Effective Instruction

Montana’s 3 Tiered Model of Instruction provides educators with a process for delivering effective instruction to all K-12 students. The three main components of effective instruction are: 

· Highly qualified teachers 

· Explicit and systematic lessons

· Differentiated instruction  

Effective instruction is provided by highly qualified teachers

Highly qualified teachers have a significant impact on student achievement. Teachers select and administer skill assessments that identify the diverse instructional needs of all students with an understanding that the use of ongoing assessments measuring student achievement is the single most important determinant of the effectiveness of implemented practices.  The best practice teaching cycle is:  (a) concept instruction (teach, model, practice), (b) assessing for learning, and (c) differentiating instruction based upon assessment data.  When this cycle is ongoing, teaching is supported and student learning is maximized.

Highly qualified teachers have the knowledge and skill to deliberately plan instruction and select appropriate materials that align with Montana State Standards. They make informed decisions based on research findings to increase the likelihood their instruction will lead to improvements in student achievement. They have comprehensive knowledge and understanding of the following:

· Montana State Standards in Core Subject areas.

· Evidence-based reading instruction emphasizing the five critical elements:

phonemic awareness, phonics, fluency, vocabulary and comprehension.

· Evidence-based best practice in math instruction based on state standards, National Science Foundation (NSF) recommendations and National Council of Teachers of Math (NCTM) lessons and basal-based instruction.

· Purpose and instructional use of screening, benchmark, diagnostic, progress monitoring and outcome assessments.
Through experience and training, highly qualified teachers also possess the skills to employ instructional techniques that have the greatest impact on learning. They effectively:

· Provide explicit and systematic lessons.

· Determine instructional timelines and targets.

· Select and use a variety of research-based materials, including core subject programs, appropriately leveled texts, and hands-on materials (e.g. math manipulatives)  

· Form flexible groups to meet the needs of individual students (e.g., one-on-one, pairs, small groups, whole group).

· Administer progress monitoring assessments to instruct and regroup students according to student knowledge and skill acquisition.

· Create a learning environment in which children have access to a variety of high-quality reading, writing, math, science, and social studies opportunities and materials.

· Create multiple opportunities for students to engage in sustained practice (e.g. reading , math) opportunities in a variety of authentic and isolated contexts (e.g. individual, partner, small group, whole group).
· Provide multiple opportunities for students to appropriately practice and apply skills in a variety of contexts. 
· Manage student activity and behavior

· Utilize instructional resources effectively

· Engage parental support.

Effective instruction is delivered through explicit and systematic lessons.

Academic failure can be attributed to the erroneous assumption that all students know how to complete a task without explicit lessons. More than any other factor, explicit instruction is essential to student achievement.  Research supports that skills and strategies must be explicitly and systematically taught. They must be modeled and practiced in multiple settings with a variety of materials. A gradual withdrawal of teacher support must follow until the student achieves the desired level of automaticity and is independent. “Explicit instruction is instruction that does not leave anything to chance, and it does not make assumptions about skills and knowledge that children acquire on their own.” (Torgeson, 2004).  Outstanding and effective teachers understand the following sequential components of explicit instruction: 
· Direct Explanation

            Teacher names and defines the skill or strategy to be learned. This definition includes  

explaining why the skill or strategy is important and when it is used.  

· Teacher Modeling

Teacher overtly demonstrates a skill or strategy that a student will learn. Through modeling, instruction becomes less vague and more concrete for students. Explicit instruction provides a greater likelihood that students will demonstrate mastery.

· Guided Practice 
Teacher provides students with support and guidance as they practice the skill or strategy independently or in small groups. Prompts, specific corrective feedback and praise related to the new skill or strategy are provided. Teacher support gradually fades as the student takes responsibility for using the skill or strategy independently.

· Independent practice 

Students are provided with multiple opportunities to apply the newly acquired skill or strategy on their own. Through independent practice, students continue to review and practice the skills and strategies learned.  

· Progress Monitoring

Teacher monitors and evaluates student mastery of the new skill or strategy. Future instruction is designed to target skills and strategies that require additional review and practice.  
Explicit instruction recognizes that learning is a cyclical process. Progress monitoring may indicate that the student has not mastered the new skill or strategy. If this occurs, skills and strategies are re-taught within the appropriate phase of explicit instruction.  Outstanding and effective teachers understand methods for re-teaching a concept using explicit instruction includes:
· Clarifying an explanation with additional examples or details.

· Modeling with more intensity and clarity during a small group or one-on-one setting.  

· Providing additional guided practice opportunities with further teacher support.  

· Increasing teacher monitoring and feedback during independent practice.
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As educators, we cannot assume we have thirty clones in each of our classrooms. Thus, differentiated instruction should be provided for all students as part of Tier 1 instruction. The classroom teacher should provide flexible instructional grouping of students based on their on-going identified needs to accelerate learning and maximize student achievement. 

All students should receive the same undiluted content. The classroom teacher should adjust the degree of complexity of the content to meet the needs of students performing well beyond expectations, on level, or performing far below expected level of achievement. Classroom teachers should be clear about what they are trying to teach and why it is important. Research has shown that teachers are often too random in their delivery of instruction, unclear as to what they are teaching, and unable to define the succinct reason for instruction. Teachers tend to provide multiple activities that fail to lead students to achieve the intended instructional objective. 

When differentiating, teachers should: 

· have clear objectives for instruction 

· deliver targeted instruction aligned with standards 

· provide focused activities

· adjust the instructional complexity through differentiation 

Teachers must have classroom procedures firmly in place to facilitate differentiation. Otherwise, students will be unable to work independently while the teacher works with differentiated groups of students. Teachers should provide on-going monitoring of student success to determine changing differentiated instructional needs.  Groups are fluid and flexible as students are reassigned to groups often when skill level changes.

In Tier 2 and Tier 3, differentiation is provided through addressing specific targeted needs through targeted intervention. This instruction occurs in smaller groups with increased intensity. Often another educator delivers Tier 2 and Tier 3 instruction, but coordinates with the classroom teacher.  Progress monitoring occurs more frequently and provides the information needed to make instructional decisions.
