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Template for the Development of an MTSS Handbook

This template can serve as a starting point for your school in developing an MTSS Handbook.  The MTSS Handbook outlines your school’s practices/procedures in implementing a Multi-Tiered System of Supports.  It may be beneficial for you to look at examples from other schools before you begin.  You should also discuss the following with your team prior to writing your handbook:

· Define your audience and be mindful of explaining practices and vocabulary that may be unfamiliar to your audience.  Typically, an MTSS Handbook may be referenced by parents, teachers, school board members, community members, new teachers, and various non-classified staff members.

· Is this a School District Handbook or a School-Specific Handbook?  Will administrative/school board approval be necessary prior to public dissemination?

· Just as your MTSS goals/objectives/procedures need to be reviewed on an ongoing basis, your handbook will likely be a working document in need of regular updates/changes.

· Consider the format most likely to be utilized by persons referencing your  MTSS Handbook.  While it may be necessary to add information in an appendices if you are planning a hardcopy version, hyperlinks in an online document allow readers to easily access information without including it in the body of the document.

· This template will ask you to include information regarding your MTSS team structure, school-specific information explaining universal, diagnostic, progress monitoring, & outcome assessments, data gathering procedures, your problem-solving process, tiered intervention strategies, pathways & decision-making guidelines, fidelity checks, and a parent communication plan.  You may wish to include additional documents/tools utilized in implementing MTSS within your school.

· Contact your MTSS consultant if you have questions or if you would like assistance in developing a MTSS Handbook for your school.
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(YOUR SCHOOL NAME)
MTSS HANDBOOK (Template)

                            Multi-Tiered System of Supports
       			 - Blending RTI & MBI
                                                                                                                                                                                                                        	                    
Mission Statement:
(INSERT YOUR SCHOOL MTSS MISSION STATEMENT)  relentlessly empowering every student to succeed through an intentional multi-tiered system of support. This sustainable system guides positive, evidence-based practices, supporting students both academically and behaviorally.
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MTSS: An Overview
Multi-Tiered System of Supports (MTSS), simply defined, is a process of documenting changes in learning or behavior as a result of evidence-based interventions and responding with appropriate interventions. It is an ongoing process of using student performance and other data to guide instructional and behavioral decisions. Multi-Tiered System of Supports utilizes a multi-tiered problem-solving approach for service delivery which includes Response to Intervention and Montana Behavior Initiative models.
or
MTSS is a system of prevention, early intervention and tiered support designed to ensure that all students, including both struggling and advanced learners, are achieving to high academic and behavioral standards. Within a multi-tiered system, identified students receive research-based interventions. Individual student progress is monitored and results are used to make decisions about further instruction and intervention to address both academic and/or mental and behavioral health needs.

The MTSS process is based on the following principles:
1. Teach all children effectively
2. Intervening early eliminates “waiting to fail”.  At-risk students  and struggling learners receive support earlier rather than later, and students in need of enrichment are placed in instructional groups that better meet their needs.
3. Provides research-based, high quality instruction to all students using a multi-tiered service delivery model..
4. Helps schools focus on interventions that are matched to student needs and monitored on a regular basis.
5. Utilizes problem-solving methodology that helps staff make decisions and adapt instruction/interventions based on supporting data and classroom-based assessments.
 
Core Features of MTSS
Based on these principles, the MTSS (RtI) model calls for implementation of the following practices:
        	School-wide Screening
Why? Screening all children in a school helps identify individual student needs.
        	Progress Monitoring
Why? Monitoring the child’s progress and examine what changes, if any, need to be made in the method of instruction.
        	Tiered Instruction
Why? Tiered models of service delivery are used to efficiently differentiate instruction for all students.
        	High Quality, Researched-Based Instruction and Interventions
Why?  This ensures that the materials and instruction methods are known to work well.
        	Collaboration Among School Staff Members
Why? It allows for an array of input from various perspectives and backgrounds to provide a more well-rounded approach to assisting a struggling student.
        	Fidelity of Implementation
Why? This is to make sure that instruction or materials are being used in the way they are supposed to be used, because that is when they are most effective.

· [bookmark: h.l4b6gquekz59]Edit the above to fit school-specific system



Consensus, Leadership, & Administrative Commitment

(Insert your name) District and school site leadership are committed to providing ongoing support (time, resources & staff) for MTSS school-wide training and activities. The MTSS School Leadership Team provides on-site training and guidance in an effort to reach 80% or more consensus in school-wide understanding and implementation of the MTSS process.  All staff (faculty, administration, school board) receive training in ongoing evolving school improvement through MTSS.  District level, building level and school level teams meet regularly to address implementation of MTSS as well as ongoing review of data.        

In addition to the leadership team, the school also has established teams that regularly meet to review data at the individual, group/grade, and building/district level. Data is reviewed within a problem-solving model and instructional and intervention decision-making is adjusted accordingly.                                                                                                                                                                
· [bookmark: h.6pvd4i170z8s]Insert your team structure here




 Ongoing  Assessment
Four types of data are gathered in a multi-tiered system:
1. Universal Screening Data
2. Diagnostic Assessment Data
3. Progress Monitoring Data
4. Outcomes Evaluation Data

Universal Screening
Universal screening occurs three times per year, usually at the beginning (Fall), middle (Winter), and end (Spring) of the academic year. The data obtained from these universal screenings identify which students are proficient in the target skill, which students are developing the skill, and which are deficient in the skill. Data are then utilized to make decisions about how to create instructional change so that all students reach proficiency and to identify which students need more intensive interventions. 

Universal screening data for academics include norm-referenced curriculum-based measures of basic academic skills, including reading, math, and written language. Universal screening to identify risk for  behavior and mental health difficulties can include norm-referenced assessments to assess risk for internalizing or externalizing behaviors. Additional data may include: office disciplinary referrals, school removals and suspensions, referrals/requests for assistance, faculty surveys, school climate surveys, observations,attendance data, and teacher discipline logs. 

· Insert school-specific information as it relates to universal screening here

Diagnostic Assessment

Diagnostic assessments are measures of students’ current knowledge and skills. Diagnostic assessments are used before instruction to identify strengths and weaknesses and to help teams determine what to teach and help in the selection of appropriate interventions. Because diagnostic assessments provide detailed information about individual student learning, they are usually most effective for understanding the needs of individual students, rather than all students. Diagnostic assessments therefore are typically administered to only those students identified by Universal Screening as being at risk for learning or behavioral difficulties.  


· Insert school-specific information as it relates to diagnostic assessment here

Progress Monitoring

Progress monitoring uses formative assessments to provide an ongoing systematic method of collecting data to determine the academic or behavioral performance of a student.  Progress generally consists of brief probes designed to gauge progress toward grade-level academic or behavioral goals and to direct instructional changes as needed. Progress monitoring assessments  tell us how well students are responding to our instruction and interventions. Progress monitoring with formative assessments allows teachers to measure progress and evaluate instructional practices. 

· Insert school-specific information as it relates to progress monitoring here

Outcomes Evaluation

Outcomes measures evaluate how students are performing over a period of time. They are typically administered after instruction, and help to determine what to teach, but not necessarily how to teach. Outcomes evaluation measures are typically administered to all students and used to determine whether students have mastered certain skills. Outcomes based evaluations are often used for accountability decisions and to determine whether students have mastered  certain content and skills. The evaluation data is used to monitor the effectiveness of the system as a whole.

· Insert school-specific information as it relates to outcomes evaluation here


Data-Based Decision Making and Problem-Solving Process

Implementation of a Problem Solving Model

Insert school name here  utilizes a problem solving process called Team Initiated Problem Solving (TIPS).  TIPS ensures that the real root problem is the focus of the intervention. With the use of an effective problem solving model, interventions show higher and faster outcomes whether they are school-wide or for individual students.  
The key components of an effective problem solving model includes the following:
· Identify the problem
· Define the problem
· Explore possible solutions and select an appropriate strategy
· Act on the strategy
· Look back and evaluate the effects of the process

Why is an integrated data system necessary for problem-solving?
 
The success of the MTSS for Behavior process is dependent on a number of critical features. First, the problem-solving approach requires the use of accurate data for decision-making at each level and step of the process. This means that schools should have methods of collecting, maintaining, and accessing their data that are easy to use, relevant, and accessible to decision makers, and easily summarized in a way that is understandable to teachers and parents.
· The types of data collected will differ according to the focus of the problem-solving process. For example, problem-solving at the entire school level requires the analysis of summary data that is based on the behaviors of the entire student body; while problem-solving for an individual student requires the analysis of specific patterns of behavior for that student. Understanding which types of data to collect requires a deeper understanding of each level or tier of support.
· Insert your school specific information here (Universals - SSBD, SSSR, Fast Bridge, Diagnostics - SSBD,FBA, Progress Monitoring - Data Collection, CICO, Intervention Specific Tools)

· Insert choice of graphic here
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· Insert choice of graphic here 
 


Evidence Based Curriculum and Instructional Practices for 
Academics and Mental and Behavioral Health


MTSS is predicated on the belief that all students can learn. The requirement for the use of research-based instruction to improve teaching, learning, student achievement, and student behavioral health, can be found in the ESSA (Every Student Succeeds Act). The law stresses the importance of research-based instruction being made available to all students by highly qualified teachers and utilizing a research validated core curriculum, data-driven decision-making, and evidenced-based instructional approaches/interventions to address student needs.

Tiered Interventions

Each tier of the MTSS model defines the level and intensity of services required for a student to progress. A student is described as receiving Tier 1, Tier 2, or Tier 3 services.The student’s level of need dictates the level of support that is provided. The actual length of time that an intervention is implemented depends on the student’s response to the intervention, in conjunction with realistic time periods required for a target skill to develop. It is also possible for a student to receive interventions in more than one tier at the same time. A student’s level of risk is assessed based on the student’s rate of progress toward an identified goal, how much of a gap exists between the student’s actual level of performance, and/or the performance of peers who are achieving benchmarks.
 
· Insert Pyramid or Similar Graphic 
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Tier 1: Core Classroom or Universal Instruction

Tier 1 is the foundation of MTSS and consists of scientific, research-based core instructional and behavioral methodologies, practices, and supports designed for all students in the general curriculum. Tier 1 instruction involves:  
· Standards-based core instructional programs delivered by highly qualified teachers to ALL students.
· Monitoring and documenting of the rate of academic growth and/or behavioral improvement of all students quarterly or more frequently (e.g. data teams)
· Differentiated instruction provided by general education teacher(s) utilizing Instructional techniques for all students in the classroom through whole and small-group environments
· Initiation of a Progress Monitoring Plan (PMP) for identified students who continue to perform below grade level academically or behaviorally 

Provide Link to possible Tier 1 Interventions   (OR)
See Appendix for possible Tier 1 interventions (insert district/school-specific Tier 1 interventions in appendix)
 

Tier 2: Supplemental Support and Interventions

Tier 2 consists of supplemental instruction and interventions that are provided in addition to and in alignment with effective core instruction and behavioral supports to groups of targeted students who need additional instructional and/or behavioral support. Tier 2 instruction and interventions occur in addition to core instruction. 
Tier 2 instruction typically involves: 
· Continuation of Tier 1 interventions
· Individual screenings (Refer to assessment section for diagnostic screening information)
· Identification of specific strengths and deficits for individual students academically and/or behaviorally
· Addressing barriers to learning, e.g. lack of appropriate instruction, poor attendance, limited English proficiency, environmental concerns, etc. (If needed, contact specific support staff for additional resources/help.)
· Increase in the intensity, duration and/or frequency of the interventions and/or decrease in the size of the group receiving instruction
· Introduction of supplemental interventions provided primarily by general education teachers, interventionists, Title I teachers, and/or behavioral specialists
· Focus of intervention narrowed to the most deficient areas academically and/or behaviorally
· Increase in frequency of progress monitoring academically and/or behaviorally

Provide Link to possible Tier 2 Interventions   (OR)
See Appendix for possible Tier 2 interventions (insert district/school-specific Tier 1 interventions in appendix)

Tier 3: Intensive supports and interventions

Tier 3 consists of intensive instructional or behavioral interventions provided in addition to and in alignment with effective core instruction. Tier 3 interventions are developed using a problem-solving process with the goal of increasing an individual student’s rate of progress. Tier 3 instruction involves:
· Continuation of Tier 1 and Tier 2 interventions as appropriate
· Specific academic content and/or mental and behavioral health instruction or interventions targeting individual needs
· Increase in intensity, duration and/or frequency of the academic and/or mental and behavioral health interventions and/or further decrease student:staff ratio
· Increase in frequency of progress monitoring (weekly or more often)
· Interventions provided by general education, Title I, resource personnel, and/or specialized instructional support personnel
· Interventions customized to individual needs academically and/or behaviorally
 
Provide Link to possible Tier 3 Interventions   (OR)
See Appendix for possible Tier 3 interventions (insert district/school-specific Tier 3 interventions in appendix)

MTSS & Movement Between the Tiers

Pathways/decision-making rules document our school criteria for tier placement, including assessments, cut-scores, interventions, and frequency and types of progress monitoring.  Movement between tiers at our school is based on several components:
· Documentation of effective instruction delivered with fidelity in general education classrooms by highly qualified instructors (All Tiers)
· Accurate and timely data compiled graphically and interpreted by trained staff at predetermined intervals (i.e. every six weeks)
· Data that addresses specific academic skills or behavioral deficits are documented in the intervention plan
· Intervention plans are written with realistic goals that are meaningful, measurable, and monitorable and interventions are implemented for realistic/necessary periods of time (ie. 6 week minimum)
· Interventions are implemented as intended
· Progress monitoring occurs regularly (i.e. weekly or monthly) and revisions are made as needed to provide as many opportunities as possible for progress to be made in the regular education setting
 
· Insert school specific criteria for tier movement here

Provide Link to Pathways & Decision-making Guidelines   (OR)
See Appendix for school-specific pathways and decision making guidelines (insert district/school-specific documents  in appendix)








Fidelity of Implementation
 
WHAT is “fidelity?”
· Fidelity is the implementation of curriculum and instructional practices with consistency and accuracy, as they were intended to be used and implemented
· Fidelity includes:
· Fidelity of implementing the critical components of a multi-tiered system of supports
· Fidelity of using the problem-solving process across all three tiers; and
· Fidelity of implementing evidence-based instruction and interventions matched to specific need(s). 

WHY is fidelity important?
· Implementing practices with fidelity ensures that instruction and interventions have been implemented as intended
· Fidelity enables us to link student outcomes to instruction and to attribute those outcomes, either positive or negative, to a specific protocol or practice
· Fidelity data aid in the determination of intervention effectiveness, and in instructional decision making and allow for evaluation of the system as a whole. For example:
· At Tier 1: Typically 75% of students in a classroom or grade are achieving at benchmark or above. If less, fidelity is verified by an administrator before students are referred for intervention.
· At Tiers 2 and 3 :  Implementation of interventions is monitored to ensure that students regularly access the intervention (i.e. student must have received 85% of intervention time specified in the plan, as documented by teacher or interventionist).


HOW is fidelity monitored?

· Insert your school/district specific information as it relates to fidelity here - include a number of strategies you utilize ranging from direct to indirect approaches for monitoring fidelity/integrity.  Examples typically  include: direct observation, permanent products in assessment/testing protocols/scoring/etc., behavior rating scales, video, self-reporting strategies, manualized interventions, etc.




MTSS at the Secondary Level

MTSS at the Secondary Level is a school-based, multi-level prevention system to maximize student achievement and reduce behavior problems. Utilizing the MTSS framework, we work to identify students at risk for poor learning outcomes, monitor student progress, provide evidence-based interventions and adjust the intensity and nature of those interventions depending on a student’s responsiveness.

While MTSS has important implications at the secondary level, the implementation of MTSS at the middle and high school levels varies somewhat from elementary levels based on the needs of students.  Some additional components of MTSS at secondary level include:
1. Screening secondary students in reading, writing and mathematics is crucial when they transition to middle school and to high school as an important step to appropriately tailor instructional approaches in ways that can help them succeed/earn credits toward high school graduation.
2. Students who arrive in high school may already receive supplemental services — or extra tutoring designed to increase academic achievement and it is crucial to monitor the needs of those of struggling students and change intervention plans as necessary.
3. While a primary goal of MTSS is early intervention and identification, some academic and behavioral challenges may not surface until high school or may have gone unidentified. 
4. High student mobility between districts and states means that high schools often serve students new to their school system. 
5. Identifying students early, intervening early and getting students “back on track”  not only decreases the risk of dropping out but also has positive impacts on middle grade and high school test scores, attendance, and overall school climate.


 

 









Family and Community Involvement

6 Big Ideas In Family/Community Involvement
1. Our school understands the importance of school/family/community partnerships
2. Our parents, students, and/or community are involved in MTSS problem solving processes
3. We have a system in place for helping families support their child’s learning at home
4. We have a system in place for effectively communicating with families in various and helpful ways, including a schedule for sharing student assessment data
5. School Board members, parents and community are actively involved in the ongoing review of the MTSS process
6. The MTSS process is documented in the school handbook, special education narrative, 5 year plan, and school policies and procedures

· Insert your family communication plan here (OR) Provide Link to family/communication plan   

Ongoing Training and Professional Development

Our MTSS Leadership Team addresses training that supports the implementation process and school staff receive support and training as needed implement the essential components of the MTSS Process:
· Our school has ongoing MTSS trainings as well as a specific MTSS training process for system for staff new to our school 
· Parent training in MTSS is part of our ongoing MTSS training plan                                                                            
· School wide staff input is used to review and revise an evolving MTSS school improvement process and input and participation this process are documented
· The MTSS Leadership team continues to engage in trainings as needed to build capacity and fidelity                                                           
· Additional training of staff in instructional areas is noted (possible areas may include Marzano's Nine, Differentiated Instruction, Explicit Teaching, Learning Strategy Instruction, Graphic Organizers, etc.)
· Data from the use of walk-thru information, surveys,  training participation, and other activities serves as the documentation that drives programs and professional development
· School-based professional development is institutionalized and structured so that all teachers continuously examine, reflect upon, and improve instructional practice
· Professional development plans are reviewed regularly based on students needs and outcomes based data.
· Insert any additional school-specific professional development information here.


APPENDICES

MTSS Procedural Steps for Academics

Tier I Interventions for Academics

Tier 2 Interventions for Academics

Tier 3 Interventions for Academics

MTSS Procedural Steps for Behavior
 
Tier 1 Interventions for Behavior

Tier 2 Interventions for Behavior

Tier 3 Interventions for Behavior

Decision Rules and Pathways

MTSS Glossary

RTI LD Eligibility

Parent Information Regarding Special Education
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