identified staff, as appropriate).

Examples of different social skills curricula which may be utilized depending on the
needs of the student.
• K-2: I Can Problem Solve
• 3-6: Skillstreaming in the Elementary School
• 1, 3, 5, 8 & 10: Too Good for Drugs & Violence
• 6-8: Skillstreaming the Adolescent
• MS Opportunity: Tools for Teaching Social Skills in School
• 6-12: Seven Habits of Successful Teens

Behavior instruction also refers to the teaching and practicing of how those expectations apply to all locations on campus — classrooms, quad/playground, hallways, cafeteria, etc. This form of behavior instruction is generally provided within the classroom setting by the regular education teacher but may also be taught in different locations across campus by the adults who oversee those areas.

3) Behavior Interventions
Once social and/or behavioral skill deficits have been ruled out, schools will need to determine why misbehaviors are still occurring. In order to accomplish this, problem-solving teams will need to identify the dynamics contributing to the misbehavior which may include one or both of the following:

• Environmental factors—inconsistent expectations/procedures/routines, mismatch between instructional strategies and student learning 
• Functional factors—seeking peer and/or adult attention, avoiding work which is too difficult, avoiding interactions with peers/adults  

Whether the interventions are designed to support students or staff, school teams will need to actively progress monitor those interventions in order to determine their effectiveness.
If a child can’t learn the way we teach,
maybe we should teach the way they learn.
                                          — Ignacio Estrada
25
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Family and Community Engagement Module 5

	Content
	MBI Home Matrix  27
	Benefits of Home-School Partnerships  27
	The Joining Process  29-30
The Bulldog Parent Quiz   37


	Forms
1. How is Your Relationship with Parents?  28-30
2. “Four Versions of Family-School Partnerships”  29-30
3. The Joining Process 30-32
4.  Family Engagement Worksheet  34

Learner Objective:
Increase understanding of the importance of schools and communities working together to meet the diverse needs of students and honor the traditions and contributions of both family and community members.
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Activity:
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How is Your Partnership with Parents?Activity for MBI Family & Community Engagement Training



Use this self-assessment to see where your school falls on the partnership path. Under each question, circle the letter beside the statement that seems to best describe your school.

1) 	What is your school's attitude toward families?
A) Parents belong at home, not at school. If students don't do well, it's because their families don't
give them enough support.
B) Parents are welcome when asked. There's only so much they can do.
C)  Parents can be involved at school in a number of ways. It tries to make contact with all of them at least once a year.
D) Our school sets high standards for all students and families. It partners with families to make sure
every single student succeeds.

2) 	Does the school give families information about standards and the curriculum?
A) Parents don't need to know much about this, and they probably won't understand it anyway.
B)  Parents get information about what students will be learning at the fall open house. C)  Teachers send home folders of student work.
D) Families help assess student portfolios, using scoring guides. They also attend regular exhibits of student work, where students explain how it meets standards.

3) 	Can parents and family members easily see the principal and visit classrooms?
A) Families should not bother school staff. Visiting the classroom distracts the children. Besides, parents will need security clearances before they are allowed in.
B)  The school calls families if their children are having problems. Families can visit on report card
pickup day.
C)  The school has several family events every year. Parents help out as volunteers or tutors.
D)  Parents are involved in all aspects of the school. They can attend staff training and the principal has regular hours each week to meet with families. Every school committee has active parent
members.

4) 	Does the school have an active parent group, such as a PTA or Parent Association?
A) The principal has picked a small group of parents to help out.
B)  The active parents are mostly middle class. The others don't come or contribute.
C)  The parent group sets its own agenda and raises money for the school. They also write the school
handbook.
D)  Families decide how they want to be involved. They reach out to make sure all families take part
in some way. Parents can use the phone, copier, fax machines and computers. The family center is always full of parents.


5) 	Does the school openly discuss tough issues, like achievement gaps, racism and bullying?
A) The problems at our school are dealt with by its professional staff.
B)  The principal sets the agenda for discussions at staff meetings.  Sometimes a few parents are
invited.
C)  The school gives progress reports to parents, but the test data are hard to understand.
D)  Parents and teachers have study groups and do action research on issues like prejudice and tracking. Families are part of all major decisions.
You will find an answer grid after the final question. Transfer your answers to the answer grid. Give yourself the following points:
A= 1 point 	B= 2 points 	C= 3 points 	D= 4 points

ANSWER GRID
ANSWER	POINTS

1) 	_

2) 	

 3) 	

4) 	

5) 	



ADD ALL POINTS:

Where is Your School?


Right now your school is a.....

•		5-7 points: Fortress School.  Your school is trying to keep parents away rather than work with them.
• 8-11points: Come If We Call School. Your school wants parents to be involved, but only on its terms.
•		12-15 points: Open-Door School.  Your school welcomes families and supports their involvement in a number of ways.
•	16-20 points: Partnership School!  Your school is willing and able to work with all families!
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ACTIVITY:  Engaging families in MBI – The Joining Process
[image: ]
In her research on how and why parents are involved in their children’s education, Karen Mapp asked parents to identify what school staff actually did that created trusting and respectful relationships.

Mapp found that high-performing, low-income schools welcome, honor, and connect families with what's happening in class. She calls this "The Joining Process" and found that it creates a school where "everyone feels like members of a family."

Parents respond by becoming loyal members of the school community and taking part eagerly in their children's education. Here are some specific practices that parents said made them feel a real part of the school:

Welcoming: Develops Relationships
•	Put out the welcome mat (reserved parking spots, welcome signs, directions).
•	Enroll the whole family- tours of the school, home visits, and a buddy system
•	Create a warm, friendly building with lots of student work on display
•	Make sure people are accessible, such as open office hours for the principal
•	Set customer service standards for office staff and others
•	Put on the personal touch - small meetings, one-to-one talks, a family center

Honoring: Deepens Relationships
•	Show respect at all times. Ask parents for their advice -- and take it
•	Give parents a voice in major decisions about their children and the school
•	Recognize families' contributions and thank them for their help
•	Respect families' circumstances- offer translators, convenient times, and childcare
•	Set ground rules together- such as procedure for classroom observations
•	Accentuate the positive - apply no negative labels to anyone

Connecting: Links Families to Student Learning and Sustains Relationships
•	Link parent activities to what students are learning and doing in class
•	Exhibit student work and send graded work home every week
•	Make home visits to find out child's talents and interests, explain what's going on in class, and leave learning materials families can use with children
•	Show parents how much staff care by keeping parents informed about what their kids are learning  	and doing in class
•	Invite parents to observe in class and learn how teachers teach
•	Open a Family Center- create a warm place to gather and lend learning materials and games

Mapp, K.  2003."Having their say: Parents describe why and how they are engaged in their children's education."  School Community Journal,

Developing Relationships with Families
WELCOMING, HONORING, CONNECTING

	Instead of This
	Try This

	Who are you?  What do you want?"

•	"No Trespassing" signs

•	Parent meetings dominated by the principal, school staff or a few PTA/PTO officers

•		Calling home only when a child acts out or is in danger of failing

•	Complaining about parents who don't help their kids with homework


•	Leaving parent involvement to the
Assistant Principal or Teacher's Aide


•	Meeting only during school hours or only on one set time and day


•	Announcing a new reading program


•     Planning events then publicizing them to                	parent
	· Hello! Welcome to our school. How may I
         help you?"

· Welcome" signs

· Parent meetings broken into small discussion groups where everyone participates, each group picking a leader
· Staying in personal touch with each family at least once a month
· Sending home teaming kits and interactive homework assignments and/or developing programs to show parents how to help with homework

· Meeting and greeting parents before and after school, and going to community events

· Rotating parent meetings before school, evenings, and weekends and at different times

· Involving families in selecting a new reading program

· Surveying parents to get their ideas
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FAMILY ENGAGEMENT WORKSHEET 


	
	WHAT WE HAVE
	WHAT WE NEED

	WELCOMING:
Develops Relationships
	




	

	HONORING:
Deepens Relationships
	





	

	CONNECTING:
Links Families to  Student Learning            and  Sustains Relationships 
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INTERPRETING STUDENT VOICE SURVEY RESULTS MODULE 6


Content:
Student Aspirations  39
How Results are Reported  39
Focus Groups  39
How a Focus Group Works  39
Using the Results  40



Learner Objectives:
Understand how to interpret the Student Voice Survey 
Develop student focus groups
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RESOURCES
MONTANA OPI/MBI WEB SITE
http://opi.mt.gov/Programs/SchoolPrograms/MBI/

OSEP CENTER ON POSITIVE BEHAVIORAL AND INTERVENTION SUPPORTS
http://www.pbis.org

PBISApps
https://www.pbisapps.org

FLORIDA
http://flpbs.fmhi.usf.edu/

ILLINOIS
http://www.pbilillinois.org/

MARYLAND
www.pbismaryland.org
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